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' ' . INTRODUCTION 
Therfe has recently been a greater emphasis on providing 
full, educational services to all handicapped children in New 
York State. One component of this effort has been a strong 
emphasis in providing physical education programs to mentally 
handicapped children. Trainable mentally handicapped children, 
partlcular'ly those educated in the public sector have in the 
ipast, had less- access to quality physical^ education programs. 
Partic.ularly lacking, »are physical education programs, material-s 
and resources developed specifically, around the .problems,' capa- 
bilities, and future goals of the trainabae mentally handicapped, 
^ This *lns<<,itute will present to the partiicipants a new 
research, curricuijum and material program deyeloped by Michigan 
State University, under a/6i*ant from the United States Office 
of Education. This, program serves as a comprehensive physical 
education program for trainable mentally handicapped children. 
The program includes competency based instructional modules ^ 
Instructional materials, and training programs for teachers 



and parents. 
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. ^ I. CAH Wprkshop 
St. Bonaventuri^ University 
May 8-10, 1975 



Vorkshop Personnel 



Claudia J. I&iovlea, Ph.D., Assistant Professor - 

Dr. Knowles' background includes motor learning research 
and special education teaching. Presently, she coordinatea 
the materials development efJ^rts of the I CAN Project - 
and consultant services in the field. 



Qtna Green, M.A. , Instructor - 

Ms. Green is an educational psychologist and physical 
educator. She presently serves as vorkshpp coordinator, 
evaluation assistant and as a teacher consultant for the 
I CAH Project. 



V 

Xom Samppon; M.A., ^ ^ 

' Hr. Sainpson, ^ special education/physical education teacher,. 
1b ciirrently a graduate assistant wiijh the I CAN Project. 
He Is developing a physical education mainstr earning model 
' as part of his 'doctoral program, and serves as' a teacher 
consultant. 



. I CAJf / ^ ' ' 

Workel^p Agenda'^ 

Hew York State Department of Education^ 
May 8^,3,0, 1975 



Thursday > May 6 
1:00 - 1:1*5 p.m. 



1:U5 - 2ih^ p. 



Introduction: Overview of the I CAN Curriculum 
Presentation and Discussion: 

- Background of .the L CAJJ Project and the 

Structure and Content of the I CAN 
Individualized Physical Education Curricixlum 

4 

Assessment Practice - Film Loops of Selected Skills 

- Participants Practice Assessing Motor* Skill Performance 

by Viewing and Scoring Sldw Motion,. Continuous Loop 
Films of Trainable Studenta Performing Several 
I CAN Skills ^- ^ 



2:1*5 - 3:00 p.m. Coffee Break 



3:00^- 3:'*5 P*m- 



AasiesBment Demonstration - Project Staff 

- I CAN Staff Members Role Play an i^tivity Suitable 

* ^ tor Assesdin^ Students' Motor Skills 



k:QQ p.m« Questions and Answers 

1 . - 



FttAayj May 9 
7^ '9:00 - 9:3a 
9:30 ^XO^O 



a.m. 
a.m. 



; 'il 10:30 *-10:l>5 a.m. 
' I id: Us -ll:**? a.m. 



' 11: If 5 -i&:0ff aim. 
! 12: op - 1:00 p.m. 



/ 



Review and IJirection for^ Second Day 
Assessment Practice, with Students 

- Participants in Groups of Three Practice Assessing 

Performance of a TMI Student* on Selected Motor 
Skills, with Guidance from I CAN Staff Members 

Coffee Break 

Prescribing Instruction 
Presentation and Discission: 

- Techniques for Using Assessmei^t Information to 

ttescribe Instruction for Each Stilclent 

^Questions and Answers- , ^ 

Ltrnch ' ^ - 
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1:00 w 1:^5 p.m. 



lxl>5 - 2:30 p*tt. 

2:30 - 2; 1*5 p.m. 
Ztk3 • 3:1*5 p*n. 



IndlvlduiUi^liig Instruction in a (»oup Settling. 

- Pr'eaeiitation and Discussion: Qrgaxxisa'tlonal ^ 

Strategies and Teaching Techniques for Naxii^lsdtns 
Indivldualiaation In Phyaical Eflucation - 1 

Planning a Lesson 

- PreaentatiojQ and Discussion: Plaiintng the Dally ^ 

Leaaon; BJaxUnlzlng "On Task Time", Incorporating 
Several Objectives into One Lesson . ' 

Coffee Break 

3jiqpleittentlng teaching/As sessinff Activities 

- I CAH ^taf t Members Demonstrate a Teaching/Ajsaetalng 

Activity with TMI Students; Participanta Teech and 
Aiaeas Students . ^ 



3:*5 - «00 p.m. ^ Queitiona and Answers 



Saturaay, May 



9r00 • 9 
9:15 -aO: 
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13 aj.m* 
00 i|L.a. 



10:00 -10:15 a^n. 
139:15 -ll:U5 a.a. 




raluatlon and Record Kseplog 

- Pr«8fljatati9Q emd DlBctzseion: The Inportajoce of 

Becojrdlng Ohgpiog Asaeaamoutt j Ualng Student 
Perfonwuice Data to Plan and Hevito In»truation; 
Reporting to Parents and Adielnistratora 

Coffee break ' ^ 

Identifying Goals and Planning a Prograa 

- Partlclpanto Ponnulate a Lon^-l^fem Phyaical Edutation 

Plan for Their Own Unique Setting" 
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JfiPOBMNHCB KBBhi • FUHDAMENTAL SKILLS 
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^ERPORMMICE OBJECTIVES OtfTLINC 




Functional Ru;n 
BO 1 Run with assistance. 

2 Run without assistance 

3 Mature run 

4 Accelerate ""and decelerate 

while running 

5 Pacing* ability 
6_ Change directions while^ 



Functional Leap ^ 
EO 1 Leap with assistance 
2 Leap without assistance 
3^ Mature Ifeap 

4 Mature leap over obstacles 



FunctionaT Horizontal Jump 
BO 1 Horizontal junvp with assistance ' 

2 Horizontal jump without assistance 

3 Mature horizontal juitip \ 

4 Mature horizontal jump for distanjse 



Functional Vertical Jump 
EO 1 Vertical jump with assistance 

2 Vejctlco^l jti^wp withput assistance 

3 Mature vertical jump 

4 .Mature vertical juxw> for height 



Functional Hop 
BO 1 Hop with ass| 

2 Hcp without 

3 Mature hop 

4 Accelerate ft 

5 Change^ dired 



Functional Gallo 
EO 1 Gallop .with 

2 Gallop witho 

3 Mature gallO| 

4 Mature galld 



Functional Slide 
EO 1 Slide With a 

2 Slide withou 

3 Mature slide^ 

4 Accelerate a 

5 Oiange direc 



Fui^ctional Skip 
BO 1 Skip with a& 
2 Skip without 
. 3 M?iturs skip 

4 Accelerate ai 

5 Change direc 



KlBht FmDAMBMTAL SKILLS 



MDDUl£t LOCOMOTOR SKILLS 



(EfiPORNMlCS OBJECTIVES OUTLINE 




)nal Run ^ 
with assistance 
without assistance 
ire run 

klerate and decelerate 
tile running 
LTif ability ^ 

[>go directions while running 



dnal Leap 
with assistcuice 
without asdlstanca 
are leap 

ire leap over obstacles? 



bnaT Horizontal Jusop 
zontal jump with assistance 
zontai jump without assistance 
ire horizontal juxt$> ^ 
ire horizontal jump for distance 



>nal Vertical Jump 

bical jump with assistance 

:ical jurop without aaaistance 

ir^ vertical jun^ 

ire vertical juxnp for height 



Functional Hop 
EO 1 Hop with assisttoce 
2 Hop without assistance 

Mature hop ( 
Accelerat% and decelerate while hopping 
Chcinge directions while hopping 



3 
4 

5 



ige di 




Functional CJa^l^ 
EO 1 Gallop with assistance 

2 Gallop without assistance^ 

3 Mature gallop 

4 Mature gallop to uneven beat 



Functional Slide 
EO 1 Slide with assistance 

2 Slide without assistance 

3 Mature slide 

4 Accelerate and decelerate while sliding 

5 Change directions while sliding 



Fm^ctlonal Skip 
BO 1 Skip with assistance 

Skip without assistance 

ature skip . , . 

Accelerate and deoeleraCo while skipping 
Change directions while skipping 
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Introduc'tion: Overviev/^of the "I dan" Curriculuni 

^We are happy to be here and thank you for askinpj u3. As ' ' 
Vir. Gloeckler said, we at Michigan State have been working on 
this project for quite a number of years* ^ We started with normal 
children in elementary school and now are working with trainable 
mentally retarded. Our curriculum has been in the process of , 
development for several years. Last year we field tested it 
throughout Michigan with thirty to Iforty teachers in trainable 
centers. We have now revised it arid >ou will be getting the new 
materials. Our philosophy basically has been that we can sit 
at the University behind ou:^desks/ and find out, or think w^ 
know what, the field 'needs* We cai produce thixjgs that will solve 
all your problems. But, if it is not workable for you, if you 
do not use it, if it 1^ not workihg for youj? students, and it is 
not what you need, then we have wasted our time. Our goal is 
ti^', eventually have a^ field service 
this is typically the way we have 

right .now, -fefe-fery to find out what the, needs are in the field. 
V/e develop the materials. We send them out to the field and 
find out, can you use them, do they work,^are they valijable and 
how ^an we change them. We are always amcious for ^any kind dr 
comment you .have about them. We hope that as we .go through the 
workshop,, when you have questions you will ask. It helps us and we 
hope that we can help you too. 

You v/ill be using In the workshop a model that we, use typically 
when we work with teachers. If you go back and If you are training 
other teachers to use the materials, keep this. In mind as the way, / ' 
that itfe typically operate. V/e like to work with children. V/e 

r lit 



e unit at Hichlgan State, and 
been operating on the pro^Ject 
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feei that we have to be able to demonstrate to you what we want 
you to do. We have to help you while you are working with thesfe 
students. When we get out to schools, we' work with teach«] 
in the classroom or in the physical education setting, ' We Id end'- 
nstrate when we can.' We will do that tomorrow with the ati 



fents . 

, They will be new to all of usj so we always have exciting e cperl- 
ences when we ha^fe students. 

Basically in terms of our philosophy in developing th 
curriculum, we feel that mentally retarded students like a/l 
■ students need to learn motor skills. They need these sa<ills' so 
that they can eventually be 'a part of "normal society" in It'ert^^ 
Of their leisure time. So what we basically want to do i;^' provld^ 
these students with the skills that they n^d to know'^llp/part.J,^ 



cipate in sports and leisure activities. If U^y wa^ffc'to pla,v 
baseball J: hey have to know how to throw, catch and run.* So our 
curriculum is sel? up as a resource guide. In it you will find • 
a number of objective^. You pull;thejn» based on what you see as 
the needs for -youi* students, and the goals tha^" you, have- jijjj^ your' V, 
community. So, if running. Jumping, throwirtg^^and c^tc!kng''are 
important, then those are 'the skills that/you might want\o teach* 
Included in the curriculum right jk^^/ are what we caj?l |srlmary 
skills. The basic kind of sklrlls' that 'children need to know. Vte - 
have four areas right now. Aquatics-,' which has the basic aq,uatic 
skills, basic skills like how do "you enter the water^ how do" you 
float, self rescue skills and basic strokes. Bod^ managemeal , 
which includes in it things that are sometimes called "perception 
motor", body parts, bpdy actions, how the body moves. Also, 
there are objectives deallnig with some of the posture skills and 

' ii 
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then some basic contr|)llirig the body eJfllls, which ar« b-asl^^"^ 
gymnastic type activities. Fundamental^ ski lls/i^itr we «;111 be < \ 
dealing malnlj^ with tLse "dulFl^Jr-theL^^ are the most used 

skills In most^ cases. 

I^umplng, skipping et^. , and object control skills such as throwing, 
, striking^, rcilling, kicking and rhythm are all funda- 



mental skin:^>.>^;^^ health fitness skills which include physicai \ 
fitness 'actlvltlU and-lnbv^ng and growing skills, dicing with 
height weight ana\body control and growth wlU .be covered. This 
is basically, what Vbhe scop^ of the euVfl^ii^; In terras' pf 
•^objectl'jres. When iou m^ke Jyour pl[fenv y6u~ use the curriculum" a^^ 
a r^soul-ce. You puVl oi(t the objectives whi^hjrpu^-wgnC'w^ 
l-^u think your stiid^fits nW;lnj te^ris .^^i'-fh^ goals of the community 
and, ti^e school . , ; 

. ^ We have fciund thWt the material is fairly adaptable to any 
population of student^. While we have used antl developed it 
wltUi. mentally retarded! trainable s- specimally, we know that the 
way the ski'lls are described or the way they are_ perf omned applies 
for any individual. TJik way .you run, is the way you run if you 
are retarded or normal, lor if you are ten, twenty-five or forty.' 
That is the way the skilks ^re^ described. The materials have been 
used with retarded, blind an^ normal students. We have found 
them to be very successful!, In our field' testing we have used 
the materials with both siecial- education classroom teachers and 
physical educates and th^ response was very good from both types 
of teachers. 

We are also ^trying -to 1 build' into the" materials a. component so 
that learnings can be associated. Right now we are looking mainly 
at language. Key words bh&i students should know like body parts. 



^ ■ 



Er|c ^"""^ and legs, that will he\p them when they learn motor skills. 
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Thosfi^rA hlghlljE^t'ed..a)p:cl:^' -will fa llf. -about- ujiat. In ao're distait 
in 'the next; eW' d^^. ' \ ^ \ ' • 
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The ^moii^'i&.'^hat wejsaggp.st 'for teachers to use w^en . tlq^by 
implefireiit th^'Wterilal is^lT^ljagnostlc prescrlpt^^je modei^ We 
^^el that inii^fSfepr iskllls we want to loo-kr at fcfto i^kills In terms 
oi* how thei5^shcS>5J.d be performed^ and teach to what 'the child needs* 
We are ass^'S^ng In our motor skills, « We %6n't want to waste time 
teaching students things that they already know or 'things that 
they may not need to kRpw. 

•Figure ffl shows the model.^f or . implementini^^the "I Can" prograr 
You enter the program ^^nd define it* The program as syah* is 
defined" for you. The objectives are here* The first step' is to 
plan. Pull the objectives that are appropriate for your students 
based on your goals and pijtt together a plan for the year. Now 
while this is the first step for implementing, we have found 
that teacherfe, when they are. learning to use the materials, have 
problems doing this first, so we will be doing this last. The 
first thing is to plan your program. What objectives are you 
going to teach for the remainder or for the total year? The 
plan should be flexible. But, it will give you a' direction, and 
it will force you to think about^our qoblI^, force you to think 
about the j^inds of needs that you think your students have. 

Secondly r^u assess the students. If for example, one of 
the skills in your plan is the overhand throw, and you introdiSce 
that skill, the first thing y6u dO' is assess. How da your student 
perform? In the materials, the overhand throw and all the objecti 
are described. We knov/ that the correct v;ay to throw is tliat 
the arm conjes back, there is a hip rotation, a weight transfer, 
and a follow through*. You 16ok at your student and. assess. Is 




Figure #1 
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the weight transfer correct? Do' they get the -arm back? Dbes the 
arm come across the shoulder and follow through? If not what is 
the prob3^em? 'What do I need to-do to correct It? .We want them 
to throw correctly. You' assess the student, find out what he 
needs and then .prescribe instruction. Your first decision jnight 
be that, you have to get the Tveight transfer. He' should step 
forward With the opposite foot. How do I teach? l^^at kind of 

instruction do I prescribe for that student? This leads- into 

> 

teach^ The information on the ^way to teach and the way to pres- 
'Cribe is found In your materials. We will go through all these 

things together, especially what to teach. 

* * - 

• Next -you evaluate. As you are teaching you are reassessing 

so that '.ypu know v^hen ^your student makes a gain. Now Johnny takes 

a step when he throws. He has made a gain toward throwing correct 

Or he doesn't, he has. gotten worse, or it has been si)f weeks^and 

you have been working on overhand throv/.a^nd you sef? no change* 

He is doing it the same way that he did in the beginning. . You 

look at the change in your evaluation and decide where there might 

be a problem in your p^laa. You need to look at the way t^at you ' 

are prescribing.' You may need to revise your plan. Also, you 

may have Judged correctly and can continue doing what you'hav-e 

planned to do. Johnny has made the kind of gains that you wouW 

expect. So this is basically the mod^l that we use when we Imple 

ment the "I Can'* materials. ' ° 
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Assessment Practice 

1 ■ • . • - 

I 

We are going to be starting today v/lth assessment and take" 
you through sone practice with films and live demonstrations^ 
When we get the students, we will assess the studeJits, and using 
the materials prescribe Instriictlon, As we said, we hope that*' 
on Saturday, the last thing we will do is go through and have , .\. 
each of you put together a program plan, so- that when: you leave "^^ 
here you will have gone through f;he process of putting together^ ^ 
a plan and you perhaps- will have a plan that you might be able 
to use next year. • . 

Obviously the .model is set up to individualize instruction. 
•So that -we are finding out, assessing each child's needs and 
prescribing instruction based on that. Question: Why plao first 
and not assess first? Answer: The purpose oS the plan in the 
beginning is to look at* goals' and to decide based on what vou "» 
know about your students, what you kn^^ about the goals for the 
school and for the community, what. objectives might you choose. 
As I said the plan is flexible. You might find i;hat y^iju have 
chosen some skills ^that are not appropriate for your students. 
You may find. that out when you assess or even when yoy evaluate. 
We suggest that you assess and reassess as often as posaltle. 
You may find that yQu want to \fork on overhand throw, but your 
students are only five years old and they are too' young for that 
skill. You may have to choose something else. You find out 
through this process what the problems may be in the plan. It 
is a starting point and it is meant to be flexible. It is meant 
to give you a direction. 

The performance ,objective sheet (Pig; 2) is to demonstrate 
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TEACHING-lcEARNING ^nVlTIES 



PE21P0RMANCE OBJECTIYK To demons trate a ifunet^onal run. 



eNABUNq/QSJECTIVES 



FOCAL POINTS FOR ACTiyiTV 



l._ To nm with assistance. 



2, To run without aaslstaQce. 




3r. , To dewonatra^e a suture rhn 




6 b. 





Given a verbal request, a demonstration of mature running ni 
phyaical assistance, the student vltb ability tp valk'caft'ea 
periode of noneupport (both feet temporari^^-^ff the ground] 
half the strides taken over a distance of 50 feet^ without i 



Given a verbal* requea*t ^uid a demonstration of mature running 
student with ability to run Vith assiatjoaae cam exhibit oone 
of nonsupport for at lea^t half of the stride^ tdJcen over a 
50 feat» unasfllated. * 



Qivon*ft v^erbal request and a deraonstratlonp the student vlth 
run without aaalstanc^ can run 100 feet at moderate to fast : 
stride at leaat ond and one half times as long ais the norrooj; 
stride). In this mariner: 



b. 
d. 



Knee of nonsupportlng leg bent more than 90^ from side* v 
Foot placement near or onvline (inside edge ^ of. foot touci 
with 2 inches on either side' of a 1-inch^ line) ^ 
Heel-toe (moderate' fepeed) and/or toe-heel-toe (fast spe^i 
foot placement (dot a flat-* footed placement) 
Arms in opposition to I^go, elb(»?s bent 
Smooth (not mechanical or .jerky) integration of Your poll 
listed- , 



i i. 
\ ■ . 
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tEACHlNG-LEARNiNG ^nViTIES 
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I=EaK>RMANCE OBJECriYK To deinonstrate a jPunetional run, ' 




is ' 


^^^.^ FOCAL POINTS FOR ACnyiTT 




I- ' -/ 
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r. 


GiT^n A verbal requesfe, a dsmoDstration of mature mining pattern, and 
phyaical aasiatance^ the 3 tucUstit with ability tp valk can exhibit coDSiateat ' 
perioc?.8 of iion8i4pport (both feet temporarilLy off the ground) for at l^ast 
half the strides taken over a ^distance of 50 feet% vlthout resistance. 


• 


S . . " 


■ • ■ *^ ■ ' ■ ■' .- 
Given a verbal r«q.ue3t >nd s deiaonstration of mature running nattern, the 
student with ability to run with assistance can e^^ibit consistent T>6rio«3l2 
of nonsupport for at least half of the atridea taJcerf over a distance of 
50 feat, unassisted. 


/ ■ 
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' Qiy&h ft Verbal requeet m& a demonstration, th^ student vlth ability to 
J rimyithout aasistanc-i' car- ma /I60 feet at moderate to fast speeds (with 
• stf^de at lee-^t one and oce ha3.f tim*s as long as the nonnal waiking 
stride), in thj.5 itvsjiner: ' . ' 


\ ■ ■ 
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a. Knee of nonsupportlng leg bent mt>re than 90*^ from aide viev . * i 

b. Foot placement near or on line (inaj^d^ edge of foot touching j 
vith 2 inches on either side of :a l«inch liiie) ' ' ] 

c. H^^el-to^* (xsioderate speed) and/or toe-heel-toe (fast spe^d) . 1 
foot placement (not a flat-^fooced placement) * j 

d. Arms in opposl^rlqn tp legs, elbovs bent ' " 1 
Smooth (not mechanical or jerky) integration of four points : i 
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a funcfelonai run. -PerforKanci objectiv^a/ire divided Into Enabling 
ObjectJiv^s. Enabling- Objectives' are tJie only sequential part of 
th> curriculum. So the first one is. can the child r*itt With 
assistance?,. You take his band -and you p^ll a little bit, run 
beside hlin ind he can get his feet off tpie ground and go. Secondly, 
he can fuii without assistance. .He knoWs -what the sJkill is. He 
knows that running means getting your feet off the ground and . - 
moving fast, jle can do that on his own. Thirdly, the mature 
• ruh describes running, correqtlj^. . Each of these Enabling Objectives 
is described, in the case of the niature run there are a-.e focal ^ 
points. : This is what.'vre,are assessing. The assessiaent part of the 
matei-lal Is built right In. The focal points are what you assess 
for,, and what you teach to. There are scoresheets to ^ keep a 
recbM of the asse'ssment . This is a record of 'student change 
-and also to let the teacher know where each child is In terms of 
the Bklll. This enables the teacher .to make a decision as to 
What .to teach. We will be 'using all of these things. . 

There are teaching cues which tell you exactly what to do. 
If .a particular child doesn't swing his arms in opposition /when he- 
runs, then there are some suggestions as to what you can do. How^ 
you can manipulate him, how to show him what to do. Those are . 
included in the materials. Also Included, are group actlv!ties , 
game activities and play activities. We believe that assessment 
and instruction can go on within those activities within the groups. 
We will show you how that can be -done. ' 

Of the aspects of assessment in "I Can" may differ from 
some of yoW concepts of assessment or 'some traditional concepts 
of assessment. We feel, when using a Grl<terion reference objective 
based cur/loulum like "I Can", assessmeht is" very necessary to 

" ■ -,8 - ■ 



.Instruction. It ' is the icey 'to the prograyn. What you a as e a a- i a 
what you teach. Those focal p«ihtS'a-« are the tasls i'or puv 
• assessment 'ana also for the prescii^lptlon of your . Instruction. 

We have used the term in •'I Can" of - curricuiura 'Sx^'^iisoM aasessjfeent 
Tneaning.thatVassessnent is part of the total program ^and the 
' ' "Lnstruction. It is not in "I Can** a pre-test^ post-test phenomeno 
as a lot of assessment is tho&ght. of. It is not briRS^ng" your 
students into th«s gyni and having them run around and tijien ,you 
' score hot«r they run. Then you teach for three rsonths and do it 
. . over again. You are checking and recorcSir>fi progres-a while you 
fnstruct, play gameSj and have group activities. It is an ongoinp 
curriculum embedded type of'as&eBssnenfc. . . 

There are certain steps in assessment that -.ue suggest :j?ou „ 
use as you begin, once you have defined your pro:j5ram and know 
"which ob^fectives and skUls yo"* going to teach ^ T-he first 
\ tiling you\bave, to do is, assess your stvdentss, based on your prfcjyr^ 
\ plan. You consider the p&r.forniaKce obJectiT/es for one unit, or ^ 
".\ one u^eek or maybe even Just for one lesson. I .refer again to 
\ your perforxnance obJ«;ctiv4s. We have the perfornance objectives 
\to demonstrate a funcfional catch, enabling objectivsa which 
aye sequenced, these are the sequential Lea3^ning tasks the at»id<5n 
rndst go through to reach this terminal which is functional capacl 
in the skill. These in the ex.anrple are abbreviated.. (Fig. ^3) 
Generally" the structure of our objectives start with the first 
one being the ability to perform the skill with assistanc^j froin 
' the instructor. The second to perform some rudimentary fcs*!"*! 
the .skill without assistance, and the third lis fseneraXly the 
mature pattern or the correct wa.v to perform the skill. If -^i^- g< 
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5. To dontonstrato a mature catch; 



' FpCAl POINTS 
( Q .Prop cjratorY * i 'c ^.ftion 



J- 



c Hands Convict Pal I 



c 



ArfT.s Afa i: o rb Forage 



e S?7O0thJ ntofl ratlon _> 
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Given a vorbol request, a dtrwnsfn 
to cotch without cfss I stancG, thd s 

. ^" p\Qygrov^d ball tossed to chest 
distance of 15^ two out of three 
characterized by; 

a. a preparatory position with ha 

body, <alboAtrs flexod and n<?,ar 

b. a near full extension o^ the a 

for ball contact 
C. hands only contact the ball if 

slightly flexed with pal m*^ fa: 
d, arms (through allowing the elb 

the force of the bal I 
a ''smooth" (not mochcmlcal or 

of a-d above • 



Pig. #3 
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catch; 



Arm txto irUon 



cl Arn.Ji? Abiiorb Forco, 
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EO 
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e STO oth I ntogVatfon 

' ' ■ ^ 

Glv^ri a verbal tequost, a dfewnsfratlon and tho ability 
to without^ asslstariCGj the student can catch a 

.Q" prayground ball tossed to chest height from a 
distance of 15% two out of three tlmca, In a manner 
characterized by: 



a. 



a preparatory position with hands In front of tho 

body, Glbov\rs fiexod^and nc?ar the 53fdos 
a near full extension ov the arms In praparatfon 

for bal I contac"^ 
hands only contact tha ball (fJngcrs spread and 

slightly flexed '^Hh palm faclna^afch other) 
arms (through allowing tho elbows to bend) ebscrb 

tho force of the ball 
a "smooth"- (ndt mochanJcal or Jerky) Integration 

of a-d abov6ii ^ ^ 



I 



Fig. n 
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Xnto a fourth, fifth and sojnefclrnes a sixth enafcllng ob,'3.eotl»e» 

we will add soroe component like distance, accSra&y or stre«gt]a, 

depending on the nature of the objective • 

- In,. the example a, b, c»- e are the focal points* These 

are the components of the skill. ' Each of these is a discreet 

description of one aspect of performing a mature catch. These 

are not necessarily sequential* In some cases they are sequential 

only in that' when a student is performing a skilly these are 

probably the things that you would see first. A .preparatory position 

should come befoi'e extendiiig the arms for /the ball and so* on* 

That 'ifi^' not st/lctly'. a sequence as the enabling objectives' are.' 

Once you/ know/which objectiv^^ you are going to assess » the 

secot^d step Is to choose an assessment activity. That is cisooae 

ah'^ractlvlty in ^which you can watch your studey^tis performing the 

• ' ' . . .. ....... 

skill that you are going to ^ssess. There are some decision aids^ 

things to help you when you are deciding v/hat kind of atvat^tivlty 

you are going to use for assessment., One thing is the skill lerel 

of your students, , as you^know from observing them. If you tsuspect 

that most of them will be working on the ^mature pattern orWybe 

you know that all ^of your students jmeed physical assistance A it 

is going to be a big consideratlbn In yoiir planniTig ■ for assessment . 

' Another consideration is what kind. of* facilities and equipment 

you have available. What 'kln^ of ratio yoa have as far as yfceachers 

or tea^cher aide6 to students. This will felve you some feeling for 

what kind of instructional grouping and how much in/iivldUal attentic 

you can afford to allow for. When you are assessing; you should 

position yourself so you can see all of your students eaaily* 

If possible, you might have an' aide and a volunteer concluct^vRg 

the activity In two or three stations aroujid th<5 gym or-' around 

the classroom. Then you can. roa^n arounji ,or locate yoixrec^lf contrail! 
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and do your assessing. 

• In the "I -Can" Materials we hawe what we call tiSachlng and 

^ assessing activities, oWhlch will serve this purpose. You will - 

* ** t . ' ' . ' 

have some experience tomorrow in actually implementinj? the teaching 

I . • • • » 

and assessing activities vith the students we will have here. 

Ther^ is a teaching assessing activity for ^aoh enabling objective 

Level as well as one for Introducing the skill. These simply 

suggest some organizations for a group activity; They also give 

the kind of materials you need and stme alternatives » like game 

activities that, are also suitable for assessing. If you Have the * 

"I Can" materials the suggestions^ arje the^re, or you can develop 

your own teaching assessing activities. 

After you have decided what assessment activity you are 

going to use the third s.tep Is to learn to r'ecoKnize the focal 

•points of the skills being assessed. Again the focal points are 

the a, b» c, description's of the compo^^ients of the skill. (Fig. #3) 

There, are several things you can do to help you get use to looking • 

at 'Children performing motor skills- One thing you can do 'is 

wal5«h some children playing outside on the. playground at recess 

or around your neighborhood. Pick out ifocal points when the 

children are playing catch or throv;lng: You can also watch athletes 

on television during sporting events and look for focal points. 

Many of the fundamental skills that we are talking about are used 

^In these activities. You can become accustomed to looking a\t 

each component of the skill this way. Probably the best way^ls 

to look at one focal point at a time when you are starting out. 

For Instance for the catch you might first look for (a) prepa 

ratory position. When you feel that you can Identify when the 

Q , child or the athlete Is getting ready for the catch, fchen you 
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can look for the next focal point and s-o on. Eveirtuaily you 

probab.ly will find tHat you can see two or three focal points ^ 

> 

at a time. Some ox" the skills of course are more difflculj; and 
mpre involve^. They may have four or five things happening at 
once and these will take longer and will take more prac tice^ Today 
we will show you some film loops of these skills so thb.^ you ban 
get some experience at looking at skills before you go and see 
some live students in the gyn tommorrow. 

* "The fourth step in assessment i?=^ to examine the scoresheeto 
and review the recording process. This is the scoresheet Cor the 
runv (Pig* The scoresheet that we ujse in fllx loop practice 
only includes the fdcal points for enabling objective' number three 
which is the mature pattern, 'We have found that for practice and 
for the sake of slinpllcity looking at the mature pattern is the 
best way to train people^ especially when using 'frhe- film loops* 
Your sheet only shows the mature section on each one xif the skills 
On the sheet you normally will use^^ eacfi one of the foical points . 
is included^ (Fig» 'j?5> There is a. column for? each focal point 
lettered with the appropriate letter^ and above tl>at a shortened 
version of the focal point as a reminder to you, because this 
is the sheet that you should have in your class for assessments 
These remind you of v/hat you are looking for in each focal point, 
so you don't'have to have- the entire TPO sheet there wit.'; you ^ 
to knew what the focal points. are* The scoring procedure is In 
the left hand column • There are spaces foi> writing in a tiujuber 
of student ^s names. We have allowed for about fourteen names, 
the typical size of a trainable class. As you are Jissessing; for 
the first time, let's assume this is a student who is able to 
perform the run with assistance and without assistance* Wh^rx you 



To derronstrate & mature run. ^ 



c Hen 5 -Tcfi.TouctL !-'Owa 



Arm Cr.D05jt!on 




a verbal request and a demonstrai Ion, tl 
with ability to run without assistance can n 
at f.xjdnrate to fast cp«od3 (with stride at M 
orie half times as long as the noma! wal'klng 
this manner: -• . . 



Knae of non-supporting, leg 6ef!t moru rhoi 
si do view 

Foot piacefoent ni?ar or on I Ins (Ins ids 6 
iquchlntj with 2 Inches on oltiver side o; 

Hs0l-1;oo (froderate spjcj) and^or tt/e-hf-o 
spood) foot plrtccnent (not a flat-foot© 

Arms In #posltlon to I'^gs, elbov/s b^nt 

Smooth (hot mschanlcal or Jerky) Integra 
points I isted. 



Pig. if^ 



a-. 



b Fcwt Pij^f^gmrirvT o n L{n e ,„.,% 



"Hnn!--Tcfi Touch L'-own 
3*" Arm Cr. position 



F.0 
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0 Sji rioot^ • I ntt ^qrgjl^n 




Q ( 



i 
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6iv«n a vorbal request and a demonstration, the studenl" 
wJth ability to run without assistance can run 100 feet 
at f.x)dnrate to fas1 cpeod^ (With strl<ie at least ona and 
one. half times as long as tne normal walking stridor. In 
this manner: 

a. Knae of non -supporting leg bent rrara rhan 90" from 

side view X ^ 4. 

— b- Foot -placernent noar or on tins (Ins ids edye of toot 

iouchlncj with 2 Inches on oither side of a t-lnch line) ui 
Heel-too (frodorate spocJ) and./or toe-fv^>oi -toe (fa?-f 
spocd) foot placoTisnt (not a flat-footod plscer-ent) 

d. Arms In opposition to l-^gs, elbows bent 

e. Smooth (nor mschanlcal or Jerky) Integration ot four 

points I Isted, • • ' 



I 



Pig. ff^ 




Fundamental Skills 



CLASS ?^fw^c| -mm sheet; 

- . Locomotor Skills - TPO" 



Ruf^ 



SCORING 
o ^ Not achieved 
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o 

cuss ?ERR3MCE SCORE SHEET 



FUndanrental, Skills 



Locomotor Skills 



TPO 



Run 



FOCAi POINT 



0 Assisted Non^Support 



■ \.STP 



: GIVSNS 



EO 



^ N on-Support 

"a . 90 Swing log Flexio n 



EO 

112 



sslstod ^^on♦Sup,port 



J__L 



b Foot Plac:cn:«^int on LI lie 



c Hop I Toe l ouch Pov/n 



EO 
^3 



^ Arm Oppofe.U [ojfi 



^ A9c:alore)t e 




$uppo^^ 



Primary l^eponses 

a. non-ottending 

no ra5ponso ' ^ 

d. othGP (sped f\ 
in co^nm^at 



Wai uro PJittftrn 



Lean to Inside 



to 
rj 



b Change Speed 



EO 
//6 



c Ob"3iacle Cours^ 



.Acceleration - 
lieceferat-ion 



Primary Responsos^ 



Comments 



Ha 

—a 



/ say John-run, he does some semblance of the run. He gets his 

' .. 

feet. off the ground, he Is. moving at a rate of speed faster than 

" - - . ■> • ^ . 

a walk and -perhaps he has some of these other focal points. As 
ydU assess him, what you are going to start looking for, are the 
focal points for the mature, pattern. Where he has a focal point 
on your first assessment, you mark It with an X. Let's ^y that 
he.ls bending his legs so that he has 90 degree flexion In the 
leg that Is not on the ground. He Is placing his foot on or near 
.a straight line. But, he Is running , flat footed. If he-doesn't 
have a foc^l paint simply mark It wlt^i an 0. He Is having some 
problems with arm opposition, we will mark that with ariO. Since 
he doesn't have all the focal polVits, he obviously Isn't Integrating 
all of them into a smooth pei*Tormance. .We have to give him an Q' 
for the ^ast focal point.' That is your system for your initial ; 
assessment. An X if- the focal point is present and an 0 If the 
focal point is not present. As a rule of thumb, if you are In- 
doubt, mark an 0.- If the child is inconsistent and you assless hljn 
/fnaybe three times and one time he does It^pretty clearly, but 
the- next tl-me you are not sure, and the next time it is Just not 
there at all, mark an" 0. Then you will be sure to Instruct to 
that ftocal point. You will find out very quickly whether he do^s 
in fact have the focal point. If he didn't have it, and you hadn't 
caught it, he would be missing it entirely, and you would have to 
go back "through the whole -proc els s of asse-ssment. In the course 
of asae§sment, as you are conducting your^tpachlng, throughout 
the weeks and months of the school year, as the child gains one 
'of. these focal points that was not present on the inltal." assessment , 
mark X throug|h the'O* As you assess you can see that he has 
picked up two focai points here, and he(|s at the point where 



he has almost all of the; focal points, but he stfll lookjs a ° 
little bit Jerky, and he is riot really smoQth'. " Prac-.ioc will ^ 
usually help hftn obtjain the last focal point Integrating completel.^. 
By mai'king an X through the 0 you can see at a glancd which focal ^ 
points your students have picked i^p through your instruction. 
During tJie course of instructior^, , once you do yojar initial assessment 
your X's and O's give you an. immediate picture of exactly where 
your students are In terms of their performance of the skill. 
Therefore, you are not t^eaching them something they already know, , 
and are not skipping ov^r something that they don't know. This 
,will also help you as far as grouRing your students. We will 
go into that more detail tomorrow when we have the students 
available. ^ After you conduct- the assessment activity the last 
step is to record student performance data, in the forms of the 
X's.and O's. 

Some of the terms in the focal points will probably be new 
to you. V/e will go through all five of the skills that you are 
going to. be using.. I think you will find, vJith a brief explanation 
that they ,are not hard to understand. We will explain them *• , 
as we go through the films and demonstrations. 

The first scoresheet you have is for the underhand roll. (Fig. 
Give the stqdent a name on the scoresheet. We will look at one 
focal point at^a time. We ha,ve two film loops of the underhand 
roll, so you will have two practices on this. The scoresheet 
lists the focal points of the underhand roll and gives an expla- 
nation of each <uie. The conditions under which the skill i^ to 
be performed are also given. Be very specific as how the student 
is suppose to perform and under what conditions y'ou expect them 
to perform. 



3 V . To cJ'^monstrate a fnatura andarhand roi 1 * 
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Oiven a verbal request and a demons trot Jon,, a s- 
ability ta underhand roll without assUtaace i 
inch ball for o distance of at IcactJO f^et' 2 
iTi this fjiannor: . * ^ 

< — = 

a . Fac I ng d t rfts.t r^n ■ of the ro II . w I th shou ! cJerJ 

that d/rocf jpn ; ; 

b . Fij 1 1 pcndu ! ar arm i^i'Alot. - 60^ ( I r.c / ud I ng t> 

ration tc rolease^ 3??d fdliow th.-ougfi) 

c. Pa.m o-f th"? rolling hand facing the d^re^tl 

at release 

d. HsI-^aSQ close t6 the floor (c bend at the H 

with the trunk held between vertical and 4 
9. Stride forward with" the foot oppos.lte tUB A 
f . S/nooth (not mechan i ca I or jerky > i rttegrat Ici 

points listed ^bove. ^ i 



Fig. 06 
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p underhand rol i , 




f Snxjoth (nfeor'otion 
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request and a demonstrotKon, a stodsnt wit'." -he 
abj)llty ta underhand r'oH without .sslsta^ce, con roii r 



b. 
c. 
d. 

o. 

■f. 



^!^!;S^di-r.jjtion of the ro} I -.vrth shoyiders ".qucmcj" to . 

Full pcndular. am, r«tiof. - 60^ (Including bacl'.swind, ^rm 

rnotlon tc roleaso. and follow through) 
Palm of 1h<5 rolling hand facing direction of tho roll 

3 1 release • 

Ha j^;a6e close to the floor" (a bend at the Knees anS hip3 
with the trunk held between vertical and 45**) 
Stride forward with the foot oppos i tfi" the rolling ann 
Smooth (not m^chanjca! or jerky > IntegratJcn of five 
points Hstsd above. 



i 

t 



1 



Pig. #6 
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* • • 

The Pocal-^eit^ 

a) Pacing direction of the roll with shoui^lers "squared to 
"that direction' 

b) ' Pull pendular arm motion ±60 degrees (Including backswlng, 

arm motion to release, and follow through) 

c) ' Palm of the -rolling; Hand facing the direction of the roll 

• ' . ■ t. 

at release 

d:) Release close to the floor (a bend at the knees and hips 
with the trunk held between vertical and 45 degrees) 

e) Stride forward with the foot opposite the rolling arm 

f) Smooth (not mechanical or Je^rky) Integration of five points 
listed above I 

This sounds like a lot. of detail but It Is possible to release 
the ball close to the floor by bending over Just at the waist. 
What you are lopklug fpr is the bend at the knees, a little bit 
of bend at the hips, so that the ball can he released close to 
the floor in the proper way without dropping it, from the waist 
bent position. The smooth integration means it is all put to- 
gether into a smooth performance and not Jerking like a robot. 
Teachers have said' I can cheek all the focal points, but he is 

still doing something wrong. We have found that a lot of times 

» ■ " - • 

when students learn a ^kijl they do it very mechanically. So 
the last focal point is there to get them to^ the point where 
with enough practice they can activate the skill into a smooth 
motion. The workshop participants observed the film loops on 
the underhand roll and assessed the skills on their worksheets. 
(Pig. #6 ) . 
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The Pocar PplntB of the mature c.8.toh: 
. >• preparatory position with hands -in front of the body, 
. eI.bow» flexed and nearlihe sides 

b) A near fall extenslor.- of the; arms in preparation for' ball 
contact 

•c) Hands only contact the ball (fingers spread and slightly 

flexied with palms facinj? each other) - ■ • •.. 
d> Arm (through alipwins the elbows to bend) absorb tHe force 

of the ball • , * ' 

e) A •♦amooth" (not mechanicai or .jerky) integration of a-d above 
The , part ic|,pants observed the f,llm' loop for the mature catch and 
assessed on the worksheet. (PJ.g. ffj) 
■Th^ Pocal Points of the mature overhand throw 
a>, N-ear complete extension t>f. the throwing arm to initiate the 
>lnd~up for the' throwing action (assuming a side orientation 
prior- to the throw) ' ' . . ~' . . 

b) Vfeight transfer to tjhe foot opposite the throwing arm - 

c) Hip and. spine rotation' (1/4 rotation) in preparation for 
and during the execution of the throwing actibn . >' 

d) A follow-through well -beyond ball release and toward the ; 
desired direction of travel 

e) ' A smooth (not mechanical or Jerky)- integration of a-d. above 
Participants viewed film, loop of th6 mattj.re- overhand throw and 
assessed on their worksheet, (Fig-j #8) 

I should point out the dea^tription of the skill would be 
almost the sa^ie for a trainable child asHt is for a-' normal or a 
blind child. It is also the same for a five year old, a ten 
year old, a twenty or forty year old. A point that really bothers 



Tq dcfronstrate'e mQiture catchy • 



It. 
6: 



7. 



0^ 

14. 



1" 



Arm extoiv^ion 



CO 



Hrinds Contact BaH 



4^; 



Arms Absorb Force 



Sfrc oth I ntGCjrat Ion ^ 

Given a verbal* request, a^^d^monstn 
to catch without assistance, the i 

..6" playground ball tossed to chcs* 
distance of 15\ two out of throe 
characterized by: 

a. a preparatory position with hi 

body, elbows flexed and noari 

b. a' near full extension of the s 

for bal 1 contact 

c. hands only ciontact the ball ii 

slightly fioxed wHN palms fe 

d. arms (through ol lowing the elfc 

the force of the b?l I 

e. a "smooth" ( not rrochanical or; 

of a-d above. 
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FOCAL POINTS ' < . . " 
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.Prcparutory 


Pos 1 1 j on 


b 


Arni Extoiv.iion .. 




c 
GO 


Hands Contact Ball \ ■ 


d 


AriTis Absorb Force 




e 


Srnooth Jntcqratlon . . ' 

Given a verbal request, a domonstratlon and +ho ability 
to catch without assl^tanco, the student con cotch a 

,.6" f)layground ball. tossed to chest height from a 
distance of 15', two out of three timos^' In a manner 
characterized by: 

a. a preparatory position with hands In front of the , 

body, elbows flexed and near the sides Jv> 

b. a near full extension of .the arms In preparation ^ 

for bal 1 contact 

c. hands only contact the ball (fingers spreaJ and 

slightly f ioxed j^IiJ^i palms facing each other) 

d. arms (through allowing the elbows to bend) absorb 

the force of the bri 1 

e. a "smooth" (not rrochantcal or Jerky) Integration 

of a-d above. 

^ Pig. #7 , 
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..^o dcnoiistratc a mature overliond thyov?> 
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^ A^m vE xtgr.s io n 




Fa I lov/-throunh 



0 ^iir,ooih Intf^firatlon* 

4 — ?v>c-. ^a-nuih 



V' 



Given fl verbal requc:?n and c dcitionatrs 
tha ability lo porfor:^ tl;a overhead ,{ 
thtQw a 4'* to 6" bf>Xl* 2 out of 3 tlu 
charjictex'ifrcd by 5 



initiate the k'ad^r? for the thr 

a side orlcntxiiiioti ^r:ior to the 
uci^iht trr.asfsr' to tlic foot cppoc 
hip r^tt-a spina rotation (1/4 rotat 

foi* end during the c^xcutlon ^sf 
a rollow-tUrough up.ll tcy<>nJ bail 

th^ fift:>ired dlrcccica of travel 
a cxooch {noc ciodiauicaX or jcrkj 

of a^-<J ;abovQ* 



Fig- #8 



47 



re overhand thto.ty» 



Arm Etctcnslon 



V/oi_ght Transfer 




Hip Dnd S pino f^ otatjpn ^ 



Fol lov/*'throunh 



0 Sinooih Int^idratlon NL 



{ 



Given ^ verbal requc:::*: and c cIcTdonatratlono a atudertt vith 
fhQ utility 10 parf orni. tUa overhand throwing action, caa 
thtQw a 4" to 6" NUf 2 ovt; of 3 tim$^ irt a p^muor 

a, a n^tnr ccr?lMto cxtcualon of th© thrcuing ux-ia to 

Initiate thr- ^''nd^-r? for ?;hc throv.lnr; action (aasojcing 

a elda orientjatiou prior to tliti thrc^O 
bo wcicUt trnasfer to the foot cppooito the? thpcciinj arm 
c» hi? unt-I spine rotauion' rotation) itv {jrei^J^ration 

JEor end durltic the cscccotlon of tba thro^ir^p octlori 
d., a tollow-tUrousH veil fccyonJ ball vctlaada and Upvai^ti 

th<i dftjjired dirccti.cn o£ travel 
« ctiiooch (nofi ciGOlxftulcaX or jerky) Iritegrcitlcn 

of a^"d above • 



I 

ru 
.1 



. Pig, #8 



AH 



me JLn some workshops Is people will say. Is that the way girls 
are suppose to throw? That is definitely the way girls are 
isuppoge to throw. The reason that girls don't throw correctly 
Is that they haven't been taught^ the right way to throw. Girls 
are suppose to extend their arm and come around in the same manner. 
A mat^ure throw is a mature throw. I have -^^been working with one 
of our best field test teachers, and hei? girls were not throwing 
correctly at th^ beginning. I went out after she had been teaching 
them for a couple of months on the overhand throw, and I was 
Just amazc^d. They wound up like pitchers and really winged the 
ball at the target. There was a significant improvement. It was 
Just a matter of instruction on the throw. Many teachers were 
suprised as they didn't know that is the way you are suppose to 
throw a ball. No one had* ever tajught them that. That is the 
way girls are suppose to throw. 

Tom Sampson will demonstrate two of the skills. We do not ' 
have film loops for these. The first sooresheet we vfant is the 
mature run. (Pig. This skill is needed in games and sports / 

arid leisure activities. You will notice on the objectives that 
we state at moderate to fast speeds, fphat is because when running 
-slowly there are some things that are different ^from the descri- 
ptlon of the mature pattern. We usually tell yhe students to run 
as fast as they can. You get the best pattern In all ceases when 
they run as fast as they can, or throw as ha»d as they can, etc> 
The Pocal Points of the Mature Rim: \ ^ . 

a) Knee of non-supporting leg bent more than 90 degrees from 
tfide view . • 



b) ' Foot placi^terio 'litfHF'br on lliTe tlsiBi^itt of fofjt t-s-^is?)?.!^^ 
with 2 inches on either 6i<3e of a S-incb ^.toa) , ,. 

•c) Heel-toe (moderate spee-d.) 5;nd/or tQe-~lrjee5.~fcoe {f^B^a speed) 
foot p:f.acement (not a flat-footed p3.acejnQiiA^ 

d) Arms in opposition to legs, ellDows ben-I; 

e) Smooth (not m&chanical..,^r Jerky) integration of four points;' 

On focal point Cb) foot placement inear or r6n line, th^^o is to 
avoid splay foot running with feet going all ovet* the place or 
• crossing over the midline. It is within a spfecified •di5fcan<ie 
which cornea out to about 5 Inches, His feet .should tar? falling 
someplace in there. The jnaln point on (c) is to avoid ti.'^t 0mt-R<y 
runnings Focal point Ce) the sjaoot?! l?)te,gratioia„ the arw oif^dilfclon 
la very Importaint, atudents will move their ams for a llt,t.l-fi ) 
while, but then they go along iike robots,"' Tin-ere are some p^ftty ' 
common devj[.at ions the^t we ha.ve Identified, with trainaialew, Hope- 
fwlly we ha\re some things tliat wil-I Jielp you get avay from ^;fecffe 
deviations in our teaching cues. 

The participants watched the mature, run and asse-ssod on th/jrtr 
Worksheets. (Pig. fA) 

Tho Pooail Points of the mature Vertical Jump? 

a) Prepjaratory movements include a 80 degree 100 degree Icnoe^ 
flexion with arms extended backward 
. b) Forceful upward thrust of both arms coordinated with full 
extension of legs at take-off 

c) Balanced: landing incorporating trunk and knee flejrion with 
little horizontal displacement at landing Cat lessst one foot 
landing within a 2-foot circle draw around ^he take-off 

ERIC - 



d) Smooth (not.^nechanlcal or. Jerky) Integratloh^f ;three points 

listed above, , ) 
On focal point (c), the balanced landing should he landing on both 
feet- with tljj? trunk flexed and the knees absorbing the forc^. 
should lynd fimoQthly and not fai^-l over. He should c6me dbwh within 
the two foot circle t<j> be sure he- is Jumping up and r\6t forward. 

When you are wc^tching'this skill except for the preparatory 

* 

position, the rest of it goes very fast. You may^need to watch 



them do it several times. One^^^way 
/It Is to have students mark pl^cbs 



we have^ had ^iccess ip teaching * 



on the wal^l, teb they Jump and - 
* ' •<» 

try to reach a height on the wall. 0r;7you can suspend something 

* " /' ' ' ' 

like a basket^ balloon c^r^i^^ and have them reach up with both 
hands and try to confcac t^ it. -^]|iis helps them to get the thrust. 
The participants assessed the i'o<|^^^ of the vertical Jump 

on their worksheets. (Pig. 9) 

The workshop adjourned for Thursday May 8th, 1975. 



3. To 'Jononstrate a Aiature yerUca? .jump , 




I^ r G p.gr a fcor y Tn o^.^ emeu 

Xla ion CO f? r.d.lviC^/ 



wftf? t^o ability to v/ithout 30sl 
vertically from 3 sf6t)6\ng posltlori, 
thrtc-is, In thU ranner: v ' 



0, 



Prep=5ratory nx>v^yoents (nclucJe ?5 _ 
> flcxlop with arms nxhtaod v^<jckvi 
Forcofui upward thrush of both ar 

w5tn full extension, of fcGS at 
Balanced landing Incorforct Ing ' 

flexion ^Ith I i + rlo horl;5:ontal 

lending (ot li^cjst onn f^^/ot londi; 

circle d'"awn oroun-i the fakcD-off 
Srrcoth (not^ m0cr»anlo^.| or Jerkyi 

threo poTnts listed aoov^'. 




G(vi3fi n verb's J roque2.t ejnci a (Joironstratldo, a ^tudonj^'^. 
wftr? th© QblUty to jump v/ithout sroslst<<nc©. c^in J^mp - 
visr-tlcat ly\f rom 3 stai';dl.nc) posit ion^,.1vyo out ot<;ftirioe, 
: t!rrv:js,- in this ranri^r: r ^ ' 

4 . - - 

Preparatory nx*v^yoen1s Inclucie /i 00*^ iOO"^ . 
fiG7<lo^> wtth arms nxt-oicjd i?<ic!<.Vfar<i ' » 
b. Forceful upward thrus^ of^bdh arms cobrdint^t^O 
witn fuli octsusfon of leas at t'3i<^-off ' ' / 
Balanced land(r>a incor[/orc+ Iny trunk cind- knca 
flexion with ti + Mo horlisonta! dUpIiaCGr.7(?.nt at- 
tend tng '(£tt least ohn .f'^xyt Icjodirfg with r> 2'7l6c)t 
circle d^'swn aroun*-! thD' takso-of f spot) 
Srrcoth (not rrtecfiaplc^-ii or Jerky) Inidaration of . 
threij points Msted ^dovo. 
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Pf-Wiy M^y 9th, 1975 - 9:00/ '-. ■ . - . 

*^ : Todays we^ are going to have twelve to fifteen studtents coming 
.irv'that . we 'will be working with. . They are all trainable, mentally 
reibarded students frdm this. area. The workshop participants will 
work in groups of two or .three J;o pnfe student. We would suggest 

that you work with the individual that you came, with as a team. 

- I- , 
We have iset up five stations in the gym; \ ^ 

, Station #1 Ruhr Distance apprbxibately one hundred feet. Traffic 

- cones used as a guide to keep students on a line 

Station 02 Underhand roll: Ba'se for the student to stand on • 

"target on the wall for directional guidance - yarn 

balls for rolling 

Station 03 Vertical- Jump: Bases placed on floor for guidance in 

Judging, whether the sttident is landing in the area 

described on the assessment sheet 

■* 1 * * 

Station #4 The catch: Bases on the floor for the teacher and ^ 
student to maintain proper distance from each other- 



yarn balls for catching 



guidance 



Station #5 Overhand throw: Target 'on wall for directional 

Baae on the floor for distance guide. Yarn balls for 
throwing ^ ' 

You will be assessing the studefits on these five skills 'Wh;|,ch 

we discussed yesterday; You will need the assessment sheets 

that were given out. (Pigs. #.10-14) 

"As you start to work with your student, try a verbal .request 

first, that is run or throw. Then show him how you want him to do 

it. Show him what the; skill 1^ and do it as maturely as possible. 

Then aak him to. perform the skill. You may have to have him repeat 



3, to desonstrote a niatura run.' 




0{W;n a vorbel^^request a dr;fnonGt ratio 
wUh ability to run without ar^sfstance c 
at rnodiorate to fast apoerf3 (with stiMde i 
onp half times as jong' a$; t ho normal wal; 
this iff^nner; ^ : ' 

a. Kn?>e noh-supporting ^o3. ''^'"^ 

b, Foot p'lacfrn^nt near or on Hnc (Insi 
«t)|icfv5ng with 2 lnct:r.s on o5ther si. 



-too vmodsriHs spi>:;;i) 



and/or tc<a 



.spb^3j<j) loo f pincoment tnot a f!^t-1 
Arnjs !tv opoo<i;Jtion to loga, elbows li 
Smdorh {nojfe n^ochanltyai or Jerky) !fi^ 
points ] Istod. 



Fig, "no 



r© run. 




d-'^Xrtn CK&OG » t < o n 




Qivon a vorbel request ynd a dnmor)Sl-«'atlon, the strj.J^^^t 
WfH abinty to run without ar-sistance can run \00 ft-st 
al- fiKJdorate td fast spbedg (with strl-cie fjt least oao and 
on.p , half times as long as. the normal walking stri<;i'!'. , in 
this if.gnnerv • " 



a. 

b. 



Knci© of noi^'Supporting log b«nt irprs rhcsn 90" fn>m 

sids viow ■ . . ' '- J. 

Foot placfnient nsor.or* on J ino (Insics 6dga or tvOt 

toiiciiing w»-th 2 {ncht-.s on either side of a l-inchj? 
Heal -too {modsn-ite spQ^.n and/or tcc-r^s-ei^tcx. <|ost 

speed) foot plnGGment ?ri;-5t -a f lat-fc^otc^d p!<.cciv2;nr) 
A'"'n$ !n opnosJti^jn to 'ogr,, eibows bon-v ■ . ^ 
SitovJi-h {not n-iocharjic-ai or JsrKy) ! ntagrslion o; lour 

pair.ts listed. 



i 

I 
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3. To damonstraie a mature underhand noli. 



Shout dp r.qj^gmmrc^^ 




i^-S!lii)LiSlL.^!!Ll-^ t on 



Given a verbal request and 
ubiillty to underhand r^ll 



inqh ba 
in ;thls 



I for a 
nannof • ; 



a diQmonstratlon, .a 
without assistance 



distance of at I6a£,t 30 fdeti 



0, 

f. 



; Facing direction oi the roll with shpuldc 
! that direction ■ ^ ^ 

Full pendulor arm mo'tlpn - 60" (llncludind 
_fnotlon to release, and follow thhough) ' 
Palm of 1h'j rolling hand facing toe'dS.rec 

at release " ' • 

Roloase close to the floor (a bond at the 

with the trunk held between vertical and 
Stride forward with the fcoT opposite the' 
Smooth (not mechanical or Jerky) inteqrat 

points I Isted above. . ^ 
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ire underhand rol i r 



'i 



Shou < dp rg "Sntia red" 



,6 " 




! ' ,lf!2pQ -li. ' nteoraf I on 

! r: , 



! 



^-Kf?.! ""^^"ost and a dqmons.tr?,tlon, a student with Ihe 

motFon to release, and follow through) y' 
Patm of 1h9 rolling hand facing toe direction of tho roll 
aT rciodso . f 

jl«ase close to the floor bond at the knoes and hip! 
fith tho trunk held between ver-tical and 45°) | 
Stride forward with the foot opposite the rolling arm I 
Smooth .not;^ mechanical or jerky) Integration of five t 
points l isted above. . . , i 



b. 
c. 
d. 

e. 

f. 
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To dew^nsrrete e mature v^rMcal Jany> 



fii'cc? off Ar^)/][7eg 
c 




Sy noo-£ a It ^ t r ft izlon ' 



Given a verb?iJ r'^qu^?;>t 3nd a demonsti 
with the obinty to Jij.r<p without i^Ci 
vertically from a standing position] 
tlsB^?^, (n th?s r;v?nn6ir! 



Preiprirgtory froy^msjats (ncludc a 
fle?<ioi> v/ith ormfi extended bacf 

rorc^f «l ypwarcl thrust of facth -c 
^Ith fuM oxlcinsion of Ic^s at 

85l?5nGed landinp incorporatlnjj 1 
f I ox I CP with lltti« horfxontai 
iandSng (at l^v^tst ona focit (^nc 
circle d^^dif'fj ci rowel tho t«K8-cf 

^V;DOth (not njQchanJcal or Jerky) 
thr(2€» pSlnts listed above. 



5<i 




Givt^n a vcrbcjj requ£?;vt and a derronstratlonj a studt^it 
with th^ o&Jnty to Jurr<p without adslstonca can jijnp 
vertically from s standing position^ two out of t 



fle;<}oi> witi) OJ'^s K^xttndod b;5ckvardi 
\>. rorcf;f«{ ypwarcl thrusi* of both Grini; .coonJi rvtjted 

•^Ith fuM extension of Ic^is at take-off 
r>*. feU'nced laodfng incorpoffitlng trunk and • 
f ! ox i cn w ] th J I tt i r hor { xonta i d \ 1 e>c^^r»>sn t s t ' 
■landing <at l^viSt one ^o^t (cioding with a S-foot 
qircle'd'^ei^fs £?rpi;nd tho taKe-off sipot) 
d,, StriX)th (not mQc^ianJca.i or Jerky) {nt«gratic?n of 
thr^e points | l^ted ^bovi^/ <^ 
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3. To Uerronstrat^ a mature catch* 




FC€AL POINTS 



2^ 
6. 



8^ 
13. 



Prcparn t pry Pos i 1 1 on 
Arfn txtoniJlon 



Name 



14. 




Ha nds Contact Bo 1 1 
Arms Absorb Force 



Sinooth I ntocirntjon ^ 

Given a verbal request, a domonsl 
to catch without assistance, the 

.6" playground ball tossed to chc 
distance of \5\ two out of thrc 
characterized by: 

a. a prep2r**atory position with 

body, elbows flexed and noa 

b. a near full extension of the 

for bal I contact 

c. hands only contact the ball 

slightly flexed with palms 

d. ^ arms (through allowing the c 

^ the force of thu ball 

e. a "smooth" ( not mochaalcat c 

of a-d above. 



Pig. #13 



nature ca^ch. 



FOCAL p ot rrr s ' 

ia ' Pi^parn t ory Pos i t i on 
b Arfn fcxtonuion 



Name 



CO 



Hands Contact 6dM 



Arais Absorb Force 



^ S^^ ooth _ ^ I ntog rntjo n 



Given a verbal request, a demonstration and'^tho abl t Ity 
. to catch without assistance, the student can catch a 
.6'* playground ball tossed to chest height from a 

distance of 15*, two out of three times. In a manner 

characterized by; 



b. 



c. 



d. 



a preparatory position with h^ands In front of the 

body, elbows flexed and near the sides 
a near ful I extension of the arms In preparation 

for bal I coi3tact 
hands only contact the b^^ll (fingers spread and 

slightly flexed with palms facing each other) 
arms (through allowing the elbows to bend) absorb 

the force of the bail 
a "smooth" ( not mpchanlcal or JerkyI Jntegratlon 

of a-d above. 



Pig. #13 ' 



6j 



t 

I 
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5. To dcmoftofcir.ttQ d watujre overlmnd fcUifcw, 
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4, 



G. 

7 

. r 

0, 
10. 

n. 
<:?. 



« 1 



-^i — 



^ Wojr^htf Transfer^ 



If 



1 

//3 




Giy^a a verbal ftsqucsn and a dcmoiiatrai 
the ability to perforai the overhcnd t\ 
thrown a 4** fco 6" ball^ 2 out o.f 3 timi 



a r.eaf cc^r.'^leto ^ctcnciofi of the l 
Itilti^fcc ihc t5;:s\d'-;;}? Cat the ithrc; 
a lilde ciilcntafcion 7Tior to t 
tvcii:ht twnafer to rhc faoe Opifiosi 
hi? ?.ntl spln^ rptcit/.on (J/A rncdti 
fot Md during! the CKr::utlon o£ 

i;ha desirod di<rceti.cn oS trcvcl 
a CTfooizb (not pcchnnlc-^d or jcjky) 



Pig* ' ni\ 



firrn^ KK |-cri s I o n 

^ Wo it^ivf'' Trans fcr 




^Glv^a'o verbal tdqucat a dcKKDuatracld^jb^ S'^fittudGnt with 
l^^^;"!!??^ ability t<y perform, the overheud thtov/fcagr^d^ csa 
^^^^f i^j^^ V* to 6" bail/ 2 out oi 3 timeej, in a caannct 
char fie tar iK'?.d by? 

s* a r;caf cir.'^lfito ^ioctcnGiou of the thtowing site fco 

liiltiatc Ihc ti^ixd-^;:}? Tot the thro'^Tig Hcfc^oo i^iDduralngt 

woijfnt ti-.^.ncft^r to the jiaofc opifiositc the tht<n?lng arm 
hi? MiJ spine rocatiiin (J/A tocdtton) in pvii^vpya^ion 
fot anJ durinj; the cK':::ut;lon of tha uhrowJ,n<?, action 
a follow-^thrDuftH vail boyon<3 'b^li voiJia^jc nntt c^w<o!r4 

^hcs dficiro'J ditccti.cn o5 trcvcl 
^ r.T&*ool:b (not: pcclusulc^.l or jctky) ir*eegva ^-lon 



b. 



Fig. 0Xi\ 



It a number of times. As he Is doing the ^s^^ p.lafte yourself 

In a position where you eah see the movement and where you can 
pick out all the focal points. With two or three of you working 
together , one of you can lhatruct, tellohlm and show him what to 
do> while the other one can assess the student. You can thenj 
switch the procedure and compare notes. 

When assessing the. focal points for the run, the student 
should perform the run in a mature pattern for one hundred feet. 
If he haa arm opposition fgr three steps and then he loses it 
and is winging the rest of thej way you can't check it as a focal 
point. He has to have arm opposition for the full one hundred 
feet. That is the standard. ' On the other skilly it is typically 
two out of three times. We put those in because we know that all 
children, but especially retarded children are not very qonsiste^t. 
Because they can do it once, does not always mean that they can 
do it again* When you ask the student to catch, -if he is not 
reaching for the ball, or if he is reaching for the ball once, and 
never again you can not check that focal point. It should be two 
out of three times. That is the standard. You probably will 
spend ten minutes at each station, then taove to the next station 
with your student. I ^would suggest that you look over the focal 
points again so when your students come in you will be ready and 
will know what you are looking for. (Pigs. # 15&16) 

Many of you may have the type of equipment we are using. 
We have found that small thin whit*e rubber bases used for indoor 
baseball are gopd items to have in your phyqical education program. 
They may be used not only for games of baseball or eoftball, but 
may be used to teach ^txdents formations. You can lay out a circle 
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PERPORMArtCaS OBJECiXVR To demonstrate a hmctlonal run. 



FOCAL POI^STS FOR AcrTivitr 



1» To run vlth aoBiatAHoe^ 



3, To. run vithout ossistanaQ, 




3» To dimoi>Svrats a xnax"vu?^ run. 
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ph^oid^tl aasistonco^ the stud;ant with ability to valH ca 
perigda of nowsupport ()?o<?D fe^t -y^^teporarily of? gpq 
half the dtrldos t;i*^n over a ai6lv^i?).ce of 50 «ithO 



Given a v©.rl>aa roqu^at ar>d a denjonctration of mature run 
student vlth ability to r<uh irith iioaidtanee con exhibit 
Of nonauppGirt for at Icseisl; htil^ of the etridea taken ov<a 
50 feetg una^ssl£5t2d. 



Given ft verbal request; an^ a defnoastrat-ion^ the ^Jtudent 
nm vithout asaliitance can run 100 feet at moderate to f< 
etrlde at I^ast one and one U6;lf timsa as long us th^ no; 
atride)i Intbla manner: 



c. 

do 



Kne« of 'nonsuptiorting lej? >*ent more than 96^ froidi oi> 
F6ot plaofiJinont near or on' iino (ineido ttdp5o oi" foot 
t^ith 5? inches on either side of a 1-inch iinc) 
Keel-iOQ (n^pd^rate epe^d) and/or toQ-heel-tOG {fast 
f6ot ^lac(?0s)nt (not a flat-foot-^d placement) 
Arraa in oppo*5itlc?n to lega^ ©Ibove bent 
Smooth (nofc i&eehaniool or ,1orky) intcgra-Jjion of foujr 
Xist«5d. 



\ 



Pig, i?l5 



Tit 



PERTORMIWCB OBJECillffi: To demonstrate a functional run* 



3 



FOCAL POINtS FOR ACTIVfTY 
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OXv^n at v<?>:*Vi>l re<^wf?at, ^mom%ro^%ion of loe^tur* riiinnlng DalJtenij and ' 
phgroical ttaalfitanc^^ tho atudent with ability to valh can ^ochibit cpi^^ietsftt^ 
perioda of non8ap}?orif (boi^n fe«t tfttepore-rily off t^e groiinij) for ats Xeast 
half ihe i^tri4^^» t?*en over a <3i0ta?)<?e of 50 fftfftj trfthout r*&iat>ence- 

Clven a vo.rbol roquoat and a dia^uonctration of mature runnins.i3att©rn» t,he 
otixdent vith &bi3.i'by -to r<uii vlth luiaidtaknce can exhibit consistent i>eriodis 
df nonsuppojct for at l^ttst hal^ of the strides taken over a distance of 
SO feet^ nn^aiBt^&f 



GlVfin ft Yerl>ftl request ani a demosstFat-lon* the Btudent vlth ability to 
run vlthout aasi^Jtancp can run 100 feet at moderate to fast speeds (with 
stride at I(?e^t one and one U63.r tintss as long aa the normd valKlng 
atrid<*)^ lo thla manner: 



a« 

If. 



do 



Knee of nonsuptiorting lefi >ient more than 96^ froxi j?xde v1.e>f 
Foot plaoeroont near or on lino (inGido ^dj^o of foot tOMChlng 
'^ith inches on either side of ^ 1-inch line) 
K«el-toe (moderate speedj and/or toe-heel-toc (faot speed) 
f6ot i;)lacei»j?>nt (not a fXat-foot4jd placeojent) 
Arraa in oppi>jitlon to legs, olbove b<^nt 

Stuooth (not meuhanical or jcrrar) intcf?ration of fo\ir pointa 



o7 



Pig. J?15 



rem 



TEACHING-LEARNING ACTIVITIES 

PERFORMANCE OBJECTIVE To demonstrate a functional run. 



ENABLING OBJECTIVES 



FOCAL POINTS FOR ACTIVITY 



To accelerate and decel- 
erate while running. 



5. To demonstrate pacing 
ability. 



6. To change directions 
while running. 



L.. 




a. 



Given a verbal request and a demonstration, the student coi 
and decelerate with a ma^ure^ running pattern In this liianne; 

a. Accelerate froiri a stand to a moderate or fast run with 

10 running strides 

b. Decelerate to a stop from a fast or moderate run wlthlr 

10 running strides. 



Given a verbal request and a demonstration, the student can 
mature pattern in such a way tliat his times for the'flrst 1 
and-thfe second 100 yard^ of a 200-vard run are within 5 see 
each other (maintain constant srjeed). 



^Glven a verbal request, a demonstration, and the ability to 
and decelerate as described above, -the student can change d; 
while running at moderate to fast spUds in this manner-: 



la. 
b. 

c. 



Lean to the inside of each turn 

Decelerate in Drepara^t^pn^for the turn and fi^ccelerate 
following the turn 

Run a 50-yard obstacle course'^liln two and one-half tJ 

long as it takes to nun -a 50-yard dash (if student fmo 

in 10 seconds, the criterion time for the obstacle coxcra 
th'at student is 25 seconds). 



TEACHING-LEARNING ACTIVITIES 



PERTORMANCET OBJECTIVE To demoDstrate a functional run. 



FOCAL POINTS FOR ACTIVITY 



Given a verbal request and a demonstration, the student can accelerkte 
and decelerate with a mattu-e, running pattern in this manner: 

* ' ' . ■ ' ' ■ 

a. Accelerate from a. stand to -a moderate or- fast run within 
.10 running strides 

b. Decelerate to a stop from a fast or moderate run within 

10 running strides. 

Given a verbal request^ and a demonstration, the student can run with a 
matore pattern in such a way that iiis times for' the first. 100 yards 
and^t-he second 100 yards of a 200-yard run are within 5 seconds of 
each other (maintain constant speed). 

■ * . « - * 

Given a verbal request, a deiponstration, and the ability to accelerate 
; and decelerate as described above, the student can change directions 
while running at moderate to fast speeds in this manner; 

Lean to the inside of each turn 

Decelerate in Dreparation for the turn and accelerate ' 
follofwing the turn . • 

Run a 50-yard obstacle course within two and one-half times as 
long as It takes to run .a 50-yard dash (if student runs 50 Vards 
in 10 seconds," the criterion time for the obstacle coursfe for 
that student is 25 seconds), » ~T — 



a. 
vb. 

c. 



I 
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of baaea ^and «,have each student stand on a base and there Is your " 
formation for ^-a game, ir you can not buy bases, you can use old' 
car mats. The^ are rubber, flat and can be cut, up. They do not 
allp and/ slide. Another good piece, of equipment that can be made, 
very easily is yarn balls for tha overhand throw. They are easl^i* 
,zo use also, as you do vnot have to chase them. You can ijnake yoiiir 
own yarn balls-. Something else that works well Is to ;wa<^ up- some 
newspaper, wrap It with- some masking tap,e, and you have ji" nice 
soft ball that fits In th^ir^hand and does not ljurt th^'if they 
ar.e hit. The padding frpm undTer carpets Is al%o a good thing to 
use for bases. Some teachers use this padding ahd cut out\ foot-"- « 
prints to use as cues. There "-are all types of equlpifent that you 
can make when necessary. - ^ 

Vhen you are woriclng with the student you may find that\4ie 
is perfomlng at a level where you can not assess the matureArun. 
This is what we are working with on the assessment sheets. Ydu 
may have to give some nianipulatlon at tJjls point. There- are .eWbllftg- 
objectives to handle this^ whicJi will be discussed later.'" We wlli- ' 
think about the raatt^ pattern while we are assessing now to av^ld 
confusion. "W", 

After we assi^ss today, we will" talk about prescription. 
We will have the students come back later* and we will all work on 
the run. . ' ' \(^ 

9:30 - 10:30 ' ' * 

Workshop participants worked with the students at the stations 
previously described. . ./ 
10:45 - ;i,l:^5 ' 

In practice when you actually start to assess your students 
you would not Be able to spend the .Iclnd of tlihe that was spent'' 



to^^ay. We suggest trhat once your eye Is drained and you become 
use to« using the - scoresheeC, that you sp6nd Just a"^ few- minutes ' „ 
when you assess eiach child. ' With a* little practice you should be 
able to assess a whole group of studeijts ver^ quickly. In your 
material's you will "find teaching assessing activities, which, 
suggest group activities in which you. may assess. We feel" that '. 
the assessment and the Instruction should take place- in a group 
•activity. You do not have time to work with only one chijd." 
. " This aft ^cno on we will derttonstf^ate a group game activity. 
We will show you how you can assess and prescribe within an activity 
Th9 games are list e(? in the materials. There are appropriate 
games tor each enabling objective leyel. We feel .that you can 
assess- and can teach within the. context ctf these games and group 

• . ■ : ' • 

activities. We sugj^est that when you start- t'he "I Can", program 
It ip.- b^st to start with a few minutes within your regular-motor 
skill br^jhysical education activity. Break in with, "I Can*' for 
ja few rainiitea. Start assessing one skill and go on from there, so 

if* w 0, . ^ 

that you gradually Increase the amount of time you are usln« *•! . 
Can". Gradually it becomes your total proaram. Start slowly^ take 
your time and ^et used to ^ssftsslng^ and become famllar.wlth the 
flcoresheets/' , . i 

If" you have an aide with you in the classroom^ you can use 
the aide to. help you In assessment; ° We suggest that the teacher 
do the, Judgement and mark the s^apresheets/ The aide may help you 
arrange the activity -or may help you cohdudt It* You may be able** 

to stand tp the side and make Judgements* I would suggest taking 

■ ' ^ ' ' . ' \ " ' 

the sooresheets with you Into the class^ espeplaJ^ly *when ydu do 

ydUr Initial assessing, if you have twelve or fifteen students 
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and no ^ide you ar^ golrxg to have to choose your activities more 
carefully. You are not going to be able to have as many students 
- moving at once. You mai have to put them Into a drill alt.vatlon 
instead of a game. One of the things that you might typically 
do with the overhand th?ow. la paste a' target on the wall for each 
.student. Have them stand with a few yarn balls or paper balls 
and practice, the overhand throw, while you move down the line and 
assess as quickly as possible. Make a Judgement. It will take a" 
couple of days. 0 but as you get better you should, be able to" make 
your assessments .very quickly, • •'^ 

We are not aETsessing to write a research paper. The purpose 
• of your assessment is 'not only to see change, but "is to cue you . 
m on what you should be teaching. If you' make a mistake In 
, assessment you wlll.plck.lt up very quickly when you begin to teach. 

The secondary purpose of aaaeasraent Is to be able to report -change. 
, The first thing that assessment Is Important for. is to allow 
you to plan appropriate instruction. Assess as often as yo^i can. 
We do not mean pre and post assessment. You do not work on the run 
for five weeks with pre-assesament and post-assessment . Aaaess 
When you Introdu&e the skill, as you teach and as you notice . 
improvertent. Check your assessment sheets, make notations and 
move on to other focal points; You contlnoualy. know Where your 
students are. Should you assess every day? Ideally, and we know 
that is Almost impossible. But. try to assess as often as you can 
You "might* set up a schedule for yourself.. If you can aaies^ them 
every tWo'days on the run it would be ideal. Assess as often as you 
can, it will make your teaching better. 

Heroember that "I Can"*l8 meant to be a resource for you. It 
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can be your total program or it can be a part of your program* 
y36.lt in the way that suit9 you best. The sklllst teaching cues 
and strategies are there. ^ 

The correct distances that should be used are covered in ^ 
the teaching strategies. We suggest that you start at a close 
range then later move the students back. The first enabling 
objective^ where the child is still performing with ass;J.stance 
is usually a shorter distance and a shorter amount of time. 

Most of the stjadents that we worked with today had the mature ' 
pattern of the skills'. When they have this enabling objective, you 
would go on- to the next enabling objective. The next enabling 
objective adds to the mature pattern distance, speed and accuracy. 
They then throw the ball at a target for accuracy and are Judged 
on that. 

Prescribing Instruction: 

We now will start to prescribe instruction using materials 
from the "I Can" curriculum. First you will' use the assessment 
sheet for the run, that you completed earlier. (Pig. #10) Look 
at that assessment sheet foih the one student that you worked with 
and make a decision on what you will teach when you see him again. 
What focal point will you instruct to, what teaching cue will 
you pull. 

There are several things to consider when you decide* Some 
of them will not apply today because we are not working with a 
group of students. One of the considerations when you choose a 
focal point to instruct to, is how close is the student to 
\ learning that particular focal point. You may want to teach a 
\ focal pblnt that Is almost attained and in this way have, Immediate 



8ucci»is' with the student.. 'Rn example^ might be the mature run, 
arm of^posltlon, focal po;.nt (ic^). If you decide on this focal 
point, you would then pull your teaching cues for that focal ^ 
point, (Pig, #17) 

Another thing you might consider In your own classroom Is 
.grouping. When you first start to Implement the "I Can" materlali^ 
you may find your students don't have focal points (b), (c), or (d). 
You may feel that you cari*t handle four focal, points In one actl-' 
vlty with twelve children, working alone. So since they all need 
focal point (c), you can pull the Teaching Cues for, that focal 

point and work on that. You may find that half of your students 

. • tj - 

dpn't know the overhand throw and -are at the first level, needing 
total manipulation. Perhaps the other half of your \clas8 Is 
throwing fairly we],!. They, have reached the mature pattern stage. 
You may decide to have ycur -aide work with the few that need 
panlpuiatlon and are at Enabling Objective #1, You can work with * 
those that ar^ at the mature pattern stage. 

Another consideration in choosing a focal point, is there any 
sequence in lejarnlng these focal points? As far ah developmental 
z^esearch, we don't know for sure, especially with retarded children. 
We know about normals and the way they develop skills, but we. ' 
don't really know about the mentally retarded. We have attempted 
to sequence the focal points in the way we felt was best. It is 
not an absolute. In the run for example, foot placement comes 
before arm opposition because that is the way it is typically 
learneA, Children learn to place their feet properly befbre they • 
learn to swing their arms in opposition. Therefore, you may 
decide to wo*rk on foot placement before .arm, opposition. These are 
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T^ACHiNQ CUES 

PERFORMANCE OBJECTIVE junctional run 
ENABLING OBJECTIVE 3. Matxire run 

FOCAL POINT Arms in opposition to legs^ elbovs bent 



GENERAL DIRECTIONS 



SPECIFIC DIRECTIONS 



Model the run. Tell or ges- 
.,ture to indlcette the student 
should have arms in opposi- 
tion to legs with elbows bent. 

Practice the run. Manipu- 
late or give verbal cues 
concerning arm opposition 
and elbovs bent. . 
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Physical Hanlntilation ; 

Stand behind student and hold elbows in bent position wl 
fcirms forward and backward alternately. * 

Say: SWING YOUR ARMS LIKE THIS WHEN YOU RUN. MOVE YOUI 
FORWARD AND BACKWARD, 

Environmental Manipulation : 

Have students punch a bag or rolled mat caternately witt 

Say: PUNCH THE BAG. WHEN VTE^RUN, WE MOVE- OUR ARM3 LIKE 
THE BAG, ' 

'/ 

Use a rope hanging over a bar. Student grasps ends of rope 
level. Pull rope in the middle, alternating pulls, to promo 
it ion. 



1 



Say: MOVE YOUR ARMS LIKE THIS WHEN YOU RUN . 
Modeling ; 

Model the correct action _of moving arms in opposition wij 
^ay: DO THIS. SWING YOUR ARMS WHEN YOU RUN. 



Materials: pxmching bag, filled laundry bag, or rolled gym 
rope 6-8 feet long 



Pig. #17 



HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS. 



TEACHSNQCUES 

PERFORMANCE OBJECTIVE junctional run 
ENABLING OBJECTIVE 3. Mature iTin 

FOCAL POINT d. Aras In opposition to legs, elbovs bent 
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SPECIFIC DIRECTIONS 



Physical Manipulation ; 

Stand behind student and hold elbows in bent position while moving 
arms forward and backward alternately. 

Say: SVfING YOUR AR^E3 LIKE THIS WHEN YOU RUN. MOVE YOUR PmS 
FORWARD AND BACKV7ARD . ' - , 

Enylromnental Manipulation ; 

Have students punch a bag or rolled mat alternately with elbows bent. 

• -Say: PUNCH THE BAG. WHEN VIE RIW, WE MOVE OUR ARMS LIKE WE PUNCH 
THE BAG. 

Use^ a rope hanging over a bar. Student grasps ends qf rope at about waist 
level. Pull rope in the middle, alternating pulls, to promote arm oppos- 
ition. 

Say: MOVE YOUft ARMS LIKE THIS WHEN YOU RUN . 
Modeling ; 

Model the correct actlon_of moving arms in opposition with bent elbows. 
Say: DO THIS. SWING YQUR ARMS WHEN YOU RUN. 



Materials: punching bag, billed laundry bag, or rolled gym mat; gym bar, 
rope 6-8 feet long 



Pig. #17 



JJDEBTS PRACnCB. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS. 
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„ very suggestive things. We are not sure, but, that. Is how we 
think It happens. You are not going to commit iny -big et*rors 
.If you choose the wrong one, and you will find out very qplckly 
If you ahoose one that the child Isn't ready for. ^ 
A suggestion used by many of our teachers Is to work with 

» 

wall charts. This works well when you are working with a large 

> 

Icroup on different focal points. You can make charts and put 
them on the gym wall. Indicate the child's name and what they 
are working on. It Is helpful for you because you can glance 
over and see that John Is to work on arm opposition and Mary on 
foot placement . It's good for the students because they eventu- 
ally get to understand the charts. Soraetlmeei teachers put stars on 
the charts as the students gain a focal' point. We hope that In 
the future we will be able to Include with the materials', charts 
of simplified drawings of the skills for teachers and for students 
to use. You can use anything that Is creative that will add to 
the program to make It better. 



Prlday May 9th 1:00 

On Task Time Is the time that students spend in meaningful 
practice or Instruction. Ideally, you should have about 90% On 
Task Time within your physical education period. All of your 
students should be active In some way or receiving instruction 
90i of the time. Keep that in mind. It is very- Important . You 
want to be sure that you have "students moving as much as possible. 

The game we are going to play is one that Is suggested for 
Enabling Objective ff3 (Pig. //18), the Mature Run, It Is Hill 
Dill, we use It quite often. It Is a universal game and possibly^ 
some of the students already know how to play It. It is one that 
can be adapted to any-'-gross motor skill such( ^s (skipping, hopping, 
running, leaping or whatever. A suggestion on choosing games, 
you may want to choo&ecxonly three or four games for the whole 
year and Just revise them based on the type of skill you are 
working on. Hill Dill for example, can teach running, skipping 
and hopping. Consider the time that you are going to have to spend 
teaching your students new games, when you Introduce them. Consider 
revising a game they are famllar with and adapt this to teach 
the gross motor skills. 

The I Can Staff members worked with the students in a gro|up 

V 

activity. The game Hill Dill xma used. The students participated 
in the game while the staff members assessed them. An inquiry 
method of student assessment was used. Some of the students 
demonstrated what the others were doing Wrong. 

The inquiry "part of the game at the finish would be considered 
On Task Time because all the students were Involved in watching 

ERIC 
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I ynil- RRTOBNAiCK OBJXCTIVS Run 



Materials: 

none 


Play Groupings: 

team play : 


Organization: a " ' ' 

30-50 yds. %. I ^ 
i o V 


Related Social Skills: 

••cooperates by working with others on 
-competes as a meoiber of a tean 
-follows rules of running within a de 
tagging opponents 

• 


TEACHING STRATEGIES 


Gftntral Diractlons 


< Sptcific Dirtctiont 



Title: Hill Dill 



Source: Pjroject staff 



Suggested 



Organize students asi^iagraxmned 
above. / 

State' or demonstrate that the 
Object of the game is to not 
be tagged by "IT". 

Practice the gome to be sure that 
all students understand how to 
play. 

Play the game» teaching and/or 
assessing the run vfyen appropriate. 



Have students line up along the gym wall. Stand in the mid 
facing the students. ^ 

Say: I AM "IT". WHEH^ SAY: HILL DILL COME OVER THE HILL; 
WALL (point to oppbsite wall). STOP BEFORE YOU GET TO THE 
HILL DILL COME OVER THE BILL. 

Have students practice. Be sure all run on cue* more' to th 
stop before they -get to the wall. 

Say: TRY IT AGAIN. THIS TIME I WILL TftY TO TAG YOU. RUH 1 
YOU. HILL DILL COMB OVER THE HlLL. 

Tag one or two students as they run Iqr. 



Say: I TAGGED JOHN. NOW JOHN AND I ARE BOTH -"IT": JOHN 
TO TAG YOU. HILL DILL COME OVER THE BILL. 

When all itudents understand the object of the gamct step t^ 
students are "IT" and you give commands. This allows the t^ 
and/or assems. During this time specific focal points may lj 
example: Say: HILL DILL COME OVER THE HILL AND RUN SWINGli 
THIS. ' 1 



Vcachlng Alt.mativ.t 
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Use other locci«totor BklUo. 

/ Vi^. i1R 



PI 



1 



nRfOBHAICI OKflCnVS Sun 



23 



Source: Project Staff 



Suggttttd Aq* Rang*: 



Ptay Groupings: 

team play . 



I 

i 

V 



o ■ taggerfif 



Related Social Skills: 

--cooperates by vorking vlth others on a teas 
•-competes aa a meoiber of a teas 

-^follows rules of running vithln a designated area and 
tagging opponents 



TEACHING STRATEGIES 



Specific DIrtetioitt 



ioed 



that 

BO 



w 

crista . 



tlnye students line up along the gym vail. Stand in the middle of the gym 
facing the students • 

Say: I AM "IT". WHEH I SAY: HILL DILL COME OVER THE HILL, EVERYOHE iWN TO THAT 
WALL (point to opposite vail). . STOP BEFORE YOU GET TO THE WALL. LEP^S TRY IT.- 
HILL DILL COME OVER THE HILL. 

Have students practice. Be sure all run on cue, more to the opposite vail and 
stop before they ..get to the vail. 

Soy: TRY IT AGAIH. THIS TIME I WILL TftY TO TAG YOU. RUN PAST SO I CAH'T TAG 
YOU. HILL DILL COME OVER THE HILL. ^ 

Tag one or tvo students as they run by. 



n 



Say: I TAGGED JOHN. HOW JOHN AND I ARE BOTH "IT". JOHN AND I WILL BOTH TRY 
TO TAG YOU. HILL DILL COME OVER THE HILL. 

When all students understand the object of the game, step to ihe side so that 
students are "IT" and you give commands. ' This allovs the teacher to instruct 
and/or assems. During this time specific focal points may be emphasized. For 
example: Say: HILL DILL COME OVER THE HILL AND RUN SWINGING YOUR ARMS LIKE \ 
THIS. 



Teaching Aittmstives 



ERIC 



Use other locovotor oklllat 



and being" Instructed on the focal points of the run. You will 
be- amazed at how quickly they pick up what' they are suppose to 
do. They can recognize from each other whether It Is right or 
wong. They quickly jplek up the focal points on their own and 
\ ,areTgood at assessing too. 

If you have some highly skilled students, you may want them 
to work with another student on a skill. This is an excellent 
way to get everybody involved when you have different levels of 
ability. 
2:00 • 2:30 ^ 

The workshop participants worked individually with the 
students, all TMRs ufimg the Teaching Cues discussed \x\ the morning 
session. All participants work^ed on the functional run. They 
concentrated on the weak focal points that were assessed in the 
morning session with the stu'dents. > 

A discussion of the session followed. One participant noted, 
their student was having difficulty in keeping on a straight llne^ 
while running. They added the focal point of kicking and it 
improved her ability to stay on the line. The workshop staff 
agreed that sometimes this will happen. Two focal points can b6' 
learned together or in succession. ' is 

Other participants told of their expei-ience with using chairs 
to form a running path. This helped their student to stay on a. 
line. The staff suggested using mats or cha^irs to form a tunnel 
effect for the student to run through. When you tell students 
to look at a line on the flotfr while running, ;lt will quite oftejS^ 
affect their body position. However with chairs or mats forming 
a tunnel It will keep their feet in the correct line and also 




help arm opposition. They cannot' wing ^;thelr artns In^ this sltuatloni 

There are all sorts of good Ideas that teachers will come up 
with* The staff has tried to Incorporate as many'ld^as on the 
teaching cues as possible. . If you ^ome up with better Ideas that 

work when you are using the materials, Jot them down on your 

-% - 

teaching cues. This material Is for you to use In th^ best way 
that you can and for you to refer to for suggestions for teaching 
strategies. - ' 



V 



"Individualizing Instruction: / 

' We have now gone through'the process of assessment and pre- 
. scrlption to show .yqu how you might prescribe within a group 
; activity* ' I would like to talk/now -to the concept or Ind'lvldua* * 
llzl^ IMtrucrtlon. Tyj)t<;aliyi the amount of Indlvlduall^zatlon ^ 
fal|jS on the continuum so that you are either doing It poorly 

■* "or -fou*are doing It well. (Fig. #19) / 

■■■■ ■■ .. r ■ •• 

POOR^ _ . ^WELL . 

MANIPULATING — VARIABLES (OlVENS) 

■'^ * » -# . ' CHANGE 

. ^ (Pig. #19) 

. ^ We don't mean 'by Individualized Instruction, one to one. 

© We mean makJ^ng Instruction appropriate within a current situation* 

\|/e define teaching, as manipulating the variables of instruction 

^ or the glvenlf. In order to affect the kinds of student change 

thafc. we *ant. The key to Individualized instruction, and -to 

Individ ualizre most effectively, and to place yourself pn this end 

y of the continuum Is the^vmy that you manipulate these givens. We 

\fiave already talked about one way this is done and that is in 

^) as^ssment. You assess your students.^ You know where they are and 

J thei^ore.y6u should do a good Job in individualizing because you 

aret^ak^ng instruction appropriate for th^m. 

There are givens within your environment that you can manip- 

%.ulate %i order to tjest individualize. What kinds of, environmental 

V givens can- you' manipulate? Think about the kinds of things 

* within y^tt^ altuation that you can improve. Make good use of all 

^ of your/eflulpnlent. How-^bout;jrour fa^^ilitles? Some'^f you Vnay 

, $ have available to you only' your classroom to'wo^k pn physical 



.activities. You have to manipulate what you have there. It Is 
going to be much easier to Individualize If you move all the 
desks back against the wall and have an open area In the center for 
the students to move In. If you iave a choice between yqur clasia- 
room with the desks around the wall, and an all purpose room that 
Is fal^i-ly large and fairly empty, hopefully* you will choose the 
all purpose room. If you are working on gross motor activities, ' 
you may have a large gymnasium available. This may or may not be 
better. It Is difficult to establish boundaries In a very large 
area. You have to think about the things that. do occur In the 
environment. ^ 

What other kinds of things would you manipulate In order to * 
mo|fe along the continuum toward the bes^^ end, where you are doing 
the most Individual Izatloi^^? Time would be an Important consideration. 

You may have a choice between a ten minute period, a half hour once 

» ■ . 

a w^ek,*a half hour every day, or an hout- block three times a 

week. Yon n^ed to decide, if you have this choice, what kind of . 

* ■ • * ■ *\ ■ 

time block Is best. What time during the day Is best for the 

^ . * 
students In terms of the other things they are doing. If you can, 

• ' 

manipulate that which you can best Individualize. Also, things 
like the, amount of time that is spent getting ready for physical 
education. Do your students have to change? Do they have to put 
on their tennis shoes? Do they shower or change after physical 
education? If that Is the case', Is that taking up most of the 
half hour or hour? Can It be done quickly ej^iough so a good amount 
oJ^ the time is spent In physical activity? 

What other things can you manipulate In Indlvld\l3allzlng7 
The- way. you group stuclents. You decide whether It is best to pat 



all the students that apfe working ,on focal point (b), or opposition. 
In one grpup, anfl worlt with them while your aide takes those that^ 
are -working on foot placement In .a separate i^roiip. Perhaps It 
would be better to mix different kinds of skill abilities with 
the idea that they may be able to teach or model for each other. 
You decide whether you can use skill performers to help you teach. 
One of our trainable teachers last year^ In order to have enough 
physical Education time, thought Ht-nie^s appropriate for her 
Students and for another class of students that she was teaching 
to be put together. Ofte group^ was 4-6 year olds and the other 
group was young teenagers. Each J/eenager had one of the little 
ones/as a partner during the physical activity setting aijd .was 
almost acting as a teacher. She sayr very positive kinds oi ishanges 
in .all the students in that particular kind of grouplni^. You 
can manipulate some/ of these things and some" you cannot. Some- 
times you have a certain room at a certain time and. that :J.s it. 
If you :do have a choice, then consider the way you can best 
manipulate th6 variables in order to best individualize instruction. 

Another consideration would be, the type of personnel that 
is available. You might have volunteers, parents or students 
coming to work with you. You should be, able to arrange thel|« 
scheduling with yours, so that you can use them at the most appro- 
priate time. Often you have a physical .education setting, and the* 
physical e|iucation teacher is trying to handle the entire group 
on her own. ^e classroom teacher, the aide ^^Jld three volunteers^ 
are sitting^i;^ the sidelines handling the discipline problems 
that occuK kt l>s not the most effective way to* use your personnel. 
Take tijne tdv train your teachers and y,our ^des. Let them know 
What you wantVh6m to do within your |;lass setting, so they can 



Planning a Lesson: 

Tomorrow's session Is Important in the sense that in the 
model (Pig. f?l) we have now gone through assessment, prescription 
and teaching. We will be talking to you tomorrow about evaluation. 
Jrfhen you see changes in, your students based on your assessments 
and reassessments ^ how do you' know what; to do? What kind:^ of 
options are open to you in terms of your teachting strategies or. 
your planning? We will go through together, the way that you 
Identify goals for your students and actually put together a program 
-plan fo5p a year In physical education. You will be leaving with 
tfiat tomorrow and each one will probably be a little different^ 
but h6p^"fdlly- they will be appropriate for your neieds. If not, at « 
least * you Jiave gone tI1!^ough . the process of preparing thei program 
plan* Hopefully you will be able to go- through that . in the future 
with other j;roups of students in other sisttings. 

' I would iike to spend the last part of this afternoo^n talking 
about putting together lesson plans. We will suggest how to use 
the materials in planning a day's lesgon with your students. When 
you plan instruction, we suggest that you go through a number of 
steps. Plan syste^natically what you are going to do 'in a lesaon. 
This lesson might be 6ne in which you Assess, prescribe instruction 
or a lesson in which yo^ are doin^ both, depending on the skills 
which you have chosen. 

Your flrpt step Is, to deternjSne at what Enabling Objective ' 
level- the ma'jorlty of your students perform. Por Instance, If 
the skill you are working. on Is the catch, this ls°an example of 
what a scoresheet . might look like for a total Class. (Pig. #20') 
We want to decide, onc'e? we. have done our Initial assessment , what 



W SCORING 

Assossmonj- : 

< « Achieved 
5 » Not achieved 

te-Assessment: 

i = Achieved 
3 Not achieved 



CLASS PERFORMANtu oCORE SHEET 



Fundamental Skills - Object Control PO 



FDCAL POINTS 



a jTrap or Catch with Hands 



Eyes Focused on Boll 

Trap or Catch with Hands 



Preparatory Position 
Extension 



Hands Contact Bal I 



Absorb 




Catch- 



GIVENS 



Attention 



Assisted 

Catch. 




Unassfstdd 
" Catch - 



Smo oth integration 

Move Into Position \ 2/3 times- \ Mature ^ 
P rimary Responses* 

Commonts 



1^ 



UJJ. 
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Pig. #20 



Catch 



CLASS PERFORMANtu oCORE SHEET . 

Fundamental Skills - Object Control - PO : Catcli 



FOCAL POINTS 



Trap or Catch with Hands 



GtVENS 



Attention 



Eyes Focused on Bali 



b - Trap or Catch wl th\ Hands 



Assisted 

Catch 



0 

iZ. 



X 



Preparatory Pos ^tton 



X 



Arm Extens Ion 



EO 

£5. 



12 



0 



&2 



Hands Contact Bal I 



a Move Into Position 

im. 



1 




Arms Absorb Force 



Unassisted' 
5atch 



Smooth Integration 



T 



Primary Responses^ 



2/3 times X. Matuire^ Pattern 



* Primary Rosponses 



a. non-attending 
no response 
c. unrelated ' 
response 
a» other 
(spfeclfy 
qomments) 



Commohts 



I 



.(TP 




Pig. 120 

1 



Catch 
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our next step will tje. It Is pbv^Lous In the example that all 

students are performing at the Enabling Objective #1 level. They 

can catch the ball If you assist them. They are all performing 

• • • ' 

at EO #2. They know what a catch Is, and they can somehow contact 

the ball and hold on to It. They are performing, at the E03, wlth- 

but assistance level. At EO '#3> which is the mature catching 

patternj^ wejnbtlce that there are aome Xs and some Os. This Is 

'"..>. , . » 

an l,deal situation. We c^gin sed that all the students are working 

at the mature pattern level. They all need work on some aspect 

of the mature catch and that 4s your first step. 

After you have made the decisidn, the second steji is to identify 

the focal point or ^points to vrhlch you will instruct for each 

student. Again, you need^to look at your scoresheet. You need to 

consider several things^. • First of all, how close the student is 

to attaining focal points may influence your decision. On the ex- 

a;mple,. John has. only \;he preparatory position the mature pattern. 

The other, focal points, he does not evidence. But, you noticed 

. yln assessment that focal jioint (b) was almost acquired. So perhaps 

for John you would decide to work on focal point (b). Your other 

i ' . * 

- conslderationB might be the sequencing in which you feel the child 
learns focal points. For instance, an obvious one is with, someone 
like Mary. We see on the example that Mary has focal points (a), 
(b) and (c)"but not (d), arms absorbing force and not (e) a smooth 
* Integration. So, in all cases, Mary would have to have (d) before 
she could integra^^— fe*re--t,otal skill. With Mary, you would probably 
decide to work , on (d), arms absorbing fof^ce, because that ^^Talls ^ 
loglc.aliy in the sequence that she will gain focal points. 
ERXC Ydiir last consideration is your gr^i^ping. I have mentioned 
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prevlously that when you .tart out. It may be that you can handle^ 
• only one focal point. In this example.' all students are deficient ' 
m arms absorbing the force. This is probably a bad example, 
because It Is. difficult, to absorb. the force If you don't catch 
with the hands only, but m some cases, you may decide that you 
can only handle one focal point, and that is the one you are going 
to work on. Decide what focal points you will work om^with each 
student. You may even be able to say. John and Joe will work oi^ 
foca^ point (Ip) and the rest oS the group wiiTwork on focal points 
(c) or (d). You make that decision. 

Your third step then. Is. to select yjbur instructional ac^llties, 
; mjtn you put together your lesson, we'suggest again. \hatwZn you 
start, it may be easier for you to build a ' lesson aroun^ne 
^ Objective. \Por instance.' if the objective is the run/you can .build 
a total., lesson around the skill of running. It isy;ore difficult 
to include several skills within a les^ Itykes a better 
lesson in some cases, but when you start, 'if can plan'your 
^ lessons around one objective .it is sometim/Casi^r to sj:art . out 
:that way. Begin incorporating one "iCa/' objective into an already 
existing lesson, that you use and gradually b^Ild up the amount ' 
of tlme^nd the number o^'objectives 'that you' add. Select instru- 
ctipnal activities Tor the students who are pe^^forming at ETOS. 
mature level catch. You need to choose an, activity in Which you 
may instruct and reassess. Both should be-, going on together. You " 
can s6 to your teaching assessing activJties. (Pig. #21) which we 
looked at earlier, and there for. Enabling Objective #3. you w'ill 
find a suggested organization for your ^students. In this case. 

ft • . ■> 
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TEACHINQ^^ASSESSING ACTiV 

PERFOHMAHCE OBJECTIVE Catch 



GENERAL DIRECTIONS 



SPECIFIC DIRECTIONS 



ORGANIZATION 
AND MATERIALS 



EO 3 

Engage In clatcblcg 
activity, 
teach 
practice 
assess 



SUGGESTED SEQUENCE. ,. 

1. Toss a 10-inch ball 
from 10 feet, 

2. Toss a 10-inch hall 
from 15 feet. 

3. Toss a 6*-lnch ball 
from 10 feet. 

U.' Toss a 6- inch ball 
from 15 feet. 



Organize the class into stations 
(according to skill level if 
possible)/ 

Arrange students in a semi-circle 
vith the teacher or aide standing 
10-15 feet from the students and 
tossing the ball. 

At each station the teacher or 
aide will teach, assess and allov 
for practice of one of the focal 
points. 

Students may be paired within the 
station to allov for extra 
practice. 



Organization ^ 

Station 1 
X 



Station 2 



Materials 

6-lnch playground * 
balls, one per station 
or pair 



lACHlNQ-ASSESSING ACTIV « 

iPOBMANCE OBJECTIVE Catch 



SPECIFIC DIRECTIONS 



ORGANIZATION 
AND MATERIALS 



ACTION 

Words 



PLAY-PRACTICE 
ACTIVITIES 



filanize the class into stations 
bcordlng to skill level If 
fsslble). 

rang^ etudents in a se]nl--circle 
th the teacher or aide sta&ding 
-15 feet from the students and 
;ssing the ball. o 

each station the teacher or 
de will teach, assess and aXltnr 
r practice of one of the focal 

idents may he paired within the 
lition to allov for extra 
ictice* 
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Organlgation 



Station 1 
X 

Tr^ — * 



X 
^ X 
X 



READY 
CATCH 

BEACH 
BEND 
ELBOWS 
OUT 



Station 2 
X 

X 

X 

Materials 

6-inch playground 
balls » one per station^ 
or pair 



Double Line 
Relay 



I 



stations and ayggested play and practice activities are given. 
A eame activity is included In your materials. It Is a game that 
involves the skill of catching and Is appropriate for students 
that are at the Enabling Objective 3 level. You can choose 
either of these as an Instructional activity or you might want 
to use both. ^ ' " . 

Your fourth step Is to organize the slctlvltles Into a dally 
lesson, suggest that when you put together a lesson, you 

typically Include thrpe parts. The first part Is Introduction. ^ 
This should be a short five to ten minute period. Typically in 
physical education, we have used it as a warm-up time. A lot of ' 
our teachers use some of the health fitness objectives, and teach 
some of the exercises to their students., vrhen they cone into 
the gym, they know the first thing that they are to do is their 
exercises. This takes five to ten minutes and they are warmed up 
and ready to go. It Is also the time when you can be prescribing. 
You can observe how many, slt-fups they/can do. Decide how many 
you want them to work up to in a certain length of time. You can^ 
keep charts on that. Many teachers* will put charts on the wall In 
the gym»and when the student comes In, he signs his name and 
^'checks the number of exercises he Is to do. When he finishes, 
the warm-up Is over. Your students must have the ability to read 
the charts' of course. 

We have typically said that the materials were developed for 

S-l*! year olds, although they have- been used wlth other students 

' ' > •> 

successfully. However, one of our^ field test teachers had 3-5 year 

' \ . ■* 

old trainables and she felt that one of the things that her students 
needed when they came into the,, gym Was a playtime. When we first 



began visiting her, we would go Into the gj^m and all the balls 
and all the bats and everything came out of the^ closet and It was 
free play^ This was fine because young students need some play- 
time at their age and at their skill level. We jtrled to slowly 
structure the activities. One of. her goals was to begin getting 
students to play with each other. She ar^ her aide worked together 
In groups. Out of the free pla,y slt^uatlon they put together a 
small grouij activity, and began working, on a skill. Gradually, 
she t^egan teaching formations. One time I went back and they all 
knew about circles and they could form- circles and play a game*' 
Another time they learned ^bout lines and ^hey could get Intp • 

^Ine and do their exercises or whatever. Thexmain point was that 
after a very few w^ks, they understood that when they came into 
the gym^ the first thing, they were to do, was their exercises. 
It was t-eqilly good to see these little four and five year olds, 
trot into the gym, get down knd do thejse exercises and then run 
around a couple 6f times all on t^helr owrf. After five to ten 
minutes, they v;ere ready to get down' to business.. This ip a very 
gobd begi^ining for a lesson. 

iinothei?* good beginning is an Introduction to the activity or 
to the skill i^at you are teaching. *Qet the students attuned 'to 
the fact, that today we are going to run. Show them what the 
focal .points are. ^plaln the focal point in youS* own simple terms 
and demonstrate. Teil t^hem why ruftnlng is' important' and what they 
are going to use i,t for. Explain that if you play basketball or 
Softball you havelto be able to run. If you want to 1>e In the 

'Olympics you h^ave 'to be able to run. This way you get them ready 
and in tune to the ri6st of the Intstructlonal time. So, the first > 
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phase would b's your Introduction or warm-up. 

The second phase, which Is the largest portion of your lesson, 
^ Is what we would, call the lesson body. This would probably be 
a twenty to thirty minute block or more. In which you would be 
working most specifically on skills. The lesson body would Include 
aklll development and .of course, this would be the most important 
thing In a drill or practice session. . It could also Include a 
•game. Something that they can play that Is fun and that uses- 
what they have been learning. / 

Another part of the lesson bo4y that we have found to b$ ex- 
titemely helpful for tralnables especially. Is a physical awareness 
game In which you spend a few minutes talking about, things like 
, ^ody parts. If you are going to teach them to run, they havp to 
know what legs, arms,, swing artd bend rtlean. So, you might take 

a few m^utes to work on the body parts or body actions that will 

/ - 

be involved in the skill tl^at they will ,be learning. This stage is 
very much related to language skills^ It is *a good time to start 
relating some of your c^lassroom learnings to the things that you 
are doing in physical education, yhe maiii part of yoijir leaaon 
could, include physical awareness time, skill development, (which ^ 
Bhould be included in every lesson and should.be one of the more 

Oh • " • ' ^ , 

important part s^ of the lesson) and perhaps a game or play and 
practice activity. ' ^ . 

The end pf the lesson should be a summary or something that 
<: will get them ready^to go back into their' classroom for quiet 
plctlvlfcy# You can use relaxation, a-^question and answer period, ^- 
or a very quick discussion of what has gone on in the body of the 
^ lesson.'' ChecK the example of what a lesfron might look like. 
(Pig- #22) . , / J)5 . ' 
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Thls one Is made up of several different objectives, n^hen you 
start you may want to start building a lesson around lOne" object ive. 
In the example, for the Introductory activity, the feelacher Is 
working on a conditioning routine whicji Includes three stations, 
situps, pushups., and stand a^d reach. That will take three minutes. 

xNext an endurance run^ in which she will have them ruijuilng not 
only for endurarijcie bake, but also will emphasize any focal point 
on which they need work in the mature run. This would tak6 two 
minutes. This ^rings up a concept that we talk about when we 

\^alk about lesson plans and program planning that is the double 
payoff. Plan for. double payoffs. Double payoff means, as in this 
example, the teacher is using an activity Involving the run,^ not^ 
/(^nly to teach the skill of runnlnjf^but also for physical fit^eiis, 

^ndurance. Think about this as ybu plan and d<p it as oft^n as 
you can. There are many of tlj^ifuhdam^tal skins that you can 
also use as fitness actlvitle^v/ body management 

skills that^you can use in relation to fundamental skil^ls. Think 
of double payoffs. There ,1s another one -in the lesson body 
shown in the example. in.|lhls pai*ticular case, the children 
are working on the catch ahd the overhand throw in a drill situation. 
I would Imagine that she ha? pulled a suggested Organization 
from the teaching assesUng actiyities, which in this case is stations. 
The aide has one group of' studerits working on the mature catch and 
anV* focal points which t^hey need to work on. The teacher has 

. another station and those students are working on overhand throw. ^ . 

Then at a certain time, they will switch. This should be ten 

/ ' • / 

minutes. She has also included a jilay practice acftivlty. In this 



case, leader catch, which includes both skills, catching and 
overhand throwing. Within this activity, sne can be reassessing 
and prescrljblng Instruction^ based *on the focal points, that she 
sees as needs for her students, A point on this, often teachers 
will teach catching and throwing or catching and rolling together. 

\ 

If you are going to have to catch the ball, you itre gplng to -have 
to get It back' some way, so In a lot of case^ yt>u ml^ht also be 
working on throwing, ^ ^ ^ 

We have beeri; worklng^^n some pelting tM.ngs now In our 
p3(»oJect that alao relat e tp dojirble payoff. We have a grant to 
develop associated learning' materials. This will be. associating 
classroom activities o^ learning with thli|igs that go on in the 
gym. We think it i^ really exciting, There la more to physical 
educatipn than^st learning skills, Tl|e action words that are 
highlighted Jin the teaching cues are things that' can be taught 



and'Used in the clasibroom and in the gym. Thing like social 
learni^t^; grouping cl^ildren for play Activities, learning to play 
witi)^another child, or to play on their. own are related both to 

if 

t^e classroom and the gym. Learning to compete with one another 

and to understand howl to follow rules^ as well as/scorekeeping 

1 I 

are also related. These will be double payoff lessons. 

The last part of this lesson, the summary, is a review of 
the focal points of the mature run, catch and overhand throw. 
(Pigs, 23-25) This could be conducted in a way similar to what 
we used with the students today. They sit in a quiet activity 
and take a few min^^tes to talk about^what they have learned. 
Oth^ summary l^deas follow. One classroom teacher uses the last 



five minutes oj* the summary of the lesson in theo following manner. 
SM plays a gqime palled ^Goofus and Gallant", She has the students 



To demonstrate a mature i 



I, 

2, 
3. 
4. 
5. 
6. 
7. 
8, 
9. 

II. 
12. 
13. 



« 90* Swing leg Frexibn 



NofTiO 



Foot Piacoment on Llne'^X , 
H eal-ToQ Touch Down . \ 

' - - — ^ 



EO 

i73 



d A rm Opposition 



V 



7 



0. Smooth Inte gliatTon 

Given a qorbal request and a de'moristfal 
with ablHty to run without asslstancd 
at moderate to fast speeds (w<th str?c 
one. half times as long as the normgl- 
thls manner: 



w 



b. 



d. 
e. 



Knee of non-supporting leg bent mo 

side view 
Foot placement near or on line (In! 

touching with J Inthos on elthi&r ! 
Heel-tpo (moderate speed) and/or t< 

speed) foot piacoment (not a flat- 
Arms In opposition to legs, elbows 
Smooth (not mschanlcal or Jerky) If 

points TTsted. ' 
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a 90° swing Leg F{ex»on 



b Foot Placement on- Una 



EO 



1 




H eal-TcQ Touch' Down -' 
d A rm Opposition 



9 Smooth ^<iltg "'"giig" 




Given a verbal, request, and a demons t rat I cn, the student 
with ability to run without fisslstance can run 100 feef 
at moderate to fast speeds ><wlth stride at Icasi one and 
one. half tiroes as long as the normal walklnglstrido). In 
this manner: 



b. 



d. 
e. 



I 

Ine) • 



.Knee of non -support I/fig leg bent-roore tha^ 9C*. from 
, side view / f 

Foot placement nea/ or on line (InsTds edgo-'of toot 
touching with 2 I'nch^s on either side of o I -Inch I 

Heel -toe (modera|/e speed) and/or tee-heel -toe (fast 
speed) foot platoment (not a flat-footed placeoient) 

Arms In opposition to legs, elbows bent 

Smooth (not mechanical or Jerky) Integration oi four ♦ 
points iTste-^ 



\ 
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5. To demonstrate o mature catchy 



-I 



3, 



A. 



5. 



6. 



8^ 
•0:. 

\Z. 
14. 



Nanio 



FOCAL POINTS 



Preparatory Position 
Arm Extension 



EO 
21 



Hands Contact Bail 



Arms Absorb Force 



0 Srpooth Integration^ 



Given a verbal request, a den 
to catch without assistance^ 

,6" playground ball tossed tc 
distance of \5\ two out of 
character I zed 'by ; 



a. 



b. 



c. 



d. 



a preparatory posltldn 

body^ elbows flexedf^nc 
a near full extension of 

for bal I contact I 
"hands only contact the b 

•slightly flexed with pa 
arms (through allowing t 

the force of the ball 
a "smooth "'^ (not mophan I c 

of a-d above. 
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I mature catchy 

I ■ ■ 



FOCAL POINTS 



Namo 



Proparatcry Position 



Arm Extension 



EO 

n 



Hands Contact Ball \ 



Arms Absorb (rorce. 



e S moo t h I n t oq ra 1 1 p n 



GIvon a verbal requost, a demonstration and the ability 
to catch without assistance, the student can catch a 

.6" playground ball toss<5d to chest holght fro'n a 
distance of \5\ two out of three tlmos. In o manner 
character I zpd by: . ' 



a. 



b. 



c. 



d. 



6. 



a preparatory position wfth hands In front of the 

body, 0 1 bows flexed and near the sides 
a near full extonsldn of *^ the arms In preparation 

for bdl I contact 
hands only contact the bal ^ (fingers spread anjl 

slightly flexed with palms facing each other J 
arms (through a I lowing the 0 1 bows to bend) absorb 
' the force of the ball . . 
a "smooth" Xn<6t^ mocKanlcal or .Jerky) Integration 

of ,a-d above. 
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1 



'•If, 



To demonstrate a nature overhand throw*- 



3. 



5. 



6; 
?• 
8. 

10. 

I'- 
12- 
13. 



Nomo 



a Arm Extension 



Woiqht Tro/isfcr 
c Hip and Sp I no Rotot 1 on v 
d Fo 1 1 ov/'-throuqh X 



© SfTOcjth Intogratron 



Given a verbal requcon and a drmonot 
the ability to perform the overhand 
throw- a 4" to 6" ball, % out of 3 d 
characterized by: 

a. a nenr cpnipleto ejitencloa of th 

Initiate the wlad-up for the t 
a Bide orientation prior to.th 

b. velcht transfer to the foot opp 

c. hip and spine rotation (1/4 rot 

"for and durlnc the execution o 
d* a follow-throuch well beyond ba 

the desired direction of tr^ve 
e« a cmooth (not^ neclianical or jcr 

of a-d abov^. 
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i»ce overhand throw. 



- . ft. 



POCM. POINTS 



4 



Arm Extension 



Wqiqht Transfer 

Hfp and Spino Rotation v 



EO 



d Fol lov/^through 



e . Smoo th In tnqrai lon \, 



Given a verbal requcot and a drraonotration, a etudcnt vlth 
the ^ability to perform the overhand throvd.ng actlcn, can 
thrcyw a 4" to 6'^Vballp 2 out of 3 tlraes, "in a marir;cr 
characterized byic 



a. 



b. 



d. 



A 




a near cccipleto eiitenGlou of the thrcving arm to • 

Initiate the wind-up for the thpot-jin^* action (asauralng 5? 

a Bide urlcntatlpn prior to .the thrciv)' • 
welcht transfer to the foot opposite the tHroKJng arm 5 
hip and spine rotation (1/4 rotation) in preparation 

for and during^ the execution of the thrdwlnn action 
a follow-throuch well beyond ball releaoe and coward 

the desired direction Of travel K 
a cmooth (not peclmnlcal or jerky) integration 

of a-d above'T , . 

■ • ■ . f( ■ 
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ail alt down. Then one student or one of the aides acts as Ooofus 
and another as Gallant. Whatever skill they have worked^' on that 
day Is re-enacted. The students watch the skill belng''^performed 
^ and determine if it Is Goof us or Gallant. Gallant; of course always 
does things correctly. The students really know the focal points 
and they know when someone Is doing a skill wrong, and when they 
are doing it right. They can tell the difference. They can 
usually tell Just what they are doing wrong. Another teach^'s 
Idea Is to work In two groups with aldfes. One group stays In the 
gym and the other group, goes outside. Since the groups will not 
know what each other has been doing, she has 'them come back for 
the summary. They sit down and rest and they have Show 'and Tell. 
They show what skill they have been working on outside and tell 
how^they can use that skill. Then the group who stayed Inside 
does the same. The summary Is the last part of the lesson and - 
Bolidlfles all that you have done. It leaves a pretty distinctive 
Impression that hopefully v/111 gtay with the students. It Is 
especially Important, not only In reviewing what they have done 
that day but also, Invmaklng wh£^t they have learned important. 
There Is k reason for learning to run," throw and catch and It. Is 
not Just because the teacher decides that you are supposed to be 
learning these skills. There are games students can pla.y and 
there are other things they will be able to do later In life 
with these skills. Children know about football players, athletics 
and sports and other things that 'go on In the melghborhopd. It 
l8 Important to perform these skills ^In order to participate and 
they really cue In to .assessing each other. They know if it is 



■ -67- ■ . 

Fight; or wong and.,they can tell you Immediately. 

Another one of our teachers had a five minute bus^ ride after 
phy8!|.cal education. She used this time to review with the students 
What they did that day,- what they had learned. This la a good 
4 example of using what would otherwise be wasted time. 

When you start designing lessons, I would suggest that you 
put together one lesson and use It for at least one week. It will 
^be easier for you to start this way. Also, I think many cases , 
you will find that once you te^ich your students a particular 
^ organisation or a game, you save a lot of time in having to re- 
tea^h an^ organization if you Just continue to use it. ^s long 
^ . as your students need to work on those skills and as long as they 
still like to play the games and they are not bored with the 
particular activity, continue to use it. Start by building it on 

o 

one objective if you want, or cue into the body of the lesson one 

objective that you have, already used and are st;^ll- comfortable with. 

We now have a daily lesson organized. Now, we are ready to 

^ pull out the teaching c\ies. Examples of teaching cues onf .the 

t functional run for Enabling Objectives 1- 6 are shown in,® Pigs.'' 

/ 

26 - 38. These, would be based on what you have decided to us^ as 
the body of your lesson. Review the- strategies, ^anipulatipna^ 
verbal cues and the modeling, so that you know what you are going 
to use and how you are going to teach. Work .with your aides, let 
them know what you want them to do with the students. Many teachers 
will give the aides the cue ^sheet to use or will fill out a 5x8 
card that has the children's names and the focal points they are 
to work on* Use, the teaching cues to your advantage and to the 
advantage of the people that you have to help you. 

erJc • ^^''7 



The last thing Ts to organlzie the teaching setting and to 
teach. Be sure that you have your equipment ready and that you 
know the amount of time you have.j Ha^^e your aides organized. 
One of the first things you wlll'w^t to do Is to establish with 
your students what commands will ^e given to them. The commands 
roust be explained so thjsy will know when they are suppose to 
respond^ wftether they ^e v/hlstle voice or hand commands. They alsct 
should know some of- the basic formations. You are going to Improve 
your On Task Time Immensely if your students know h^w to go from 
a line formation to a circle format'lon. They must knpw what a 
circle is and how to get into it. Or, ^you may have a dlrcle ^ 
mapped out on the* floor v;lth bases and they ;can each ge^ on a base. 
You can also lead them out. Into the formation with a string. Try 
to oraanize yourself, so. that when ybu move from actlvity^/to ^ 
activity your students move quickly. ' They should know th^ commands 

and know where they are to be. The time that they take changing 

^ ' I 

positions is not On Task Time and It can waste a great deal of 
tlmeC Be sure that* you have jsstablished rules and regulations 
and cues for starting., stopping and getting into formation^ ^ 



TEACHING CUES 

PERFOBMANCE OBJECTIVE Functional nm * 
ENABLING OBJECTIVE 1. Run vlth assistance - 
POCAL POINT Cotisistent periods of nonsupport 



GENERAL DIRECTIONS 



- r 



SPECIFIC DIRECTIONS 



ModeX the run. Tell or ges- 
ture to indicate the action 
of consistent periods of 
nonsupport,* ^ 



Practice ^he run. Manipu- 
late aa^ give vferbal cues 
concerning consistent per- 
iods of nonsup|?ort. 



ERIC 



Physical Manipulation ; 

■^Grasp th<5 student's hand. Make sure student *s^oth 
swing. Pull student by the hand. 

Say: RUN FAST . 

Environmental' Manimilatibn : . 

Tie a rope around child's waist. Pull from front. 

Say : RUN, Fj UST . 

Have student run down an incline or hill 

^ay: RUN F^T. / 

. ■ - % 

Model in/^ : ^ - 

Model the correct running action of consistent per! 
"Say: DO THIS. WATCH ME RUH^. , RUN AS' FAST AS YOU ( 



Mater i als^: "^^^ ligh 




;ht rope, l»-6 feet long 



HAVE STUDENTS PRACTICE. REINFORCE CORRECT AilD NEARLY CORlRECT ACTIONS] 



TEACHINGCUES 

PERI^RMANCE .OBJECTIVE Fimctional run 
ENABLIHG OBJECTIVE 1. Run with assistance 
#OCAL POINT Consistent periods of nonsupport 



SPECIFIC DIRECTIONS 



PhyslecJ. Manipulation ; > ^ y 

Grasp the 8tudent*8 hand. Make sure student's- other hand is free to 
swing. Pull studept by the hand. ^ 

Say: RUN FAST . ; . « . 

Environment eg. M^it)U^B(tion ; ^ X 
Tie a 50^e arblmd child^s^^:^^^ Pull from fydnjt-. 

Say: RUN FAST . / ^ ^ 1^^^^^^ " 

Have student, run down an incline or hill 
* ^ay: RUN FAST . 
Modeling : 

Model the correct runiiing action of' consistent periods, of nonsupport. 
Say: DO THIS. WATCH 1^ WN. RUN AS FAST AS YOU CAN. ^ 



I 
I 



Materials: light-weight rope, U-6 feet long 



'I 



mr^J^^mS PRACTfCE. REINFORCE CO-,iRECT AN? HEARLY CORRECT ACTIOKS. 

Ltiyc. 



TEAGHi^JiGCUES 

PERFORMANCE OBJECTIVE Functional r\in 
^ENABLIlIG OBJECTIVE 2. Run without assistance 
FOCAL POITIT Consistent periods of nansupport 



GENERAL D!PECT?ONS 



Model the run* Tbll or ges- 
ture tb indicate the action 
o\ consistent periods of 
nonsupport. 



^ Practice the run^ J4inipu- 
late and give verbal cues 
concerning consistent 

\ periods bf nonsupport. 





SPECIFIC DIRECTIONS 



Physical Manipulation ; 

Run "beside student. Give frequent small pushes on 
encourage moving fast. 

Say: ROW FAST . ' 

Envi r omnent al Man ipulati on : 

Have student run -down an incline or hill. Stand at 
encourage him to run- to you. ^ 

Say: RUN TO ME. RUN FAST , ^ 
Modeling : 

Model the correct ^running action of consistent per: 
Say: DO THIS. WATCH ME RUN . RUN AS FAST AS YOU 



ERIC 



HAVE STinJENTS PRACTICE. REIK70RCE CORRECT AND NEARLY CORRECT .ACTIONS 



TEACHJ^^G CUES / 

PERFORMANCE OBJECTIVE Functional run 
ENABLIIJG OBJECTIVE^ 2. Run without assistance 
YOCtjl POINT Consistent periods of nonsupport 



SPECIFIC DIRECTIONS 




Physical /t^anlpulatibn ; ■ ^ ^ , ' ■ hl a. 

Run l>eside student. Give frequent small pushes on back, or ^^rm to 
encourage inoving fast. 



Envi 



Say: RUN FAST . * 



roniaental Manipulation : jl j 7 

ia^^^ student run -down an incline or ^111. Stand at the fff^^o^ / 
encourage him to run to you. 



Say: RUN TO HE. RUN FAST . 



\ 



M odeling ; \ ^ . ^ L'^ ' 

' — Model the correct running action of consistent periods pt nonsupporjt. 



I 

o 
I 



Say: DO 



TtoS. 



WATCH ME RUN , RUN AS FAST AS YOtI CAN. 



if 



m STIDENTS PRACTICE. REIK70RCE CORRECT AND NEARLY CORRECT ACTIONS. 



ERIC 



\ 



J 



TEACHING CUES 

PERFOdtMANCE OBJ^ICTIVE Fiaictional rvun " - ,^ 
ENABLtMG OBJECSPTVE 3. Mature i-un \ 
FOCAL POINT a. Knee of non£.upport leg bent more ttian 



GENER/fL DIRECTIONS 



ERIC 



„,.lodel thfe -mature r^. Tell 
/'or gestm-e to ;lndicate the 
action Of heel3^ almost touch- 
ing th^ seat. 



^ act ice tiie run* Manipu^ 
late or give yerbal cues 
concerning knee bend vhen 
necessary. 




SPECIFIC DIRECT/IONS 



|Ph y|Pical Manipulation ; 

While the student is supported, bend h^s knees 
heels almost touch his seat. 

Say: DO THIS VIIEN.YOU KUH ^ TOUCH YOU^ HEEL CW 
MOW RIW AS FAST AS YOU CAN. 

EnVi r onment al Man t pulati on i 
None suggested. 

Modeling ; . 
Model the correct running action of bending tm 

support leg more than 90°. 

' Say: DO THIS. WATCH. ME RUN (noint to le|z:s). 
SEAT WHEN I RUN. I HBND MY lOTEES . ^OW YOU RUN. 
fSToUR SEAT . RUN AS FAST AS YOU ZK^. 



HAVE STUDENTS PRACTICE. 1 "ilinFORCE CORRECT AND NK^JSLY CORRECT Ad 



TEACHI?spCUES ■ ^ 

PEnPOHMMCE OBJECTISnS Fiyactional run, 
ENABLING dsJECTIVE 3. Matttfe inin • 

FOCAL POINT . a. Knee ot n,ont,upport leg. bent more than 90 (side view) 



8 



IONS 



Tell 
e the 
t toueh- 



nipu- 

^es 

Iwhen 



SPECIFIC DIRE(iTIONI 



Ph ysical Mau'iwlatlon ; 4. i , v^o 

While the ^tu^eht is ,supported, bend his knees alternately so his 

heels almost tpuch his seat. | ^ 

Say:/' DO THIS KIIM . YOU BUN , TOUCH YOUR CLOSE TOYOUR SEAT. . 

TO RUn'4s fast as YOU CAN^ 

Envi ronmental Manipulation ; 
tfone suggested. 

, ' ' . • * 
Mod'eling; ' , * ^.i. 
Jfodel the correct running action of bending the knee of the non- 
support leg more than 90°. 

Sav DO THIS. WATCTh ME RUN (point to legd). MY HffiL TOUCHES MY 
SEAT SffiN I RUN . I ™ MY KWEES .' NOW YOU RUN. TOUCH YOUR ^jS 
WTOUR SEAT . RUN AS FAST AS YOU CAN. 

. - ^- > \ 



7 * 



I 

-J 



in 



' O iiuDENTS PRACTICE/ 1 "CINFORCE CORRECT AND NK^JJLY CORRECT ACTXONS. 

LERIC_ ' 



P ■ nrorbiMfCE 0B.TEC1"'IVE ixmctional r .j 
ENAT.LINa OBJECTIVE 3. Mature run 
FOCAL rCINT b. Foot placement near or cn line ( jLnslde ed^ 
touchiiig with 2 inches on either side of 



G£NER4L OmECTIOMS 



SPECIFIC DIRECTIONS 



T 



,/ 

Model the rxm • Tell or ges- 
ture to indicate the student 

V Bhotild have foot placement 

\pri or* near a li^ne. 

Pi\actice the rtan. Manipu- ' 
lii^^ or give verbal cues 
concerning foot plecemr&nt 
on or near a line, ^ 



ERIC 



Physical Manipulation ; 

While student is supported, place his foot "between i 
anart. Point toes forward in the direction of travel, 
foot. Have student , run between lines toward you, 

Say: RUN BETWEEH THE LINES. POINT YOUR TOES TOWARl 

Envlroningntal Manipulation ! 

Place two gym mats 12-18 Inches apart ^ Have studeni 
the two mats. 

Say: RUN BETWEEN THE MATS. POINT YOUR T}6e8 TOWARDS 
student run to you). 

Modeling : . 

MoStei* the correct running action of ininnlng on or nt 
toes in^r-dlr&ctlon of travel. 

v> 

Say: DO THIS. RUN ON THIS LINE. 

\ 



/ 



Materials: 2 lines (l^ape, polish* or similar) 3 inches 



HAVE STUDENTS PRACTICE.^ TEINFORCE CORRECT APD ICJ^'i LY ^OnR?rrr AC7nONS. 



ENAr.LIK5 OBJjlQTxVB . 3».«Matuve run . . _ . , 

FOCAL rCirrPv ^oot placement near or cn line (inaide edge of foot 

V touching with 2 inches on' either side^of„a 1-inch llitie) 



SPECSFIC DIRECUOMS 



Physical ftoilTiulatlon ; • ^ . ' " 

While student is supported, place his foot "between two lines 5 inches 
apart, point tofes forward in the direction of travel. Repeat with other 
foot. Hav^ student .run between lines toward you. 

Say: Vm BETWEEN THE LINES. POINT YOUR TOEg TOWARD ME. RUN TO ME> 

Environmental Manipulation t ' 

Place two gjnn mats 12-18 Inches apart; Have students run "between 
the two mats. 



Say: RUN BETWEEN THE MATS. POINT YOUR JCOES TOWARDS ME (have ^ 
student run to you); 

Modeling : ' . 

Model the correct running aqtlon of runnings on or near a line. Point 
^fcoes in direction of travel. 

V . 

Say: DO THIS. RUN ON THIS LINE. 



Materials: 2 ^nes (tape, polish, or similar) 5 Inches apart, 2 gym mflits. 



1> 



STUDENTS PRACTICE. ■ PEINFORCE CORRECT APD ;<rJ»l.LY COnR?rrr ACTIONS. 
- O f ■ '■ '■ ~ — ■ ' 



TEACHING CUES 

PERFORMAKCS OBJECT^ Functional run 
ENABLING OBJgdTEp^,^ Mature run 

roCAIi POINT, c.: Kl^e^-XiBodg^rate speed) and/or toe-h( 
. ' sipfeed)~*fo6t 



GTENERAL D'RECTIOr4S 



"Model tbe run. Tejl or ges/ 
tiire to indicate the student 
should hot have a» flat Tooted 
pl&cement'. 

Practice the mm. Mjanipu*- • 
late or give verbal cues 
coiiceming running on toes. 



44. 




SPECIFIC DIRECTIONS 



Physical ManlpuZatlon : 

V/hile. the student is supported, point to his toqe 
Place that' part of his foot on the floor. 



Say: WHIiN YOU RIW. RUN ON YOUR TOES . NOW RUN A£ 
PN 'XOUR TOES , 



^4 



Eny i r ghmenlal Man i'puj.at I on > 

Have student a run-j|]n to<&8, so t^^ere is- no sound h 

Say; ^ mjjl F j^ I^Ag YC^U (?AN. RUN VERY QUIET. F 



SHH|i; 



Modeling: , • 

Model th6 correct action of running. Heel-toe at 
oud/or toe-heel-'^oe at' fast dpeedo." 

Sayr 00 THIS. RUN ON YOUR TOES. RUN AS PAST AS 



HAVE STUDENTS PRACTICE. RElKPORCE jSORRECT AND tSMRVi CORRECT AGMO|( 



\io 



TEACHING CU^^ , . y 

PERroroiANCS OBJECTIVE, .Ptmctionfi|!l- run 

KIiffiLIN0^OBJECT]nrE -3. Mature run » , ' ^'^-^f „ - "s^; 

POCAi POJ]^ G. ' 'fifeel^jbjoe (mpdera'te speed!! .wfea/or toe-hefel'-tqe (^t- 'V" 
speed )/foot placement ~^r^*>*.>f 



ONS 




geff- 
judent 
footed 



pu- 

«)e8» ' 



SPECIf^tC DIRECTIONS ^ 



Pla^e that part 

Say: WHEN YOU 
ON YOUR TOES. 



:pported^^ *point to his^ toes and ball of fo6t. 
on the floor. 



ES. NOW AS FAST AS YOU' c/ai . . , .^r 



Environmental Manipulation : , 
Have studferits run on toes, so there^is no sound heard. A silent xnin.* 



SHHH! 



Say: RJJJ? Ag FAST AS YCdJ CAN. RUN VERY QUIET. RUN ON YOUR TOEg s' 



I 
I 



Modeling : 

Model the correct action of running. ^ Huel-toe' at modit^ate speeds 
and/or toe-heel-toe at fast speeds. ^; 



Soy: DO THIS. RUN ON YOUR TOES . RUN. AS PAs¥ AS YOU CAN. 



'^ErJc^® practice, reinforce corhect and nearly correct actions. 



jeACHINaCUES ; 

'pEOTORMAN(JE\pBJECTiyE i-onctianal run 
MABLIN^OBJ^lCTip: 3. Matiire run / ^ , 

F0CAL.:50il*T -d. Ajjhs In opposition to legs.t^lbdvs bent 



GENER.*L D|S^CT?OM.S 



Model the rvn^ Tell or ges- ! 
ture to indicate the student/ 
should^ have arras in opposi- 
tion to legs Vith elbows bent. 

( 

.^actice the run. Manirpi^. 
late^r^-give- verbal cues 
concernlrig arm opposition • 
and elbovs bent./ 



hp 




SPECIFIC DfRI5£CTI0NS / 

- .L , ^ 



'/ Physical .lanipulatlon . / 

Stand behind student and hold elbows In bent positic 
arras forvard and backward alternately. . 

Say: SWING YOUR ARMS LIKE THIS WHEN VOU RUN. MOVE 
FORWARD AND BACKWARD . . 

Envl ronmental Manipulatl on ; 

Have students punch a bag^or rolled mat alternately 

- Say: PUNCH THE BAG. WHEN WE RUN, WE MdVE.,OUR ARI«!S 
THE BAG. 

Use a rope hanging over a^bM\ ^tude»t--grMp8__ends 6f ^ 
level. Pull rope in the middle, alternating pulls", to p 
ition. \^ . 

, Say: MOVE YOUR ARMS LIKE ^AlS WHEN YOU RUN . 
Modeling ; 

Model the correct action of moving arms in oppositioi 
Say: DO. THIS. SWING YOUR ARMS WHEN YOU RUN. 



Materials: punching bag, filled laundry bag, or roJJLed < 
rope 6-8 feet long 



HAVE STUDENT'S PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS. 



TEACHING CUES 

J PEaiFORMANCE OBJECTTVE i-onctlonal run 
ENABLING OBJEdmE 3. Mature run 

FOCAL POINT J. Aras in opposition to legs, elbowa bent 



7^ 
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SPECIFIC DIRECTIONS 



Physical .l&ntpxilation : 

Stand ,1)6111 nd student and hold elbows In bent position while moving 
anfis fo3-vard and backward altem^^tely. ' 

r 

Say:.; SWING XOUR ARMS LIKE THIS WHEN YOU RUN. MOVE YOUH ARMS 
FORWARD/ MD BACKWARD . « 

Envlrpnmental Manipulation : ^ 

Have students punch a bag or rolled mat alternately with elbows bent. 

Say : PUNCH THE BAG. WHEN We' RUN, WE MOVE OUR A^ll^ LIKE WE PUNCH ' 
BAG. / . — ^ 

Use a rope hanging over a bar./ Student grasps ends of rope at about waist 
level. -Pull rope in the middle, ^alteiiiating pulls, to promote arm oppos- 
ition. 

Say..v -J^DVJS YOUR ARMS L±kB THIS WHEN YOU RUN. 

Modeling : ^ ^ 

Model the correct action of moving a^rm in opposition with bent elbows - 

Say: DO THIS. SWING YOUR AR?^ WHEN YOU RUN. 



Materials: punching bag, filled laundry bog, or rolled gym matj gym bar, 
rope 6-8 feet long 



I 

I 



V 



1.J 



E STITOENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS. 

■ERici — ^ ' — : 



/ \ ■ •• ■ ■ ■ 

I Ci)^ J TEACHING CUGS 

1 ' V#^|» PEBPOroiANCE OBJECTIVE Functional nan 
^ ETTABLIHG objective 3- Mature run 

FOCAL POIHT e. Smooth (not mechanical or Jerky) integrati 
jjdcal jjolntl 


GENEPAI. DIRECTIONS 


SPECIFIC DIRECTIONS 


Model the run. Tell or ges- 
ture to indicate the student - 
should have a smooth, not 
Jerky integration of all 
previous focus points. 

Practice the run. Mani- 
pulate or give verbal cues 
concef^ming the run as a 
smooth movements , 

V 

V 

■ • ^ 


^ ■ . ' 

Physical Manipulation: ' ^ 
None suggested 

Environmental Manipulation: 

Provide a large running area and -a lot of opporttmlt 
practice. \^ 

Say: |tUN AS FAST "AS YOU CAN. , 7 

Modeling; 

« Model the correct action of running in a smooth patti 
Say; DO THIS. ^UN AS FAST AS YOU CAN. 

*• 

.... ' 


ERIC 


HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS. 


♦ 


i 



TEACH!?sM3CUeS 

PEPPORMAH'CE objective Functional njn 
E^ABLlilO OBJicnVE 3.; Mature run 
FOCAL POIBT e, Smobth (not mechanical or Jerky) lntegratl6n of previous 
/ J focal points * ^' * 
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SPECIFIC DIRECTIONS 



Physical Manipulation; 
None suggested 



/ 



" Environmental Manipulations ^ 

Provide a large running area and -a lot of opjxjrtunity to run and 
practice, * , ^ , 

S^i RUN AS FAST 'AS YOU CAN. 



Modeling: ' * ^ ' ^ 

Model the correct action of running in a smooth pattern. 

Say: DO THIS. v RUN AS FAST AS YOU CAN. 




TS PRACTICE. REINFORCE CORRECT AMD NEARLY CORRECT ACTIONS. 



TEACHINGCUES . - ? 

PE31P0RMANGE OBtTECTTTE Functional run 
ENABLING OBJECTIVE U. Accelerate and decelerate while 
FOCAL point a. Accelerate from a stand to a moderate 
10 running strides 



GENERAL OIRECTIONS 



SPEClPiC DIRECTIONS 



Model the rwi. Tell or ges- 
ture to Indicate the student 
should accelerate from a 
stand to a moderate or 
fast run \^ithin. 10 running 
strides. 

Practice the run. Manipu- 
late or give verbal cues-^ 
concerning accelerating 
from a stand to a moderate 
or fast run. . 



ERIC 



X 



Ph ysical Manipulation ? . ^ 

Grasp student »hy the hand. On "GO" pull the stu 
big steps and run fast. Or have the student run nex 
pace with you. 



Say 



I SAY "GO", RUN AS gAST AS YOU CAN.^ 



Envi ro nme nt al Maninulat ion ; 

Tie a rope around the student's waisti On "GO" 
by the rope. Exaggerate running fast and taking big 

Say: WHEN I SAY "GO", RUN AS FAST. AS YOU CAN. 

Modeling : 

Model the correct action of accelerating from a 
or fast mm vithin 10 running strides. 

• Say: DO THIS. RUN AS FAST. AS YOU CAS. TAKE M 



Miaterlalsrf^rone 6-8 feet long 



HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTK 



IONS 



TEAdHINGfCUES 

PERPORMANGE OBJECTIVE Functional run 

ENABLlNa OBJECTIVE Accelerate and decelerate while running 

FOCAL POINT a^ Accelerate from a stand to a moderate' or fast run within 
10 running strides o 
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SPECIFIC DIRECTIONS 



Phy si cal'^ Manipulation : , ^ 

Gra^p st uden t ty the hand. On "GO" pull the' student so be must take; 
big steps and run fast. Or have the student nan next to you end keep 
pace with you-. ^ • ' 

Say: WHEN I SAY "GO", RON AS FAS? AS YOU CAN. TAKE BIG STEPS. 

J " > 

Environmental Manipulation ; 

. Tie a rope around the student's waist i On "GO" pull* the student 
hy the rope .^Exaggerate nmning fast and, taking big steps. . 

Say: WHEN I SAY "GO", RUN AS FAS^ AS YOU CAN. TAKE BIG STEPS..: 

Modeling : 

Model the correct action of accelerating from a stand to a moderate 
or fast run within 10* running strides. - . 

'Say: DO THIS. RUN AS FAST AS YOU CM. TAKE BIG STEPS. 



Materials: rovi 6-8 feet long 



;jj.»m^«i.uUEHTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS. 



I 



I 



^ 

it 




TEACHING CITES 

PERPOpidNGE OBJECTIVE Functional run 

ENABLJNG^OTJ^CTTVE Accelerate and decelerate while tt 
FOCAL POIHt b. Decelerate xo a sttJp from a fast or raoder 
10 running Strides , 



GENERAL DIBeCTIONS 



Mbjiel the r^. Tell or ges- 
ture to indicate the student 
should decelerate to a stop 
after crossing the finish 
line. 

Practice the ruii. Manipu- 
late or give verbal cues 
concerning running through 
and beyond the finish line. 



L 



SPECIFIC DIRECTIONS 



Ph ysical Mafaipulation ; 

Grasp student by the hand. On "00" pull the studeri 
course. When Jrou renuh the finish line, cross it, theri 
atop. ' 

. Say: AFTER YOU CROSS THE FINISH LIKE, SLOW DOWN. 
STEPS AND SljOP . 

Environmental MEini-pulatioh' ; 

Make a visible finish line on the floor or a line v 
' balloon^ on it at the finish line. 

,Say: SEE THE< FINISH LINE. AFTER YOU CROSS ^THE LIN 
AND STOP . ' 

Stand past the finish line. Encoura^^e student to keep 
he gets to. you. . . « 

Say: WS HO ME. DON'T STOP UNTIL YOU GET TO ME, 
^FINISH LINE. , ' 

Modeling^: 

Model the correct action of decelerating to a stop 
moderate run within 10 running strides, Rxa^gerate sto 
sing the finish line. 

« 

Say: DO THIS. AFTER YOU CROSS THE FINISH LINE, ST( 



Materials: bright-colored tape on floor, rcpe tightened 
two 10-foot poles 



HAA^-^SCjroENl 




►ENTS PRACTICE. REINFORCE CORRECT AMD NEARLY CORRECT ACTIONS.; 



TEACHING CUES * 

PERFOHMANGE OBJECTm! Functional run ,\ ^ 
ENABLIHG ORWECTIVE h. Accelerate and decelerate while running 
FOCAL POUrp h. Decelerate to a stop from a fast 6r moderate run ylthln 
10 running strides 



SPECIFiC DIRECTIONS 



Physical Manipulation ; 

Grasp student "by* the hand. On "00" pull the ^student down a specified 
course. When you reach the finish line> ffrosa it, then alow down and 
stop. 



Say: AFTER YOU CROSS THE k 
STEPS AND STOP. 



INISH LINE, StiOW DOWN. TAKE LITTLE 



Environmental Manipulation ; 

Make a visible finish line on the floor or a line with flag3 or 
balloons on it at the finish line. 

Say: SEE THE FINISH LINE. AFTER YOU CROSS THE LINE, SLOW DOWN 
AND STOP . 

Stand past the finish line. Encourage student to keep running until 
he gets to. you. ' ^ 

Say: RI^ TO ME. ' DON'T STOP UNTIL YOU GET' TO ME. STOP AFTER THE 
FINISH LINE, 

M odeling : , 

Model the correct action of decelerating to a stop from a fast or 
moderate, run within 10. running strides. Exaggerate stopping after cros* 
sing the finish line. . 

Say: DO THIS. AFTER ^YOU CROSS THE FINISH LINE, STOP . 



Materials: bright-colored tape on floor, rope tightened between 
two 10-foot poles 



LERIC 



y^TS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS. 



I 
1 



1. 



ERIC 



GENERAL DIRECPONS 



• / . 

Model the run*** Tell or ges- 
ture to indicate the student 
s.hould run €he seune speed 
throughout the entire dist- 
ance of a run. 

Practice the run, Manipu- . 
late or give verbal cues 
concerning running the 
same speed th^ughbut the 
entire distance of a run- 



1 



TEACKSNG CUES . ^ " . 

PERFORMANCE OBJECTIVE I'Xwctlonal run . 
ENABLING OBJECTIVE 5. Maintain constant speed 
FOCAL POINT Maintain constant running apeed throughoi 
tance of a run , • 



SPECIFIC DIRECTIONS: 



' Physical Manipulation ; 
, Grast) student's hand as you run. Run 100 yarc 

speed. Run the first time slow. Repeat and rtm al; 

^ Say: WHEN WE RUN TO THE FINISH LINE, L&P'S ROT 
V?HEN WE RUN TO THE FINISH LINE, LET'S RUN FAST ALL 

Environmental Mani-pulatlon r 

Tie EL rope around the student's vaist. Pull hi 
running speed throughout the entire distance. 

Say: WHENffVffi mm TO THE FINISH LINE, RUN SLOW/ 
SAME SPEED THE WHOLE RACE. 

Modeling : 

Model tKe correct action of' maintaining a const 
throughout the entix^distance of the bourse. 

, Say : DO THIS . RUN FAST/SLOW TO THE FINISH Li» 



Materials: .irojre6-8 feet long 



HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACT) 



TEAGHJNO'CUES. ' , '-^ 

PERFORMANCE OBJECTIVE 5\uictionai run 
ENABLINiS OBJECTIVE Maintain tonstant apeed 

FOCAL KMNT Maintain constant running speed throughout the entire dis^ 
^ iancfe of a run 



1> 



SPECIFIC DIRECTJOWS 



or ^es- 
student, 

ispeed 
*e dist- 



anipu- 

cues 

He 

[t the 



Physical Manipulation ; ' . 

drasn student's hand as you run. Run 100 yards maintaining the same 
speed. 'Run the first time slow. Repeat and mh at a moderate sj^eed, 

- ^ Say: WHEN RUN TO THE FINISH LINE, LET'S' RUN 'SLOW ALL THE TIWE,,. 
mm RUN TO THE' FINISH JblNE, LET'S RUN FAST ALL THE TIME, 

Environmental Maniwlation ! 

Tie a rope arouhd the student's vaist. Pull him at a constant 
running speed throughout the entire distance. 

Say: WHEN, WE gUN TO THE FINISH LINE, RUN SLOW/FAST , STAY THE 
SAME SPEED THE I WHOLE RACE. > 

Modeling ; \ \ 

Model the^ co^red^ action of main'^ning a constant running speed 
throughout the entire distance of the^ course. ^ 

,Say: DO TH[IS. RUN FAST/SLOW TO THE FINISH LINE. 



Materials: . rope 6-8 feet long 



-'"O -TPUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS, 

I-ERIC •■ — — 



CD 
I 
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TEACHING CUES ^ 

.PERFORMANCE OBJECTIVE Functional run 
ENABLING OBJECTIVE 6. Change directions while running 
POCAL POINT a,. Lean to the jln&ide of each turn 



GENERAL DIRECTIONS 



Model the run. Tell or ges- 
ture to indicate the student 
should le£Ln to the inside 
of each turil. 

Practice the run. Manipu- 
late or give verhal cues 
concerning leaning to the 
inside of each turn. 




1- \) L 



1 




SPECIFIC DIRECTIONS 



Physical Manipulation ; 

Walk jbhrough the obstacle course, as illustra ted ^ m 
When you come to an obstacle, walking behind the stude 
on his shoulders and push him to lean 1^ the new dlrec 

Say: WlffN YOU HAVE TO GO AROUND A CONE, TURN YOUR 

Enylronmentai Manipulation : 

Set up a small obstacle course, afi illustrated. PI 
floor to indicate the desired direction and course. G 
opportunities to practice the course. > 

Say: WHEN YOU ^VE TO GO AROUND A CQNE, TURK YOUR 

t> 

Modeling : 

Model the correct Action of leaning to thfe insidie o: 
Exaggerate the lean. 

Say: ,D0 THIS. TURN YOUR BODY WHEN YOU WANT TO GO i 



Materials: 1* traffic cones or 1* folding chairs (facing 
tape 



HAVE STUDENTS PRACTICE. REINFORCE CORRECT AND NIIARLY CORRECT. ACTIONS 

' E 



TEAGHINGCUES 

PERFORMANCE OBJECTIVE Functional run 

ENABLING OBJECTIVE 6. Change dirftctions while runni,ng 

FOCAL POIMT a. Lean to the inside of each turn 
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* SPECIFIC biRECtiONS 



Kiysical Manipulation ; ° . < . 

Walk through the obstacle course, as illuatrated » wiljh the studentig 
When you come to an obstacle, walking bel^iind the student, put your h 
on his shoulders and push him to lean in the new directioji. 

Say: WHEN YOU HAVE TO GO AROUND A CONE, TURN YOUR b6DY THAT. WAY. - 

Envlronmentai Manipulation : 

Se-^ up a small obstacle coiirse, aa illustrated. ^Place tape on the 
floor to indicate the desired direction and coprae. Give students, 
many oppojrtunities tOi practice the course.^ 

Say: WHEN YOU HAVE TO GO AROUlfI| A CONE, TWRN Y€>im BODY THAT WAY. " 

MQdelipg : 

Model the correct action of leaning to the iA^Tlde^ o;f each turn. ^ 
Exaggerate the lean. • .^'^ ^ . 

Say: DO THIS. TURN YOUR BODY WHEN YOU, WANT TO GO AROUND SOMETHIjho. 




W ERJC )EWTS PRACTICE. REINFORCE CORRECT AND N7JIRLY COroiECT ACTIONS. 
I 



I 



TEACHING CUES 

PBRPORMANCE OBJECTIVE Functional run 
ENABLING OBJECTIVE 6. Change directions while runn 
POCAL POINT b. Decelerate in preparation for the tu 
^' following the turn - , 



GENERAL DIRECTIONS 



SPECIFIC DIRECT|0^ 



ERIC 



Model the ruril Tell or ges- 
tur g to I ndica te the student 
shbiud aepelerate before a 
turn and accelezjate after the 
turn* ; 

iPractice the run. Manipu- 
late or give verbal cues 
concerning /decelerating 
before a turn and .^acceler- 
ating a^ter the turn. 



Physical Manipulation ; " 

Grasp the student's hand. Run around a gym 
there are right angles on the, course. 

Say: WHEN WE OOMe'tO THE TURN, SLOW DOWN^ ^ AP 
Ag FAST AS YOU CAN. 

Environmental Manipulation s 

Tie a rop^ around the student"* s waist. Pull h 
there_are right angles on. the course, alow dc^wn 
up after tihe turn. Let him go by himself after s> 
with you and the rope. 

. Say; IfflEN YOU COME- TO THE TURN, SLOW DOWN. *J 
AS FAST AS VOy CAN. ^ 

Modeling: 

Model the correct action of slowing down befoi 
ating following the turn. 

^ Say: DO THIS. SLOW VOm WHEN YOU COME TO A T 
RUN AS PAST AS YOU cMT v « xi 



HAVEn^UDEHTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACT 



icnoNs 



TEACHING CUES ^ 

PERFORMANCE OBJECTIVE Functional run « 
EUABLING OBJECTIVE 6. Change directions while running 
FOCAL POIMT b. Decelerate In preparation for the turn and accele^ate- 
f ollowlng the turn - 



SPECIFIC DIRECTIONS 



IT 



.1 or ges- 
le student 
)efore a 
after the 



Manlpu- 

cues 
ting 
cceler- 
n. 



Physical Manipulation ; * ■ , ' 

Grasp the student's hand. Run aroiinja a gym with the student where - 
there are right angles on the course. = '. . ' 

Say: WHEN WE (XlME TO THE TORN, SLOW DOWN. AFTER THE TURN. RUN 
A3 FAST AS YOU CAN. , - — ^ 

y .■ , - , ,^ 

Envi ronmental Manipulation ; 

Tie a rope around the student's waist. Pull him around. a gym. Where 
there_are right angles on the course, slow down before the turn, spetfd 
up after th^.turn. Let him go by hlnJself after, several times'- throueh' 
with you and the rope. ' . , 

. Say: WHEN YOU COME TO THE TURN, SLOW DOWN. AFTER THE TURN GO ' 
AS FAST AS YOU CAN. . ^ - • 

Modeling ; ' ' ~~ 

Model the correct action of slowing down before a turn and acceler- 
ating following the turn. 

Say: DO THIS. SLOW Tfm WHEN YOU* COME TO A TURN. AFTER THE TURN 
RUN AS FAST AS YOU CAnT * ^"^ ^H"". 



1. 



HAIg STUDENTS PRAGTICE. REINFORCE CORRECT AND. NEARLY CORRECT ACTIONS I 

■ERIC TT ■ ^ '--^ — ■ — 1 



I 
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TEACHING CUES ^ 

PERiPDRMANCE OBJECTttVE Punctlonal run 
EHABLINO OBJECTIVE 6, Change directions vhlle rd 
FOCAL POIUT c. Run 50^y^d obstacle course vithli 
it takes to run a 50-yard dash 



GENERAL DIRECTIONS 



SPECIFIC DIRECTIO 



Model the run. Tell or ges^ 
txire to indicate the student 
should take longer to nm a 
50-yard obstacle course than 
a 50-yard dosih. 

Practice the run. Manlpu-r 
late^or give verbal cues con- 
cerning the tiitie It takes 
:.to run a 50-yard obstacle 
course. 




Physical ManiDUlation ; 

Grasp the student's hand. Run along and gu] 
obstacle cotirse. Reinforce other focal points c 
Give many op(>ortunities to practice. 

Say: WTO AROUHD THE CONES. RUN AS FAST AS 

Environmental Manipulation ; 

Have student irun along tegpe placed on floor 
course. 

Say: RUN AROUND THE CONES^ RUN AS FAST AS 
Modeling ; 

Model the correct action of running a 50-yar 
Say: DO ms. WOT AS FAST AS YOU CAN. 



Materials: tape line on floor 



HAVE STUDENTS PRACTICE. ' REINFORCE CORRECT AND NEARLY CORRECT i 



TEACHING CUES 

PERPQJRMAHCE OBJECtlVE Functional run 

ERABX/INO OBJECTIVE 6. Change directions vhlle running ' 
FOCAL POIHT c. Run 50-yard obstacle course within 2^1/2 times the time 
It takes to run a 50-yard dash 
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:CnONS 



SPECIFIC DlftECTfONS 



Ll or ges- 
le student 
to run a 
>urse than 



Manipu- 
. cues con« 
# takes 
>sta[cle 



Physical Manipulation : ' ^ 

Grasp the student's hand. Run edong and guide him through the 
obstacle coiirse. Reinforce other focal points or changing directions. 
Give many opportunities to practice. 

Say: RUN AROUND THE CONES. RUN AS FAST AS YOU CAN* 

Environmental Manipulation : ' , 

Have student run along tape placed on floor in the pattern of the 
coiirse. 

Say: RUN AROUND THE CONE&. RIOT AS FAST AS YOU CAN. 
Modeling : 

Model the correct action of running a 50-yard obstacle course^ 
Say: DO THIS. RUN AS FAST AS YOU fcAN. 



oo 



Materials: tape line on floor 



; STUDENTS PRACTICE. REINFORCE CORRECT AND NEARLY CORRECT ACTIONS. 
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Saturday May Ibth 9:00 

There Is a question that we have argued and discussed within 

our staff, and I think It is worth mentioning. Someone asked about 

a child that can throw the ball at the target and hit It consistently 

v/lth accuracy but does not have a mature pattern. They |lve the 

example of a baseball pitcher that has ai|i unconventional^ throw but 

Is a good pitcher. Our answer would be, that from what we Know 

about the way akills afe berf6.rmerf, the way we desci*ltie the mature 

pattern Is th0 most efflcj.ent way' that the skill can be performed. 

We believe that since th>y are primary skills that we are working 

• ■ ■ ' . ■ . 

on, they ape not written with as much subtlety as we might like 

the actual skill to be piarformedy if it la used In a sport activity 

or a leisure kind of setting. Because it is a primary skill, we 

feel that the student should learn tbe ma^ture pattern. Even though* 

he may haye a, functional^ pattern in terms of dlstante, accuracy and 

speed, he will best reach his potential Ifi jieils also perfcAilng 

It maturely. That Is why the mature pattern* precedes a,ll 6f the 

quanltatlve measures of speed and accuracy. ' 

Today v/e are going to spend some time going over the evalua- 

oivs procet*,3. How you use change". Information to make decisions. 

We will help you work out a ppogram plan for next year.- You will 

be leaving with something that you have done that is on paper. 

•Hopefully you .cain use tliat as a start when you Implement your 

program . • ' , • . 

^ We have assessed, prescribed, and you have had a chance to 

» 

teach. Now' we are goinj? to try evaluation. Evaluation may mean 
different things \o different people. One thing it is not}, ^n termn 



£' 
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Of "I .Can" Is statistics. If you can add-, subit-Pact and do a. . ..' , 
little multiplication, you %111 be all set.- 

Following are some .skills that we think are important when 

• ' > ^ - ^ 

planning an evaluatl^. " , - 
Evaluation .and Planning Skills . > 

1) Systematically d'&velop a. long term plan. ' J 

2) Identify student status achievement* (You, assess and reassess) 

3) Plan and adjust the . Instructional program based on student 
performance d^:ta. (assessment and reassessment sheet) 

1) - Report student achievement or' gain In terms oif stated instruct- 
ional objectives. That means that you are going to take fh^X^ 
assessment sheet and report the gains and In some cases, the 
lack of galns^ your student may hav6 made* ' . 

Evaluation in the "I Can" Program Is defined as Identifying \ 
Student- achievement changes dn order to adjust Instructional programs. 
You rind out What your students are doing, where they are gaining 
and where they are not gaining, and make your changes accordingly. 
Here again, these are changes or adjustments you as a teacher make, 
We 4us4 give you the tools' 



to make them with. It is up to you to 
decide if yoar atudehts ar^ doing well enough. We have the means 
* for ypu to Judge thls^ and If they are niot, then you take the 
appropriate acti<^n^ , 

i ' We think that there are three Important reasons for dolrife 
' evaluation. • • „ 

The three WHY'S tq^valuate 

1) Identify student achievement changes. Youi need to know who ' 
Is making gains, who is not making gains. Many times the 
teacher la good eat dping this. She may have four or five 

^ " • • 1. ?; ■ 



stj^nts that have really made gains. That Is a broad generic 
term. They have made gains.' You know that they have, but 
you don't really have anything to put your finger on. What 
have they done, what were they doing last fall and what are 
they doing now? That Is the assessing. Of course, we feel 
that' you have to reassess or assess as you teach, i^ou have to 
have something tp put your finger on. Look at It In terms of, 
how many "EOs" have they gained.. That Is why It Is Important 
to identify student achievement . 

2) Adjust the instructional {program, based on student achlejv- 
ement. Find out i^hat is working and what is not working. 
Adjust instructional programs based on student achievement, 
You have to defrermine what students need to work on. 

3) Report student achievement in terras of stated prograiji objectives. 
You have set your objectives. You have chosen your Terminal 
Performance Objectives (TPO) and now you want to repoft any 
change in terms of these TPOs. Enabling Objectives one - 

five. How many of these objectives have they gained? This 
s borders on being accountable. You have somethii^ to show. 

You have something in writing and you have objectives. 
These are t4Te three main reasons for evaluation in terms of using 
"I Can". ; ■" • ■ 

How is evaluation done? There are six main steps 'bf evaluation. 
With leach step we have what are called Decision Aids. These are 
aids within our materials that are going to help you through each / 
of th^ steps. 

1) We reassess within a teaching learning, situation (assessment 
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and reassessment) ' j 

2) Determine the amount of positive change, (the number of focal 
• points you will accept as evidence of successful inatruction 

or meaningful student gains. 

3) Examine the class performance score sheet and determine the 
" amount of "change" for each student 

1) Determine the amount of- change for the total group 
5) Compare the 'Amount of change for the total group td'.the 



planning option^ chart. Select, an appropriate action. 

6) .Compare the amount. of change for each student who diff-ers 

from the majority of the class(± 2 focal points) to the 

.planning option chart. Select an appropriate action. 

. ' ■ ■ <- 

■ Decision Alds^: 

U ■ M^®®^^^^^^^^" the teaching-learning situation. With the^ 



W - 

Performance Scoresheet (Pig. #39), all you are-^ing is 
assessment * and reassessment. You are reassessing by the 
standard. Has the student' performed the focal point two out 
of three times. If he has after you asse|ss, you would give " 
him" ail X. 

We will give^ another explanation of thl scoring system. 
You have already been through assessment. If it is achieved 
according to the .standard you give the student X for a given 
focal point. If It is not achieved you give the student 0» 
When you reassess, which Is any time you are assessing after 
your original assessment, the scoring Is done this way. If 
the student had an 0 and youi sfee that they now have that, focal 
poirtt,^ ypu^put an X across the (p. if yoiTr^a^^^s and they 
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SCORING ' 

Assossment ; 

X ^ Achieved 
o = Not achieved 



Re^Assessment ; 

W =1^ Achieved I 
•0 = Nof -achieved 



Name 



5. a^y^ 



5. yJtfM. 



7, ^letU 



3» <^^ ,^yU<J 



0' VfM / ^ 



FOCAL POINTS 



STANDARD \^ 



a Trap or Catch with Hands \ 2/3 times \ Attention 



GIVENS 



EO 



a 



X 




X 



X 



Eyes Focus e d on Ba 1 1 



b Trap or Catch with Hands 



2/3 times 



X 



Preparatory Position 



Ass I stod 

Catch 



b • 



X 



0 



Arm Extension 



EO 

S2l 



0 



0 



Hands Contact Bal 



2 



Arms Absorb Force 



a M ove in to Position 



Smooth Integration 



a 




Unasslsti 
Cat( 



Primary Resoons^s^ 



Matui 



Coinments 



r 




5 



X 



i. 



I. 



m 



Pig. #39 



■.<r 



Catch 
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< Catch 



/ 
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a 
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Primary Responses^ 



Comments 
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oo 
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Catch 



* still do not have the focal point and- do not achieve,, you 
' Just draw one line across the 0.- If ^they acWeve the second 
time or the third time , then you complete the ThliS is a 
new scoring ^system which seems to be successful because' it 
takes in all of the variables that might happen. Your decision 
aids are your standards and naturally your focal points • You 
are going by these focal ^points as a standard, two out of 
, three times. . , 

> 

) Determine the amount of positive change (number of focal 

^ 

points) you will accept as evidence of successful Instruction 
or mearLlngful student ggiins. The. time allptted to a given 
Terminal Performance Objective <TPO)^bn the program plan Is 
your option. When you make you? plan, yqu decide how long 
you vant to teach the run, the o-<rerhand, fhrow or the catch. 
You may want to teach It for A day. Y6U may want to teach 
it for a month. That is up to you. In terms of , how Important 
it ia to you as a teacher. Some other decision aids, are the 
age and skill level of the students. This might also tie in 

y with the difficulty of the TPO., Is it mote difficult to teach 
static upright balance or stan4ing? Chances are that it is 
going to be easl^&r to teach than the overhand throw, where 
we have hip rotation and everything. So you can plan your 
^^TPO in terms^of giving more time to 'the more difficult TPO. 
This aiso'^ajyplies to th? age and skill level of the students. 

^ Older students would probably pick it up a little bit faster 
because of their maturation. The teaciher may want to select, 
at this point, how many focal points^e will accept as student 
gains. You may decide to work with E03, the mature pattern. 
If you have a studeht who pick)^t|p two focal points he will 
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• be counted as a success. This Is up to you; Aou may say 
» tlinee focal points or one. We hope to give Wu enough guidance - 
ana y^fc e^ugh flexibility, for you to make yoin^rown decision 
with some firm guidelines to ''go by. It is up to the teacher 
t'o select how many focal points they will accept as being 
success for a student. " ^ 

. 3) Look at IndfSfldual. chang^ after each reassessment. Change 

Is defined as reassessmeifkjk minus Initial assessment. Example » 
- you have done your assessment and you have assessed In EO 3* 
The student may have had only one focal point. At the time 
you stopped teaching a certain objective, the student had 
four To^cal points. Pour mjLnus oi(ie, the gain 1& three.. 

Examine the Class Performance Scoresheet, (Pig. #39). 
In tfur example,' a teacher has used and Is finished teaching 
the catch. The teacher Is now going to find out how many 
students have gained. Remember one slash means that they 
. did not have the focal point In the original assessment and 
on reassessment they still did not gain that focal point. 
You only have one slash, no matter how many times you reasses. 
When they gain that focal point then you give them an X. Change 
Is iyxst subtracting your original assessment from your reass- 
essnienl;;. ' 
4) Determine amount of change for the total group. The percentage 
of students who gained at least the number of focal points 
you specified in step two. That is, you stated I think for, 
. the run or the catch they should gain two focal points. Also, 
In tej:»ms of focal points, if you have students that are severly 
mentally retarded and are below JE03, the same rule applies. 

er|c 1^. 



We always speak in,.|bhe workshop lif terms of E03t which Is the 



mstture pattern. Ydu may have students working below that, and 
the same rules still apply. The percentage of students that 
gained at least the number of focal points specified In step 
two. You may have a class of fifteen. You stated that you 
wanted your students to gain two focal points. Ten of them did 
so what percent Is— tan-of fifteen? 75? You will state that 
In 8t6p two. You will say 15% of the studentsyin my clafi^ 
will g4ln at least two focal points. In step four you will 
be figuring this out. The^^acher has the option to determine 



what percentage they want to use. This is what is called 

the criterion based reference, so much'^^rcentage. We are not 

gbing by the norm, or what you can average. This is ciriterlon 

reference and there Is some controversy abJut this. l*ercerit- 

ages are usually high, because you have no time limit. You 

can teach' aj3 long' as you wish. A teacher may say nine out of 

ten of my students will pick up at least two focal points. 

That Is 90J5 and that is high. But still, yoi^ as the teacher, 

if you want to look successful,, you will say perhaps half ^ 

of my students will gain at least two focal points. This 

is up to youj. Hopefully you will tij*y to shoot high. But, 
"... w « 
you haVe to )3e' realistic about the whole thing too. It is 

up to you to decide what percentage you want. 

Compare the amount of change for the total group, to the 

Planning Option Chart. Select an appropriate action* The 

Planning Option Chart (Pig. #^0) llgts different things that 

you look for If something goes wrong, in terms of students 

that do not achieve what you want them to. If you want 

students to achieve two focal points and they don't • check 
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Key: a. terminate instruction on performance objective ^ 

b. continue instruction on performance objective If It is of higher 
priority than other TPO, scheduled 

c. revise Instructional materials » approach or method 

d. adjust the Program Plan 



Pig. M 

Planning Option Chart 
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the planning' option chart to help you decide what vr^nt wrbng* 
The things that you can look at In terms of Judging what went 
wrong and how to Improve them are: 

1) Quality of Instruction 

2) Amount of Instruction Time 

3) Expectation of Performance ' ^ 
Discussion of the details on the Planning Option Chart 

1) Quality of Instruction - Things to review are your teaching 
strategies. Were they appropriate to the students? Were 

your verbal cues and nonverbal cues appropriate? Were your 
teaching assessing activities appropriate? They may not have 
been* Maybe you have a nonverbal learner and you taught him 
verbally. Maybe you should have manipulated him physically. 
Perhaps that is- the reason why you didn't get your two focal 
•points per student. 

2) The amount ojT instructional time • Perhaps you did npt use. 
enough time, or used too much time on an objective. Perhaps 
the students were bored and tired of the thing and Just 4.idrt*t 
care. It may have been too short or too little time. ThiB 
time may have been decreased by special events. Thid can 
really cut into yoUi* physical education time, because it 
seems that physical education* time is il^hat ^ shortened.. 

The amount of instructional time is important to check in 
terms of l)(>w to improve your instruction. 

3) Expectations of performance too high or too low 

• Maybe your students aren't quite as skilled in a certain 
objective as you thought they were. Maybe you expected too 
much, y Maybe you planned on three focal points gained, and 



they only gained one or two* Perhaps the expectation was 
too low. This happens to rtiany people who aren^t experienced 
m teaching handlcappejdi students* They .don't know what 
they can do. Also, as far as expectations, you should think 
In terms of whether there was significant, change that" was not 
measureable. This ties Into' the double payoff . .Did something 
significant' .happen that you cannot^ measure? We do have a 
provision for that on. the scoresheet. In terras Of comments.* 

Look at the key at the bot^tom .or the Planning Option 
Chart (Pig, ffi^O),. 

(a) Terminate instruct'lon of performance objective 
"(b) Continue instruction on performance' objective If It Is * 
of higher priority'. t4ian other TPO scheduled 

(c) Revise* instructional materials, approach or method 

(d) Adjust your* program, plan ^ ^ 

We wllL give you three questions to answer using the key, 
(Pig. (f^JO) What would, you ^o If the changes or gains were 
unacceptaVle? You took a look at your situation and decided 
your quality of instruction wat* poor. You didn't t^ch it 
correctly. Look at the top "half of Fig. #^»0. You have picked 
out' that the quality of instruction was poor. What action 

.do you take? Choose your answers from (a), (b), (c) or (d) 
at the. bottom of Pig. iC^tO. Answer: (c), (d) and also (b). 
Contine your Instructibn, go on and try again if you decide you 

• want to continue. In terms of our key and our three main 
areas that we want yoa to consider ,-^^e think (b), (c), and (d) 
^woijld be the propeV way- to do it. Now, as far as terminating, 
you wouid think in terras of how important it la to you. If 
you are'golng to revise your teaching methods, you probably 



want to go on^ Our answers are not fthe" right answw^s, /fhey 
are suggested options ^ Here dgslii^ a we are doing Is *glx%g 
'you examples to see If . y<su have an undf rstandlng of wh^lt youx^V 
options are. ^ ' , ///"'"' 

Question #2. You are not happy with your ^last asseissitient . 
The amount of Inst 3?uct Ion time was Improper, you /mn %trtppf 
time before you fijil shed teaching the objec^lve'on i*iinnlng. 
What woiiild you do In terms of' (a), (b), (cy^^Djj^cJ^lr Answer: 
(b) and (d). As far as we are concerned our options WQ,uld 
be (b) and (d). You have to determine how liftportant a TPO la 
and make adjustments. It is as simple as that. 
Question #3. Ifliat If the expectations of the performance on 
an objective your students worked on were too high and they 
made no progress? Ypu had a^ked them to pick up at least 
three focal points and no one did. They picked up one arid In 
some cases two, but not three. What do you do? Answer: This 
one Is pretty cut and dried as far as what to do. It would 
be (a) and (d). Som'eon^ mentioned (c)r If It Is too difficult 
and If It Is consistently too difficult and you I are way over 
the head of all your students, you might better terminate. 
That covers (a). Revising your instruction or teaching longer 
probably wpn»t do them any good. If It Is that difficult for 
that many students, you might want to tt^lnk of drojiplng that 
TPO. We mentioned before the "I; Can** program Is not a cui^e 
all and end all for all of your problems. Ydu adjust your 
program plan and go on to something else. It la also. possible 
that an objective may be entirely -too^e'lasy. If it Is you use 
the ■ same option. You stdp teaching It, If* they have already 



obtained l;t. There is no sense In going *6n If the objective ' 
1b obtained. In terms of your long rang^ plans^^ you have tpp 
many other things to do. It is -always ^ood to pr^et^lce, but' 
you have to go by ybUr' long term plan ahd then revise your long 
term pl'ui. . So, If It is too easy,. you use«the seime answers '\ 
(a) and (d). . ^ 

When we use the term terminate Instruction, we don't mean 
terminate absolutely. ^Por instance you work on' the run for 
four weeks, and your students are not doing as you expected ' 
80 you never run again. Nol You supervise the students with 
activities at practice time and work on some of the skills 
that you' are not fnstructlng specifically. Don't let it 
terminate forever. . 

Compare the amount of change for each student who differs from 
the majority of thei class C± 2 focal poihts) to. the Planning 
Option Charts Select an appropriate .action. (Thi|Ls in some 
cases is an optional step, because in some cases you may 
not have enough help carry it out.) f eel that if a 
student differs from the majority of the class by two or more 
focal points," good or bad^ you may v;ant to try step 6. The 
Qjteps are almost the same as step 5* You have your three main 
areas; quality of instruction, amount of instruction time and 
expectations of performance on objectives too high or too 
low. Also, and this is what we jnean as far as being optional, 
availability of aides, volunteers and other teachers. Feasibi- 
lity of selected^ action within, the activities of the total 
group. What I am referring- to 4-s this, you may have two or 
three students within your class, who differ two or more focal 



points from the rest of the. class. If . you have time and you 
have an aide ot* volunteer, 'these people may be able to go 
off . by themselves for & special five or ten ijilnute .period arjd 
help the Tstudenfs who differ a fairly significant amount f i^^ni 
the rest of the class. We put this optl-pnal step there, ^ because 
\fe realize that a lot'^of times you.wlir have one or two s^tjc^ents 
th^t are either performing much better or much worse than^^^lje 
rest of the group. We don't feel that you should hold ^^f^9^^ 
the entire group, as far as your long term plana, beca^g^ . 
there are two students who are being manipulated total-^jjlj^ ^^H^^^^ 
the skill; when the rest; are performing .on a mature Jjeve^j^^If 
you have the personnel, you can handle those two students in a 
special way, while your other students are going on. It mAy 
be five or ten minutes of remediation or special help from 
an aide, or time that you c,an .take fa work with them individually, 
while the rest of your class is engaged in an activity or som,e- 
thlng else. You might also, have two or three that are very • 
superior to the rest of your group. Again, you might want 
to do some special things with them because of their ability. 
Somehow, you might work them in^o the rest of the group as 
teachers or aides or have them act out a role. 

For example, we have on the Performance Scoresheet- 
(Pig. #39) Steve and Luann who did not make any gains. What 
yoti might do with Steve and Luann, is take them aside during 
class or possibl y early in the morning before class has started 
and work with them, ^ 
I think yod have a grasp on what we have given. you and are 

all aet to evaluate. It takes iSractlce Just like assessment or 

^ea«hlng. , 



Continuous Progres^s Reporting 

The definition of continuous progress reporting Is collecting 
and recording ongoing student changes for parents, students and 
any other interested personnel. Here' again, we have some •'whys"? 
Why should you boT;her to report? What le thet sense'^in It? When 
you think about accountability ,^lt .makes a^lot of sertse^ It- tfllght^'./ 
mean your Job, or It might mean advancement. It you are an admlnl-' 
strator and you have t6 go. befbre the school board, t^ie repprt? 
can show why a physical eduction program Is Importanlj. Reporting 
also provide^ a current record of progress for studen't^s. Reporting 
lelps teachers In^ designing instructional d^tta based o|i need. You 
)an see* how many of your students are at what level oJf* performance. 
It gives you a written record of who is achieving what^ 

In terms of continuous progress reporting, the students 
themselves can take part this i^eportlng.e This was alliided to 

yestJ5i^day when we talked about having a scoresheet up- on the wall, 

' ' ' ' ' , 

or having it enlarged and putting, it in your classroom. I have 

seen teachers do this and they will take that five or ten minute 

wind down period and let. the students score themselves. V/ho did 

what today? If you wanted to do your reassessing that day have 

the Btudehts mark their own charts with Xs; This ^Ls^ ^so part . 

of continuous progress reporting and m^kes it valuabl^foi* the, 

student* it also preserves information for over the y^r^. If 

you have had a student for two years, you know that he has made 

gains. You know he Is a better runner than he was two years affO,. 

or* last year, but specifically with this chiart, you will knjow Just 

how he la a better runner, l^fow he has ^ EOs. Last year* he had 

only 2 E08% It also helps school personnel give advice to other / 



Institutions and other agencies, concerning new experiences and 
fthances for success.. Mains t reaming' .children, going from Especial 
rooms' Into normal physical education programs, can take their 
continuous progress report or student record with them, it Is 
something that goes along with the student. If your students have. 

continuous academic reports, they sho^iid also have continuous 

■ ■ ■■ ■ ■ 1 . , ^ ■ ■ ... . 
reports in physical edifcatlon areas. ' 

The last point is that Continuous Progress Reporting gives 

information to parents, i am sure most of you have teacher - 

parent conferences^^^^^Sils is Ju^t ^one more Concrete thing you 

can show the parents. Here Is an example df such a report, (Pig. 

#H) This is for an individual student. It lists each one of the, 

skills for object control. "I, Can" has a student progress record 

for^each module. This is just one example. The example used here 

is the catch. You are teaching catch, this is pne of your objectives. 

• * . • ' ' ' ■ -. 

As of March John Smith, blrth^5/l/67, was on E02. As or March 

1974 he had' completed E02. As of April", 1974, he gained another » * 
EO, He jcompleted E03 successfully: This Is something you can show 
to parenjts.' This also works well if you have parents who are con- 
cerned enough to work with their children at home. The record shows 
them what their child is doing .and what they can wprk on at. home. 
This works for any objective you choose,. You probably won»t fill - 
It all in because chances are you will not teach all the objectives. 
You may want to 'have both charts Pigs, #39 & 41 together. The reason 
we sometimes keep one separate is. so that parents will not be Judgliig 
their son or daughter in terms of the rest of the class. This 
student progress report can go into the student »s permanent file 
and go on with him, • • ' 
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Planning a Program: ' , ^ 

We are going to go backwards now to step one In the model, 
(Pig. #1) and plan a program. As we sa^d before, we do this 
because we feel it Is the way that teachers best learn to Implement 
We teach you how to assess first, then we come back to step one, 
program planning. The planning operation Is very important. It 
la Important that you sit down. Identify the goals that you have 
for your students and put together a plan for the year. I should 
emphasize that the plan Is flexible. It can be changed based on 
the kind of Information that you get In your evaluation. It Is 
Important that you do a plan, so that you have' a direction and an 
overview of the total year. You plan to cover so many obj.ectlves 
in the year. Iflju develop the plan In a systematic manner. 

' The first thing you need to do, Is to Identify your goals. 
First of all Identify" potential goal areas in physical education. 
What typically are goals that physical, educators have for students? 
Figure ii"l2 shows what some of the goal areas In physical education 
might be . 

1) Competence In fundamental motor, skills. , Things like the 
locomotor skills of running. Jumping and hopping. The object 
control skills, catching and throwing. 

2) Competence In selected leisure activities. So that the student 
may play games, participate in things that are going on in 

the home, in the school or In tlje community. 

3) Maximize physical development - growth and functional capacity. 
That is an obvious one. We know that as the body grows there 
1|8 a need for physical activity. 

^1) Knowledge of selected cognitive concepts such as body awareness 
aporta skill appreciation, relating activities that go on in 
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the schoojL, the home and^the community, ^ 
5) Competence Iri selected social traits like competition^ co- 
operation In games, following rules, things like that, 

6,)^ A functional level of physical fitness, 

» 

These ml^ht. generally be the goals th&t we would see In 
l^hyslcal education, for all students, 'l think that typically 
these goals would be congruent with the general goals of eduafftvlon. 

The next thing you need to do In selecting goals is to [specify 
the goals that are most Important for your students. Certain of 
the list of six or seven goals will be of higher priority for 
younger students and certain of them wlllT'be^of^hlgher priority 
for older students. The cognitive concepts might be a higher 
priority for your secondary students or young teetiage group. When 
you decide what your priority goals are, you will find on the chart 
(Pig* #^2) the priority goals for the pre-school, primary, elementary 
and middle age groups. You might decide to use those, or might 
de(ilde that you have different priorities for your students. 
Using the chart (Pig. #^2) and thinking of one class only, write 
down the priority goalc for tnat group of students on worksheet #1 
(Pig, #^3) In the space that says Physical Education Ooals. Jot 
down which of these goals would be a priority for the particular 
qlass you are thinking of. The chart (Pig, #il2) shows the high 
priority goals In each age group, 

1) . Competence In fundamental skills. Is a high priority for all 

except the .twelve t^o fourteen year old group, 

2) Competence In selected leisure activities Is a priority goal 
for the nine to eleven year olds and the twelve to fourteen 
year olds. 



Class . 
School 



Age Range- 
Year 



Physical Education Goals: 

/ 

2. 
3,. 
4. 
5. 



AQUATICS MODULE 
Perfonnance Objectives 



jnental adjustment 

to water 
_front float 
_back float 
jwater entry 
_f inning stroke 
Jiumari stroke 
"crawl stroke 
_back crawl stroke 
^elementary back stroke 
j:hange direction and 

position 
jsurvlval stroke 
J-readlng water 



PHYSICAL FITNESS MODULE 
Performance Objectives 

jabdomlnal strength and 

endurance 

ja rm/ shou I der/chest 

strength and endur- 
ance 

^he^rt/lung endurance 

trunk and leg 

flexibility 

^relaxation 

basic conditioning 

routl/ie 

Other Objectives (Name) 




Worksheet #1 /?lg. #13 



BODY AWARENESS MODULE 

Performance ObJect^lves 

body actions 

\_ body parts 

b ody planes 

AWARENESS OF ENVIRONMENT 
MODULE 

* Performance Objectives 

shapes and sizes 



jspdtlal directions 
j)ersonal space 
jeneral space 



AWARENESS OF BODY POSTURES 
MODULE 

Performance Objectives 



standing 
[sitting 
jfl/alklng 
jascendlng and descending^ 

sta I rs ^ 
j)ushlng 
jDul ling 

Jiolding and carrying, 

objects • 
J If ting 
Jowering 



CONTROLLING THE BODY 
MODULE 

Pe r f o rma nee Ob J ect Ives 

^ log rol r 

shoulder rol I 

f ront rol I 

back rol I 

2 pt. balances 

I pt. balances 

d ynamic balances 
b ounce on trampoline 



AQUATICS MODULE 
Performance Objectives^ 



jnental adjustment 
^ to water 
_front float 
J)ack float 
_water entry 
_f Inning stroke 
Jiuman stroke 
j:rawl stroke ^ 
J)ack crawl stroke 
_e I ementary back stroke 
jchange direction and 

position 
jsurv I va I stroke 
^treading water 



PHYSICAL FITNESS MODULE 
Performance Objectives 

abdominal strength ,and 

endurance 

arm/shou I der/chest 

strength and endur- 
ance 

heart/ lung endurance 

trunk and leg 

flexibility 
^ r elaxation 

basic conditioning 

routine 

Other 0b|ectlves (Name) 



Wgj^^iet II Pig. #*I3 



BODY AWARENESS MODULE 

Performance Objectives 

_body actions 
_body pal^ts 
^body planes 



AWARENESS OF ENVIRONMENT 
MODULE 

Performance Objectives 

shapes and sizes 



^spatial directions 
j)ersona I space 
general space 



AWARENESS -OF. BODY POSTURES 
MODULE 

Performance Objectives 

^standing 



^sitting 
j/tfalking 

^ascending and descending 

sta I rs 
j3ushlng 
j)ulllng 

^holding and carrying 

objects ' 
J If ting 
Jowering 



CONTROLLING THE BODY 
MODULE 

Performance Objectives 
log rol I 



^shoulder rol I 
J root rol I 
'back rol I 
2 pt. balances 
J pt» balances 
"dynamic balances 
bounce on trampoline 



LXOMOTOR SKILLS MODULE 
Performance Objectives 



j'un 
leap 



^horizontal jump 
j/ertlcal Jump 

jal lop 
Isllde 
skip 



RHYTHM MODULE 

Performance Objectives ' 

jBven beat 
jjneven beat 
_accent 
communication 



OBJECT CONTROL MODULE 

Performance Objectives 

underhand roll 

_underhand throw 
_overhand throw 
_klck 

_contlnuous bounce 
_catch 

^underhand strike 

_overhand strike 
^forehand strike 
. backhand strike 



o 
ru 
I 



sidearm strike 



3) Maximize physical development-growth whlclv Is a high priority 
across groups. ' . 

Cognitive concepts, is a high priority for the nine to eleven 
and twelve to fourteen year olds.. 

5) Social traits Is a hlgfi priority across age groups/ 

6) Physical fitness Is also a high priority across age groups* 

The last step In Identifying goals Is Indicating the objective 
which will operatlonallze your goals. On the worksheet (Pig. #^3) 
you have a list of all of the objectives in the primary skillal 
of Can". It would be our opinion that you could-check everiyone 
of those objectives, in terms of the physlLcal education goals that 
you choose. Some might have higher priorities than others, but 
probably In some way or another, every one of them would help you 
reach those goals.. There might be some that you would add » 

These are performance objectives listed and there is no 
sequence assumed in the performance objectives, only in the enabl- 
ing objectives ♦ Is there any order to them in terms of choosing 
them or in the way that you would teach them? Are they, listed on 
the worksheet in the order that yoti might follow? To teach, no 
they are hot. There is no assumed order here. We would agree 
that, there probably la an order in which children learn skills, 
but we haven •t ordered the perfoinnance objectives that way-. In 
some of them the order is logical, such as aquatic skills, mental 
adjustment to water first. Sometimes there is a logical sequence 
which you can see. You might l^arn to hop before -you learn to 
skip. We do not really know how children learn skllla in terms 
of an Interaklll sequence. Do they. really learn to run before 
they learn to throw, before they learn to catch? We "are Just 
beginning to learn some of those things about normal children. 

er|c . io^ 



That la v;hy have not sequenced the performance objectives. 

We are ready to put pn our pr'opratn. Use. your worksheets 
(Pig. ^iJS). The first thing Is to delimit or expand your list of 
performance object Ive^. Probably the btggest thing that can help 
you decTde* t.ils is your facilities and equipment. The "I Can" 
material caft be used with the very minimum of equipment, but if 
you don't have a pool, you are going to have problems with aquatics. 
In the ojcample (Fig, fft\i\) the teacher has XXed out all the aquatic 
objectives, Thcoe absolutely cannot be used because tbftre Is 
no swimming facility. If you have an all purpose room, If you 
hBLve a Ten balls and you are creative enough to get some tape and 
mats, you can probably do tLll( the rest of them, 6xcept perhaps the 
trampoline* Go through your worksheets and cross out any that you 
cannot do. There may be oome that you might add. Don't worry 
about the numbers on the example yetp Just cross out the things 
that you can't do because of your facilities. 

Next, place a priority on neaoh objective that has not been 
crossed out. In the example the teacher placed (1) on priorities 
that x^ere ht^h for her students, (2,) on medium priorities, (3) on 
low priority objectives. Keep in mind your goals and what you 
know about your students. Do not worry about how many ones, twos, 
or threes you have. iTust look at each objective and decide If it 
Is a high, medium or low priority for your students. 

Some of the things to think about as you do this, that will 
help you»make your decisions follow. First of all. Is there a 
sequence in which you see these objectives are learned? Per Instance 
In this example the teacher decided he must teach his students 
about body parts before he could teach some .of these fundamental 



Class 72. 



School ^JM^iy/y /^^tl^C^. 

Age Range- ^ ^ (^^(:ny>^ 

Year /97^'76' 

/ - . - • 

Physical Education Goals: 

2 o€"<:^^. V^v^e^^ 



I CAN MODULES W 

AQUATICS MODULE 

Performance Objectives 

mental adjustm^^t 
to water 
float 
ck float 
er entr 
ng stroke 
siroke 





crawllftroke 

w|\ stroke 
ntaTSv back stroke 
Change dilation and- 
position^ 
urvlva I strike 



fRFORMANCE OBJECTIVES 

BODY AWARENESS MODULE 

Performance Objectives 

^ b ody actions 

^ body parts 

/ b ody planes 

AWARENESS OF ENVIRONMENT 
MODULE 

Performance Objectives 

/ s hapes and sizes 



PHYSICAL FITNESS ^4pDULE 
Performance Objectives 

abdominal strjehgth and 

endurance 
/ a rm/shoulder/chest 

strength and endur- 
ance f* 

^heart/lung endurance 



A?, t runk and Iqg 

flexibility ^ ' 
/ r elaxation ' 
/ b asic conditioning * 

routine . 

Other Ob*lectlves (Name) 



Q Pig. M 

ERLC 



Program Plan Worksheet. 



/ 



_spatlal directions 
persbnal space 



/ g enera I space 

AWARENESS OF BODY POSTURES" 
' MODULE ' ' ^ 

Performance Objectives 

^ s tanding 
_^S_s Pl"t'l ng 
3 walking 



.3 a scending anc| descending 

stal rs" ^ 
3 p ushing 
p ulling 

h o i d Ing and ca rry I ng 
objects , 
^ lifting 
^^^^1 owe ring " 

CONTROLLING THE BODY. 
MODUVE 

Performance Object I ves 

]0 log roll 
.J? s hou 1 de.r toI I 
J? f ront rolJ 
j^_back' rol I 

J? 2 pt. balances 

J( \ pt . , ba I ^nces 
d y^nam 1 c ba I ahces 

^ b ounce on trampoline'* 



I CAN MODULES WV fRFORMANCE OBJECTiVES 




•;\OUATICS MODULE 

Performance Objectives 

mental adjustm^t 
to water 
ront float 
k float 
er entja 
ng stroke 
humaVsiroke 
crawl j/troke 
backiS^vl stroke 
e\et^nfsh^ back stroke 
rigo dl 
iti( 

lUrvlva! stf\ike 
reading 

' PHYSICAL FITNESS MODULE 
Performance Objectives 

^ abdominal strength and 

endurance 

/ a rm/shou I der/chest 
^ strength and endur- 
ance 

^ heart/ lung endurance 




ction and 



t runk and leg 

flexibility 
/ r elaxation 
/ b asic conditioning 

routine 

Other Objectives (Name) 



PERIC 



>rk5heet. 



BODY AWARENESS MODULE 

Performance ObJecttves 

^ body actions 

body parts 



^body planes 

AWARENESS OF ENVIRONMENT- 
MODULE 

Performance Objectives 

/ s hapes and sizes 
/ s pat I a I d I rect Ions 
/ p ersona I space 



^ geneiral space 

AWARENESS OF BODY POSTURES 
MODULE 

Performance Objectives 

s tanding _ 
sitting 



3 wa I king 



3 a spending and descending 

. stairs 
3 p ushing 
vjg p uNIng 

\^ h olding and carrying 

objects 
^ lifting 
.J?^ lowering 

CONTROLLING "THE BODY 
MODULE 

Performance. Objectives 

log roll 
s houlder rol I 
f ront rol I 
Jl b ack rol I 
J? 2 pt. balances 
J pt. balances 



Jl d ynamic l?a lances 



LOCOMOTOR ,SKI LLS MODULE 
Performance Objectives 





horizontal J£jmp 
vertical jump v. 



jL 



RHYTHM MODUUE 

Performance Objectives 

j9ven beat 
uneven beat 



J? a ccent 
^ commun I cat Ion ^ 

OBJECT CONTROL MODULE 

Performance Objectives 

/ u nderhand roll : 
/ u nderhand throw 
Jl- o verhand throw 
/ k ick' 

c ontinuous bounce 
/c atch 

^ underhahd strike 



Q 



o verhand strike 
f orehand strike 
b ackhand strike 
/ sldearm strike 



lo j 



^ b ounce^on trampoline 
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skllla* So body parts was a' high pislorlty for him. There was 
a sequence that he saw In the learning. He also felt that some 
of the fitness objectives were of a higher priority In terms of 
learning skills, than some of the more Involved fundamental skills 
You also might consider an anticipation of spo^rts and leisure* 
activities. For Instalice a lot of our centers have bowling teams 
for their students. Therefore, a high priority might be under- 
hand roll for bowling. • There might be a spftball league In the 
summer and perhaps that would put a high priority on throwing, 
catching and running. Think about any act?ivltles that go on 

leisurely or sport swlse that your students participate In when 

• * ' ■ • ^ 

you decide priorities. 

.\ ' *_ 

Another consideration might be your skill. You want to teach 

... • 
something that you are comfortable with. q 

The third step is to identify the amount of time .yoiiF^^ve 

for Instruction. You are going to have to pi-oject for next year, 

but I WQuld say if you don't know specifically about next year, 

try to figure generally how much time you have had in the past. 

It wiai probably be similar. To do, that set aside v/orksheet one 

(Pig. #43) and go to wQrksheet two (Fig. #^5), Program Plan by 

Week. On top of workjsheet two, you v/ill see some formulas. We 

have fojind in v/brking with our field test teachers that it usually 

takes' about I80 minutes of instruction on an objective to ^et 

noticeable change. The kind of change we mean is, if you c^eqide , 

two focal points is what you will expect, before going on to 

something ,els^, then it will take you approximately 180 minutes 

of instr^uction. * That is based or^ our field testing situation arid 

the kind of changes that we got from those students. In the first 



NUMBtK.OF POS TO BE INCLUDED FOR REMAINDER If VEAR 



4' 



_day/week X JiT: m in/dav = 'f 90 ' m tWes/week 
jnlnutes/week X ^'g^ w eekS/vear i^^iV^f? m lnutaB/vaar 



; ^/<^C> mlnutes/yfinr f |80 minutes/ >0 « ' /jL POs/year 



WEEK 1 




WEEK 3- 



OR I ENTAT ION^ 



g ^ • | — ^£v-N -or.VH J:t:fff^^-^^ |tu sr-^FEs& s i zta— ^-^^ : 



■WEEK 4 a^;-; ^ WEEK 1 



BASIC 



BCOY PARTS — 



CONOiTIONirlG — ric 




WEEK 2 



iBASIGCONDITIOf} INg' 




->y/VAl-EN;'IN"E:^ 

> RELAXAfiCN- 
<^ ' ' i.;£VIEW AND 

W^J^PBACIICE.^. 

0. THROW , J'^r.^/^Ji°W^^ 




or) 



Pig.. M5 



Pl^OGRAM PLAN BY WEEK 



ERIC 



^E, INCLUDED FOR REMAINDER OF YEAR ' 

f-X Jj-j m in/dav = m lnutes^t^eek 

■ 

!week/0< w eeks/vear = m l nutes/vear 

year f 180 minutes/ PO /j2> POs/vear 



EEK 2 




WEEKc 3 



WEEK 4 



WEEK 1 



ORlErfTAT-ION 



BASIC- 

CONOmONING — rjf 



y FCOY PARTS- 



WEEK 2 



-WEEK 3 



WEEK 4 



S'^' jPER.&GEM. SPACE j 

£V-N -r/^T ' .^ ^-^^^"^ ^yu5."^FES& SIZESl — 4;//////A C A ri 0 



.5^ j< 

; > 



) 



KICK- 



"SS P-EHAXA i ; CivJ— . -,- — ^ 




i -cVIEW AND 

:-^^J_pRaciiaE. 



RUN 

p. THROW 
CATC 



'3://yACAT I ON AY, VACAT i ON ' 

/O LYMP1 CS y^SCHQO L 





H 
I 



Pig. #45 / PfilOGRAM PLAN BY WEEK 
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column Indicate the days per week .that you are engaged In physical 
education.. In this example It was three. Some class.roon teachei»s 
have their own physical education dally because of lack of A 
phyaical education Instructor from outside. "Hopefully though, if 
you have a physical education specialist that comes in once a* 
week, you wil^l continue doing some things during the other daysj 
But, you may kno-v^ for sure, or you may have a set schedule now, 
of three days a week. You may feel that this is a high eij^ugh 
priority that you want to, work on it five days a week. Of course 
we encourage you to have physical education as a high priority. 
Put down the number" of days per week that you have for physical 
education, the min\ites per day and then multiply that to find out 
how many minutes of physical education you have in a week. Next 
figure the number bf weeks per year. Don't 'forget to subtract » 
your weeks, of vacation or your weeks before holidays like (Jhristmas 
when you have a lot of school activities going on. These always 
cut into physical education time. Consider that there are times 
*when you ar^ In school but are not apendlng time on physical • \ 
education, Apprdximately howf long 'do you spend on physical 
education as an average? How many minlites per year do you have in 
physical education? Transfer* the number of- minutes and divide by « 
180, that is the approximate Jy^rae that we have seen that it 
takes for a noticeable improvem'eftt in skills. You will find 
approximately the number, of Terrtlnal Performance Objectives (TPO) 
tl^t you can cover in one year, such as "the functional run or the 
functional -catch. ' ' ' 

' NOW go back to your wcJrksheet #1 (Pig, M 3 )\and' circle' the 

'objectives that you will use 'in jiext year's program. You will 

' • " ' „ 

ERIC\ ' 10 / , , 
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[. probably go through and pick your first priority ibjectives first, 
obviously. You majy find that it is not absolutely what you want 
to start with next year, but at least you are going through the 
process and considering some of the activities. 

We will discuss Pig. #^5, Program Plan by Week; At first 
locrk It is rather confusing. We have no school the first two 
weeks of September. The third week was scheduled as an orienta- 
tion time. Imagine that the teacher is going to use this time to 
• orientate students on when they come to the gym, changinK into 
sneakers, things like starting and stopping and teaching them 
some basic organizational kind of things. Week four he started 
with a basic conditioning routine and continues right through to 
the second week of November. Then he is working on body parts 
for two weeks, per. and gen. space for two weeks. 

What you 4o here is lay your objectives on to your sch€^dule 

* and project thejn across the number of weeks. Let me glve^'you, 

some things to consider before you do that. Think again of any 
' ' * • • i ^ 

sequence in which you would teach objectives. For instance in 

' ^ " the example he is working on body parts, gen. space and even 

(Si . 

0 . * . 

body management kind of things before he gets into the fundamental 
Skills. He probably feels that they need to know about these 
^ skills before he can t^aich them to run, ))ump or throw in the beat 
way . , . ■ * 

Consider seasonal activities. For instance if you have a 
boWling program, you might warjj; to work on the undierhand roll* 
right ^fore the bowling program starts. In our example, Speqial 
Olympics was the ^la^t week of school, so the teacher is working '^ 
on i^uri, overhand throw, catch and horizontal Jump during the 
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springtime before Special Olympics, 

Consider school themes. A particular week might be devoted 
, to health and how you develop a healthy body. The whole curriculum 
deals with the healthy body, so that In language class things are 
read about nutrition* In physical education the teacher might 
be working on fitness kind of things. That Isn't reflected In 
our example, but If you have school themes. It. might affect where 
you decide to Introduce some of your objectives. 

Also consider Instructional compatablllty . For Instance we 
talked ^es^erday about how throwing and catching can be taught 
^ together easily. Some skills work out like that. You might .want 
to think about skills that can be taught together. 

Take the skills that. you have circled and try to lay them 

out over the entire year ^ Block out your vagatlon time or anytime 

that you know you won't have physical education. For Instance 
• . . . • 
on the example there Is a Valentine party and later on a field 

trip scheduled. You can't use this time for physical education. 

Participants worked on their Program Plan with help from 
the Michigan State Staff team. ' • * 

You all went through today and tried to Identify priority 
objectives and put together a program plan-. The list that you 
have on the first worksheet Is a list of all the objectives In 
the primary skills of "I Can". The total list will be available 
in the Spring of 19i76. The fourteen objectives you will receive 
next month are selected objectives from the total package. Ten 
or twelve objectives are usually enough to cope with In a years 
time, so we feel that the fourteen that you will have will be 

, ERIC ^ .^^^^ 
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I 

enough for this next year, 

Consulting is available for workshop participants' either 
by phone or mall • r - 

In the three days that we have beeln working with you, we 
have covered all of the steps laid out In the Teacher Behavior 
Model, (Pig, #1) We feel that this. has been a very successful 
workshop and we know you will b6 confident In Implementing the 
••I Can" Physical Education Curriculum, • 

"Close of Workshop * 
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New York State Department of Education 
Thursday, May 8, 1975 



Reactlonnaire 




Vtewou Id appreciate your frank reactions to today's workshop session. Your 
comnsnts wilt be used in planning future presentations. You need not sign 
your name. 

Please. Iridlcate positive and/or negative feel Ings about the fol lowing: 
I. Introduction and Overview of I CAN Materials. 

positive « 33 . . .thorough. . .clear and efficient. . .practical. i .transparencies . 
\ negative « 0 difficult to read... a little stiff at heginning. . .like task 

analyBis .. .to the point !.. .well .organized. 

2-.. Asaessmoht Practice .With Films. 

positive ■ 33 ...easily followed. . .fantasticl Need morevdiscussfon of 
negative ■ k EOa 1 and 2... need new loops. . .excellent practice. 

Most useful .session. . .show more examples. 

3. Assessment Practice with Demonstrations. 

positive B 26 . .desciriptive and thorough... a Mt difficult as compared to 
negative « 2 films. . .prefer films. Allowed for "stop action". . .adequate. . . 
lets you see how quickly pattern; occurs. . .show more 
"deviations". 

'4. What do you consider to be positive aspects of .today 's presentation? 

Even gross motor skills can Tje teaching ohjectives! Clear and concise. Task 
breakdown. Warm, friendly personnel. . .filmp. . .informality. . .presenters well 
prepared and knowledgeable. . .motivating. . .on schedule. . .interaction with 
presenters. . .amount of time appropriate to amount of information. . .hints "based 
on teacher experience. 
5. What do you consider to be negative aspects of today's presentation? 
Film production. « .more on tO 1 and 2. . .mechanical problems ...give more 
•xamples to answer questions. . .live destonstratic^n. . .more films. • .lighting. 

V • • A.- 

h. other coninants:' ^ / 

I like the idea of outlining the focal points. . .materials, should have been 
distributed earlier in workshop .. .many insights on motor development ^ 
coiafortable. . .looking forxraird to tomorrow! 4^ 

I CAR staff comments : Responses were generally positive. Most negative responses 

dealt with poor quality of films and inability to rea4 
transparencies. 
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York State Department of Education 
Friday. May 9. 1975 

Reactionnaire 

Wo WQUld appreciate your frank reactions to today's workshop session. Your 
conrtants will be used In planning future presentations. You need not sign 
your nsjna. 

Please Indicate positive and/or negative feelings about the foljowing; 

2. Prescribing Instruction. 

' positive p 2k Easy to follow... 
na^tivQ ° 0 

3# Individualizing Instruction In a group setting. 

• positive = 17 ^ qqq4 ideas and techniques. . .basic but usefia.^.too idealistic, 
negative « 3 not as interesting as previous sessions. . .clear. 

4. Implo/nentlng Togchtng Cues with students. 

positive - 21 Students seemed to learn quickly . . .suggestions given were 
negative ° 2 positive. . .could see results. . .basic but useful. . .should have 
occurred immediately after assessment practice. . .couldn t ^ 
hear during demonstration... ' 

5. Planning a lesson. 

-ositive « 22 Helpful but a bit elementary. . .easily foUowed. • .really 
nesP'iive =1 practical. . .sane procedure for any lesson. . .cleared up a 
lot of questions. . .well presented. 

6. V'hat do ycj considar to be positive aspects of today's presentation? 
Working with student s. . ."built my confidence. . .good proBram overall. . . 
linprovement of students in such short time. . .leajrixLng to assesB... 
suggestiona of methods used by other teachers. . .planning a lesson. 

7. What do you consider to be negative aspects of today's presentatlofi? 
Sometimes a bit too wordy .. .temperature I Too tiring for students. . .too much 
repetition... not enough tine with students. . .indiicidualizing in group setting 
demotxstration unclear . I .more students through stations more quickly. 

8. Othar comments: 

T CAM staff " comments ; The majority of participants found practice with 

" ■ students to be the moat positive aspect of 

Friday's session. 
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New York State Department of Education 
Saturday, May 10, 1975 



Reactionnaire: 



We would, appreciate your frank rqactlons to today's workshop session. Your 
conments wl 1 1 be used In planning future presentations. , You need not sign 
^Yyour name. 

PiMse Indicate positive and/or. negative feelings about the following: 

1. Evaluation and record keeping. 

poaltive 20 Difficult but clearly explained ... forms need to be 
negative « 0 improved. . .will help in planning a better program... 

excellent charts. 



2m Identifying goaVs and planning a program. 

positive a l6 ' More time needed to plan total program. . .well organized, 
negative " 2 good time of year to plan. . .difficult until I asaeaa... 

should be developed in Fall. 



3. What ^o you consider to be positive aspects of today's presentation? 
•Identifying goals. . .good explanations, . •implementation models . .dlscilsaion. . . 
genuine concern of I CAN staff .planning a program. . .good culmination... 
ansvors to, individual problems. . .evaluation.' . 

4. VJhat do you consider to be negative aspects of today's presentation? 

' The "hang-up" concerning materials availability. • .needed more time at the 
end to ask questions. . .not having materials until the end. 



5. Other comments: ' ' 

r 

^ I CAN staff comments ; The time ve spent for Program planning was generally 
. ' seen as inadequate. Otherwise, material covejred was well received. The 
fitaff should have been clearer about the ayallability of materials. 



